
 
ALGONQUIN AND LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD 

 
 

REGULAR BOARD MEETING OF TUESDAY, SEPTEMBER 24, 2019 AT 6:00 P.M. 
BOARD OFFICE, NAPANEE, ONTARIO 

  
 AGENDA – PUBLIC SESSION 

 

Board Meeting Agenda – Public – September 24, 2019 

 
A. (i)  Opening Prayer 
 (ii)  Roll Call 
 (iii)  Approval of Agenda 
 (iv)  Declaration of Interest 
    
B.  1. Motion to Move to Committee of the Whole Board in Private Session 
    
  2. Motion to Reconvene the Regular Meeting and Approval of the Resolutions of the Committee of  
   the Whole Board in Private Session. 
    
C. Action Items 
    
  1. Prayer – Trustee Turkington 
    
  2. Reflection of System Mission Statement – Trustee Turkington 
    
  3. Welcome to Visitors and Press 
    
  4. Presentations 
    
   (a) Non-Staff: 
    (i) Annual Director’s Charity Golf Tournament Update 
    (ii) After School Social Skills Program for children with ASD 
     
   (b) Staff: 
    None.  
     
  5. (a) Approval of Board Meeting Minutes and Associated Recommendations 
    (i) Board Meeting of June 18, 2019 
     
   (b) Approval of Committee Meeting Minutes and Associated Recommendations 
    (i) Finance and Operations Committee Meeting of September 10, 2019 
    (ii) Issues and Directions Committee Meeting of September 10, 2019 
     
   (c) Approval of Special Board Meeting Minutes and Associated Recommendations  
    (i) Special Board Meeting of June 24, 2019 
     
  6. Business Arising Out of the Minutes 
   None. 

 
 
 



 
ALGONQUIN AND LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD 

 
 

REGULAR BOARD MEETING OF TUESDAY, SEPTEMBER 24, 2019 AT 6:00 P.M. 
BOARD OFFICE, NAPANEE, ONTARIO 

  
 AGENDA – PUBLIC SESSION 

 

Board Meeting Agenda – Public – September 24, 2019 

 
  7. New Business 
   (a) Educational Programs/Services: 
    (i) Focus on Youth 2019 
    (ii) Strategic Initiatives 1-Year Bridge Plan for 2019-2020 
    (iii) Board Improvement Planning for Student Achievement and Well-Being 
    (iv) Early Development Instrument Report (EDI) Results and Directions 
    (v) ALCDSB School Climate (Middle Developmental Instrument MDI-Elementary)  
    (vi) Working Together to Build Healthy School Communities 
    (vii) Capital Project Update – Summer 2019 
      
   (b) Human Resources:  
    None.  
     
   (c) Other:  
    None.  
     
   (d) OCSTA Update:  
    None.  
     
  8. Items of Information  
   (a) Special Education Advisory Committee Meeting Minutes  
     
     
  9. Pending Items 
   None. 
    
  10. Correspondence 
   None.  
    
  11. Chair’s Report 
    
  12. Director’s Report 
   (a)  Director of Education Report 
    
  13. Trustee Community Linkages/Comments 
    
  14. Adjournment 
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Appendix “A” 

TEMPLATE 

 

[NAME OF BOARD] 

[BOARD CONTACT INFORMATION] 

 

Statement of Interest 
 

 

 

Trustee Name:   ______________________________________________ 

Board/Committee Meeting Date:  ______________________________________________ 

Agenda Item:     ______________________________________________ 

Topic:     ______________________________________________ 

 

Statement of Interest (including the general nature of the interest) 

______________________________________________________________________________  

______________________________________________________________________________  

______________________________________________________________________________  

______________________________________________________________________________  

______________________________________________________________________________  

______________________________________________________________________________  

 

 

 

_________________________    _________________________  

Signature      Date  

 

_________________________  

Date Filed in Registry 
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PRAYER AND REFLECTION: RENEWING THE PROMISE IN THE  
ALGONQUIN AND LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD 

 
1. PRAYER 

 
Prayer (ALL) 
In the name of the Father and of the Son, and of the Holy Spirit, Amen. 

 
Loving God, 
We thank you for our Catholic education community as we journey in faith together.   
Help us to accompany each other in prayerful discernment,  
and support us as we continue to grow as joyful disciples of Jesus  
who bring good news to the world. 
Ignite our hearts with the fire of your love.   
Inspire us to instill hope in each other  
and to live out a strong commitment to justice in all that we do. 
Deepen our commitment as we work together  
to renew the promise of Catholic education. 
We make this prayer through Jesus, our Lord and teacher. 
Amen. 

 
2. REFLECTION ON SYSTEM MISSION STATEMENT 

 
Mission Statement:  On Our Journey (Leader: Trustee Turkington) 

 
We shall make this journey with profound respect for the innate dignity and unique 
capabilities of each person. 
 
Reflection:  A Community That Accompanies (Leader: Trustee Turkington) 

 
Catholic Schools are communities of accompaniment where the story of our salvation is 
known and shared, offering the encouragement that comes from knowing that Jesus 
walks with us.  Pope Francis speaks about the art of accompaniment as taking the time 
to walk alongside one another, to listen and to teach, and in so doing, to transform.  Our 
Catholic Schools do this on a daily basis as they model the Emmaus experience 
(Renewing the Promise p.p. 6-7). 
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ALCDSB Strategic Plan:  (Trustee Turkington) 
 

As a community of learners, created in the image of God, we: 
 

 Provide rich opportunities to explore and apply the themes from Renewing the 
Promise: A Pastoral Letter for Catholic Education, making explicit connections to 
our Catholic Social Teachings; 

 

 Provide support to schools to engage in intentional and invitational activities to 
nurture the home-school-parish relationship. 

 
 
 
Reflection Question: (Leader: Trustee Turkington) 

 
 

 In what ways have you accompanied members of the Algonquin and Lakeshore 
Catholic District School Board community? 
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Issue: 
To update Trustees on the Annual Director’s Charity Golf Tournament. 
 
Background: 
On August 22, 2019, the 21st Annual Director’s Charity Golf Tournament was held at the Loyalist Golf 
& Country Club in Bath, Ontario. There were 113 participants for the event raising $18,205 for the 
Algonquin and Lakeshore Catholic Education Foundation. 
 
Each year, under the strategic pillar of Discipleship, the Charity Golf Tournament inspires employees, 
volunteers and participants to come together as a Catholic community to ensure that all students in 
our schools have equal and inclusive access to educational opportunities. The Foundation has 
established an Emergency Response Fund to provide immediate financial assistance to children and 
their families within our school system who are impacted by poverty issues. This assistance includes 
the provision of medical supplies, food and clothing, transportation and many other financial needs 
resulting from family crises. 
 
While the final amount is slightly lower this year due to the change of date to August and fewer 
golfers, the Algonquin and Lakeshore Catholic District School Board can take pride in the fact that all 
funds raised from this event are donated to the Algonquin and Lakeshore Catholic Education 
Foundation.  These funds will help enrich the educational experience of our students and give our 
students the kind of future we all envision for them. 
 
On behalf of the Algonquin and Lakeshore Catholic District School Board we would like to thank 
the participants, sponsors, committee members as well as volunteers who, through their hard 
work and dedication, have made this event a success over the years. 
 
No further action is necessary or recommended at this time. 

 
Primary Responsibility for Follow-up 
Senior Administration √ David DeSantis, Director of Education 

To: Board of Trustees 

From: David DeSantis, Director of Education 

Prepared by: Barb Woods, Administrative Assistant to the Director of Education 

Date: September 24, 2019 

Subject: Annual Director’s Charity Golf Tournament Update 
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Issue: 

The After School Social Skills Program is based on Applied Behaviour Analysis (ABA) and is available to 

students ages 3-21 who have ASD or would benefit from the skill development.  The program was 

designed and first implemented in the 2017 - 2018 school year with partners in both east and west regions 

of ALCDSB. It has supported implementation of the strategic initiative, “Engage with community and 

provincial partners to explore innovative practices in support of students with neurodevelopmental 

disabilities”, under the Scholarship Pillar of ALCDSB Strategic Priorities. 

Background: 

After School Social Skills Program began due to the successful application for grant funding to the Ministry 

of Education in the fall of 2017.  In the east region of ALCDSB, a partnership was developed with the 

Maltby Centre and Limestone District School Board to support the provision of services to children within 

the region.  Within the west region of the board, a partnership was developed with Counseling Services of 

Belleville and District.  The goal of each program was to provide the opportunity for students to learn skills 

which are not part of the Ontario curriculum but are necessary to break down barriers of isolation for them 

and enables engagement with other peers and adults.  The skills instructed were then reviewed with 

teachers, educational assistants and parents so that students could effectively practice them in their natural 

environments.  

Funding for the program was renewed for the 2018 – 2019 school year so the partnerships were 

maintained, and the program continued with great success.  An overview of the program will be provided by 

the After School Social Skills Coordinator, Naomi Robarts who is a Board Certified Behaviour Analyst 

(BCBA), Coordinator of Student Services, Nicole Gray and our Clinical Team Leader in Student Services, 

Shauna Hoekstra, who is also a registered BCBA.  

No further action is required. 

 

To: Board of Trustees   

From: David DeSantis, Director of Education  

Prepared by: Karen Shannon, Superintendent of School Effectiveness  

Date: September 27, 2019  

Subject:  After School Social Skills Program for children with ASD    



 
 

 
 

Primary Responsibility for Follow-up 

Chair of the Board  

Vice-Chair of the Board   

Senior Administration √ Karen Shannon, Superintendent of School Effectiveness 

Other  
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MINUTES OF THE BOARD MEETING 
 
 

HELD ON TUESDAY, JUNE 18, 2019 
                                                                    BOARD OFFICE, NAPANEE, ONTARIO 

 
 

A. (i) Opening Prayer 
 
  Trustee Speagle led the Board in Prayer. 
 
 (ii) Roll Call: 
 

Trustees: 
 

Administration: 

T. Shea, Chair D. DeSantis, Director of Education 
D. Giroux, Superintendent of School Effectiveness 
T. Kennedy, Superintendent of School Effectiveness 
M. Lamarche, Superintendent of Human Resources 
K. Shannon, Superintendent of School Effectiveness 
T. Slack, Superintendent of School Effectiveness 
K. Tindal, Superintendent of Finance and Business Services 
E. Walker, Assistant to the Director of Education 
B. Bradshaw, Manager, Financial Services 
D. Campbell, Controller, Plant and Planning Services 
 

T. Dall 
J. Duggan 
B. Evoy 
P. McEnery   
W. Procter   
G. Speagle 
K. Turkington 
C. Wright 
A. Brown Student Trustee 

 
All trustees and administration were present with the exception of Trustee Murphy who sent his 
regrets. 
  

(iii)          Approval of Agenda: 
 

 MOVER: Trustee Evoy    SECONDER: Trustee Wright   
   
THAT the Agenda be approved as presented. 

 
    CARRIED. 

 
 (iv) Declarations of Interest:   
  

None. 
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B. Actions Items: 
 

1. Prayer –Trustee Speagle 
 
Trustee Speagle led the Board in prayer with special intentions for Ms. Walker’s mother and asked 
that we continue to develop strong relationships with our parishes. 
 

 2. Reflection of System Mission Statement –Trustee Speagle 
 

We shall provide a distinctive education through the integration of Catholic beliefs and values in all 
learning experiences. 

 
 3. Welcome to Visitors and Press: 

 
Trustee Shea welcomed guests to the meeting. 

 
4. Presentations: 

 
(a)   Non-Staff: 

 
(i) Presentation to Student Trustee Andrea Brown 

 
Trustee Shea shared that it has been a pleasure to have observed and worked with 
Student Trustee Andrea Brown over the year as she practiced her faith and served the 
Board of Trustees well. Andrea is a great role model for other students and liked by 
everyone. Trustee Shea shared that it has been a pleasure working with Miss Brown 
and all the Trustees wish her well next year as she goes off to University.  
 
Student Trustee Brown shared that it has been an honour and blessing to have had this 
opportunity as Student Trustee. She has made many friends and met many wonderful 
people along the way. Miss. Brown shared that she is confident that Miss Bowry will do 
a phenomenal job next year as student trustee representing the student voice. She 
thanked everyone around the table and wished everyone a happy summer filled with 
laughter and relaxation. 

 
(ii) Introduction of New Student Trustee and Oath of Office – Grace Bowry 

 
Mr. DeSantis introduced and welcomed Miss Grace Bowry, a Grade 11 student from 
Holy Cross Catholic Secondary School, who was the successful candidate, elected by 
her peers, at the April 29, 2019 Student Trustee Election. As Student Trustee, Miss 
Bowry will represent the voice of all students across the system and will play an 
important role in engaging students in conversation. Following her declaration and oath 
of office, as per Board policy, Mr. DeSantis welcomed Miss Bowry’s family and on 
behalf of the Board of Trustees, presented Miss Bowry with a bible as a token of their 
appreciation.  
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(b) Staff: 
 
None. 
 

 5. (a) Approval of Board Meeting Minutes and Associated Recommendations: 
 

 (i) Board Meeting of May 28, 2019: 
 

MOVER: Trustee Turkington                   SECONDER:  Trustee Speagle 
 

THAT approval be given to the Minutes and Associated Recommendations of 
the Board Meeting of May 28, 2019.  

   
           CARRIED. 
 

   (b) Approval of Committee Meeting Minutes and Associated Recommendations: 
 

 (i) Finance and Operations Committee Meeting of June 11, 2019: 
 

MOVER: Trustee McEnery                SECONDER: Trustee Wright 

 
THAT approval be given to the Minutes and Associated Recommendations of 
the Finance and Operations Committee Meeting of June 11, 2019.  

   
   CARRIED. 

 
 (ii) Issues and Directions Meeting of June 11, 2019: 
 

MOVER: Trustee Evoy                                       SECONDER: Trustee Dall 
 

THAT approval be given to the Minutes and Associated Recommendations of 
the Issues and Directions Committee Meeting of June 11, 2019.  

   
                                                                                                                       CARRIED. 
 

6. Business Arising Out of the Minutes: 
 

  None. 
 

 7. New Business: 
 

(a) Educational Programs/Services: 
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(i) ALCDSB 2019 Arts Olympics 

 
Mr. Giroux reported to Trustees that on May 2nd, 2019, the first ALCDSB Arts 
Olympics was held at St. Theresa Catholic Secondary School in Belleville. Mr. 
Giroux introduced Ms. Edie Bovey, Coordinator of Curriculum and Staff 
Development along with Arts Educators Hali Letwin, Josh Jones and Cory Diening 
who provided Trustees with an overview of the Arts Olympics event. They shared 
with Trustees all the great things that happened, the interschool relationships, 
intergrade connections and recognition, community impact, secondary-elementary 
mentorship, individual recognition and growth. They highlighted the talents of their 
students and how the event included students who do not always have the 
opportunity to represent their school in team activities. 
 

(ii) 2018-2019 Strategic Plan Year-End Review 
 

Mr. DeSantis provided Trustees with an update and presented year-end progress 
related to the 2018-2019 Board Strategic Initiatives. 

 
(iii) Planning for Success – A Guide for Special Education 2019-2020 

 
MOVER: Trustee Turkington                SECONDER: Trustee Duggan  

 
THAT the Board approve the Planning for Success – A Guide for Special 
Education 2019-2020 

   
   CARRIED. 

 
(b) Human Resources: 

 
(i) Secondary Class Size 2018/19 

 
This item was provided for information 

 
(c) Other: 

 
(i) 2019-20 Budget Update 

 
Ms. Tindal provided Trustees with the draft 2019-20 budget package. The formal 
approval of the budget will be presented to Trustees at the June 24, 2019 Special 
Board meeting. 
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(d) OCSTA Update: 
 
(i) OCSTA: Submission – Autism Consultation 

 
This item was provided for information. 
 

(ii) OCSTA: Memo re Bill 108 
 
This item was provided for information. 

 
  8.  Items of Information: 

 
(i) Report of Catholic Character And Culture Steering Committee  

 
This item was provided for information.    
 

(ii) Report of Committee For Social Justice 
   

This item was provided for information. 
 

(iii) Indigenous Advisory Committee Minutes: February 26, 2019 
 

This item was provided for information. 
 

  9. Pending Items:  
 

 None. 
 

  10.  Correspondence: 
 
   None. 

 
      11.  Chair’s Report: 
 

  Trustee Shea shared that he attended the Family and Children’s Services graduation and the CCSTA 
AGM and Conference in Canmore.  

 
   12. Director’s Report: 
  

Mr. DeSantis shared with Trustees an update on his activities and initiatives to date. All schools were 
very inviting and he was very humbled by their warm welcome.  
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  13. Trustee Community Linkages/Comments: 

 
 Trustee Turkington wished everyone a happy summer and good luck on the graduation circuit. She 

wished Student Trustee Brown well and remarked that it has been a pleasure working with her. 
 
  Trustee Duggan shared that he attended the CCSTA AGM and Conference in Canmore. 
 

   Trustee Procter wished Student Trustee Brown the best of luck next year and wished everyone a    
happy summer. 

 
Student Trustee Brown thanked everyone at the table for their support over the year and wished 
them all well.   

 
Trustee Wright wished everyone a happy summer.  

 
Trustee McEnery shared that this year has been a humbling and learning experience so far and 
wished everyone a happy summer. 

 
Trustee Evoy attended the Family and Children’s Services graduation and shared that it was a 
humbling and very enlightening experience to see so many graduates from across our region. He 
also attended the CCSTA AGM and Conference in Canmore. 

  
Trustee Dall reported that he attended CCSTA AGM and Conference in Canmore. 

 
 

C. 1. Motion to Move to Committee of the Whole Board in Private Session: 
 
    MOVER: Trustee Wright       SECONDER: Trustee Procter 
 

 THAT approval be given to move to Committee of the Whole Board in Private Session. 
 

       CARRIED. 
 

2. Motion to Reconvene the Regular Meeting and Approval of the Resolutions of the Committee of the 
Whole Board in Private Session: 

 
MOVER: Trustee McEnery     SECONDER: Trustee Wright    

 
THAT approval be given to reconvene the Regular Meeting and approval of the resolutions of 
the Committee of the Whole Board in Private Session. 

    
            CARRIED. 
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 14. Adjournment: 
  

 The meeting adjourned at 7:57 p.m. 
 

 
 

 
 
 

 
 
 

 

              
            T. Shea, Board Chair                                 D. DeSantis, Director of Education and 
                  Secretary of the Board   
Barb Woods 
Recording Secretary 
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MINUTES OF THE 
FINANCE AND OPERATIONS COMMITTEE MEETING 

    
 

HELD ON TUESDAY, SEPTEMBER 10, 2019 (5:30 PM) 
AT THE NAPANEE BOARD OFFICE, 151 DAIRY AVENUE, NAPANEE, ONTARIO 

 

 
A. (i) Opening Prayer: 
 

Trustee Speagle opened the meeting with a prayer and welcomed Student Trustee Grace Bowry. 
 

(ii) Roll Call: 
       

Trustees: 
 
T. Shea, Chair 
G. Speagle 
T. Dall 
J. Duggan 
P. McEnery 
M. Murphy (via teleconference) 
W. Procter 
K. Turkington 
C. Wright 
G. Bowry, Student Trustee 

 
D. DeSantis, Director of Education 
D. Giroux, Superintendent of School Effectiveness 
T. Kennedy, Superintendent of School Effectiveness 
K. Shannon, Superintendent of School Effectiveness 
T. Slack, Superintendent of School Effectiveness 
E. Walker, Assistant to the Director of Education 
B. Bradshaw, Manager , Financial Services 
D. Campbell, Controller of Plant & Planning Services 
B. Davies, Assistant Controller, Plant and Planning Services 

 

          
All trustees and administration were present with the exception of Trustee Evoy and Ms. Lamarche 
who sent their regrets. 
 

(iii) Approval of Agenda: 
 

MOVER: Trustee  Wright     SECONDER: Trustee Dall 
  
THAT the Agenda be approved as presented. 
 

                                                                                    CARRIED. 
 

(iv) Declarations of Interest:  
    

None. 
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B. ACTION ITEMS: 

 
1. Presentations: 

 
None. 
 

2. Business and Finance:  
 

(i) Financial Information – Cheque List: 
 

(a) June 2019 
 
MOVER: Trustee Murphy   SECONDER: Trustee Procter 
 
THAT the Board approve of the actions taken by the Director of Education and  
the Interim Treasurer in the payment of accounts for the month of June 2019.  
 
 CARRIED.  
 

(b) July 2019 
 
MOVER: Trustee Turkington     SECONDER: Trustee Procter 
 
THAT the Board approve of the actions taken by the Director of Education and  
the Interim Treasurer in the payment of accounts for the month of July 2019.  
 
 CARRIED. 

 
 

(c) August 2019 
 
MOVER: Trustee Dall    SECONDER: Trustee Wright 
 
THAT the Board approve of the actions taken by the Director of Education and  
the Interim Treasurer in the payment of accounts for the month of August 
2019.  
 
 CARRIED. 

 
(ii) Audit Committee Update: 

 
Ms. Bradshaw provided Trustees with an update on the Audit Committee meeting that 
was held on June 11, 2019.  
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(iii) Capital Priorities Program 2019-20, including Child Care Capital Funding: 
 
MOVER: Trustee Shea   SECONDER: Trustee Procter 

 
THAT the Board authorize Administration to submit Capital Priorities requests for 
replacement school facilities at St. Gregory Catholic School (Picton) and Our Lady 
of Mount Carmel Catholic School (Amherstview). 

 
 CARRIED. 

 
3. Board Operations: 

    
 None.    
    
 4. Other: 

 
None.  

 
5. Pending Items: 

    
None. 

 
 C.  INFORMATION ITEMS 
   

 None. 
 
 D. ADJOURNMENT 
 

The meeting adjourned at 5:50 p.m. 
 
 

 
 
 

 
 
____________________________________ ___________________________________________ 

                             T. Shea, Chair of the Board    D. DeSantis, Director of Education and 
                                    Secretary of the Board 
 

 
Barb Woods 
Recording Secretary 
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MINUTES OF THE 
ISSUES AND DIRECTIONS COMMITTEE MEETING 

 
 

HELD ON TUESDAY, SEPTEMBER 10, 2019 
(immediately following the 5:30 pm Finance and Operations Committee Meeting) 
AT THE NAPANEE BOARD OFFICE, 151 DAIRY AVENUE, NAPANEE, ONTARIO 

 
 

A. (i) Opening Prayer:   
 

Trustee Speagle led the Committee in Prayer. 
 

(ii) Roll Call: 
    

Trustees: Administration: 
 
T. Shea, Chair 
G. Speagle 
T. Dall 
J. Duggan 
P. McEnery 
M. Murphy (via teleconference) 
W. Procter 
K. Turkington 
C. Wright 
G. Bowry, Student Trustee  

 
D. DeSantis, Director of Education 
D. Giroux, Superintendent of School Effectiveness 
T. Kennedy, Superintendent of School Effectiveness 
K. Shannon, Superintendent of School Effectiveness 
T. Slack, Superintendent of School Effectiveness 
E. Walker, Assistant to the Director of Education 
B. Bradshaw, Manager , Financial Services 
D. Campbell, Controller of Plant & Planning Services 
B. Davies, Assistant Controller, Plant and Planning Services 
 

      
All trustees and administration were present with the exception of Trustee Evoy and Ms. Lamarche 
who sent their regrets. 
 

(iii)         Approval of Agenda: 
 

MOVER: Trustee Wright                      SECONDER:  Trustee Dall  
 

     THAT the Agenda be approved as presented. 
   

CARRIED. 
 

  (iv)   Declarations of Interest: 
 

None. 
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B.       ACTION ITEMS: 

 
1. Presentations: 

None.  
 

 2.           Board Issues: 
 

(i) Algonquin and Lakeshore Catholic Education Foundation Update 
 

Mr. DeSantis provided Trustees with an update on the status of the Algonquin and 
Lakeshore Catholic Education Foundation.  
 

(ii)  Reports to Board Schedule for 2019-20 
 

Mr. DeSantis shared information with Trustees regarding the scheduling of Board reports 
on key elements and strategic initiatives for the 2019-2020 school year. This information is 
being shared with Trustees to demonstrate an overall vision of the work the Board is 
focusing on this year and planned reporting on the progress of that work.  

 
3. Board Directions: 
  None. 

 
 4. Other: 

   None. 
 
                             5.          Pending Items: 
   None. 
 
 C.   INFORMATION ITEMS 
 

(i) School List – 2019-2020: 
 

This item was provided for information only.  
 

(ii) System Level Leadership and Management Responsibilities 2019-2020:   
 

This item was provided for information only.  
 
 
 D.  ADJOURNMENT 

 
 The meeting adjourned at 5:56 p.m. 
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___________________________________________                            ______________________________________ 

T. Shea, Chair of the Board                              D. DeSantis, Director of Education 
                                    Secretary to the Board 

Barb Woods 
Recording Secretary         
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MINUTES OF THE 
SPECIAL BOARD MEETING 

 

 

HELD ON TUESDAY, JUNE 24, 2019 at 3:00 P.M. 
BOARD OFFICE, NAPANEE, ONTARIO 

 

 
 A. (i) Opening Prayer: 
 
  Trustee Shea led the Board in an opening prayer. 
 

              (ii) Roll Call: 
 

Trustees: 
 

Administration: 

T. Shea, Chair of the Board 
T. Dall 
B. Evoy 
P. McEnery (via teleconference) 
M. Murphy (via teleconference) 
W. Procter 
G. Speagle 
K. Turkington (via teleconference) 
C. Wright (3:22 p.m.) 

D. DeSantis, Director of Education 
D. Giroux, Superintendent of School Effectiveness 
T. Kennedy, Superintendent of School Effectiveness 
M. Lamarche, Superintendent of Human Resources 
K. Shannon, superintendent of School Effectiveness 
K. Tindal, Superintendent of Finance & Business Services 
E. Walker, Assistant to the Director of Education 
B. Bradshaw, Manager, Financial Services 
D. Campbell, Controller, Plant & Planning Services 
B. Davies, Assistant Controller, Plant & Planning Services 

 
All Trustees and Administration were present with the exception of Trustee Duggan, Trustee Wright, 
Student Trustee Brown and Ms. Slack who sent their regrets. 

   
(iii)         Approval of Agenda: 
 

MOVER: Trustee Evoy             SECONDER: Trustee Procter  
 
THAT the Agenda be approved as presented with the addition of item B(2)(iii) Trustee 
Governance. 

 
      CARRIED. 

 
  (iv) Declarations of Interest:    

 
None.  
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              B.          Action Items 
 

1. (i) 2019-20 Budget 
  

MOVER: Trustee Speagle            SECONDER: Trustee Evoy  
 
THAT the Board approve the 2019-20 Operating Budget (Estimates) of $156,189,204 and the 
Capital Budget (Estimates) of $11,251,000. 

 
      CARRIED. 

 
 

 (ii) 2019-20 In-Year Deficit Elimination Plan 
 

 MOVER:  Trustee Dall       SECONDER: Trustee McEnery     
 

THAT the Board approve the 2019-20 In-Year Deficit Elimination Plan. 
    
         CARRIED. 
 

         (iii)  Trustee Governance 
 
   Trustees had a discussion regarding Trustee Governance. 
 
C.     Adjournment: 
   

The meeting adjourned at 3:31 p.m.  
 

 

 

 

 

 

 

 

 
 

_________________________________                                               ________________________________________ 
          T. Shea, Board Chair                 D. DeSantis, Director of Education and 
            Secretary of the Board 
 
Barb Woods 
Recording Secretary 
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Issue: 
 
To provide Trustees with an update on the Algonquin and Lakeshore Catholic District School 
Board (ALCDSB) Focus on Youth system initiative. 
 
Background: 
 
Focus on Youth is a partnership between the Ontario government, school boards and local 
community agencies. 
 
The Focus on Youth Program supports the Board Strategic priority:  
 
Promote welcoming and healthy work environments that respect the dignity of each person, while 
serving the needs of students in our Catholic Schools.  
 
The program is funded by the Ministry of Education Safe Schools and Student Well-Being 
Branch. It funds boards to provide opportunities for youth ages 14 to 18 who are identified as “in 
risk” situations. The program targets youth looking for their first paid job experience, or to build on 
their previous training and job experiences.  
 
The Board organizes community-based training, leadership activities and employment for these 
youth. The program provides these youth with workplace skills in a safe and supportive 
environment, primarily by employing them in high-quality summer programs for elementary 
students, which as the added benefit of enhancing these programs.  
 
The Focus on Youth program is an excellent example of how school board departments and 
programs collaborate to support the success of our youth and reduce barriers to youth 
employment by providing necessary skills and training.  

To: Board of Trustees  

From: David DeSantis, Director of Education 

Prepared by: 
Theresa Kennedy, Superintendent of School Effectiveness 
Casey Wells, Focus on Youth Coordinator 
Steve Tracze, Focus on Youth Coordinator 

Date: September 24, 2019 

Subject: FOCUS ON YOUTH 2019 
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The Focus on Youth program has been supporting employment for our youth since June 2015. 

Update on the 2019 Program: 

A total of 23 youth, representing all five secondary schools (13 from the Eastern region, 10 from 
the Western region), participated in the program.  

All students took leadership and workplace training to support their employment at Loyola School 
of Adult and Continuing Education, Kingston and Belleville. They could also earn one credit by 
registering for a Summer School Co-operative Education Course; twenty students earned this 
credit.  

All students were employed for the month of July. Sixteen students were employed as 
Recreational Assistants for the ALCDSB Summer Literacy and Numeracy Camps. Four students 
were employed as Caretaking Assistants at St. Paul Catholic Secondary School, St. Theresa 
Catholic Secondary School and Archbishop O’Sullivan Catholic School. Three students were 
employed the entire summer at Boys and Girls Club of Kingston. 

The Project Co-Leads, Casey Wells and Steve Tracze, will present to the Trustees with the 
results of this program on Tuesday, September 24, 2019. 

This report is provided for your information. No further action is required at this time. 
 
Recommendation:  
 

 
Primary Responsibility for Follow-up 
 
Chair of the Board  
Vice-Chair of the Board   
Senior Administration √ Theresa Kennedy, Superintendent of School Effectiveness 
Other  
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Issue: 

To present Trustees with the Strategic Initiatives for the 2019 - 2020 school year as developed 

and reviewed by Senior Administration. 

 

Background: 

Trustees are aware that the Algonquin and Lakeshore Catholic District School Board is 

undergoing the process to create a new 5-year Multi-Year Strategic Plan.  During the 

consultation and implementation process of this plan over the coming months, Trustees will 

receive the 1-year “bridge plan” of strategic initiatives that will be the focus of senior 

administration for the 2019-20 school year.  This one-year plan will reflect the Board’s 

commitment to building and sustaining a culture of continuous improvement within the system 

under the pillars of Discipleship, Scholarship and Stewardship. 

 

This material is shared for information. No further action is required. 

 

Primary Responsibility for Follow-up 

Chair of the Board  
Vice-Chair of the Board   
Senior Administration √ David DeSantis, Director of Education 
Other  

 

To: Board of Trustees  

From: David DeSantis, Director of Education 

Prepared by: Laurie Morton, Executive Assistant to the Director 

Date: September 24, 2019 

Subject: Strategic Initiatives 1-Year Bridge Plan for 2019-2020 



     September, 2019 

 

 

 

 

Discipleship      I      Scholarship      I      Stewardship 
 

 

 

Strategic Plan 
Strategic Initiatives 

for 2019-2020 
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Vision 
 

Catholic schools in the Algonquin and Lakeshore Catholic District School Board inspire and nurture strong communities of faith, 
engaged communities of learning and compassionate communities of service. 
 
Knowing that we are alive in the faith of Jesus Christ and that we are called to put our faith into action, we educate our students to 
grow in grace and knowledge, and to lead lives of faith, hope and love.  Accordingly, we remain resolute in our commitment to 
academic excellence and the relentless pursuit of success for each student and staff member, fostered within faith-filled Catholic 
learning environments. 
 

Planning Framework 
 

Strategic Directions: 
 

 Strategic Directions are organized under the pillars of Discipleship, Scholarship, and Stewardship, and outline the major 
themes of the Board’s Multi-Year Strategic Plan.  The strategic directions create the context and direction for our 
improvement, planning, and operational efforts.  Strategic directions also guide our implementation and monitoring strategies. 
 
 

Strategic Initiatives: 
 

 Strategic Initiatives are the annual activities and outcomes that are directly aligned to the achievement of the Board’s strategic 
directions.  Strategic initiatives are monitored through Board and department improvement and operational plans and 
progress is reported to the Board of Trustees regularly throughout the year and through the Director’s Annual Report. 
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Discipleship 
 

As a community of learners, created in the image of 
God, we: 

 Inspire and nurture strong communities of Catholic 
faith with all partners in Catholic education- home, 
school, parish and community 

 Respect the dignity of all persons by fostering 
trusting relationships through policies and 
practices that promote equity, diversity and 
inclusion 

 Articulate, share and celebrate our Catholic values 
and traditions through our lived “Faith in Action”, 
proudly professing and bearing witness to our faith 

 Build and sustain collaborative Catholic 
professional learning communities that are 
collectively responsible for the development of the 
whole person, integrating mind, body and spirit 

 Demonstrate commitment to model, teach and 
practice the Ontario Catholic School Graduate 
Expectations in all school and Board activities 

 Support and create opportunities to apply the 
principles of Catholic Social Teaching and respond 
to the needs of our local and global communities 

 Sustain healthy and nurturing communities of 
belonging that are safe, caring and respectful, and 
built upon the principles of restorative practice 

 

 

 

Scholarship 
 

As a community of learners, created in the image of 
God, we: 

 Inspire and nurture engaged communities of 
learning that promote high levels of student 
achievement, in a culture that supports the belief 
that all students can learn 

 Reach every student by creating classroom 
environments that are responsive to individual 
learning strengths, needs and pathways, and offer 
timely and tiered interventions through a team 
approach 

 Increase student achievement through focused 
instruction and intentional practices which include 
intentional assessment practices for, as and of 
learning 

 Design rich and engaging learning opportunities 
that capture students’ voices, building confidence 
and engagement in their own learning 

 Combine pedagogy and the innovative use of  
technology to foster growth in Catholic character, 
citizenship, communication, critical thinking and 
problem solving, collaboration, creativity and 
imagination  

 Embrace student inquiry permitting each learner to 
make their thinking visible in a variety of ways   

 Deepen our professional learning through 
collaborative inquiry, moving to consolidation of 
the Board’s Four Core Instructional Strategies: 
Accountable Talk, Rich, Relevant and Engaging 
Tasks, Share and Guided Practice and Effective, 
Descriptive and Timely Feedback  

Stewardship 
 

As a community of learners, created in the image of 
God, we: 

 Inspire and nurture compassionate communities of 
service 

 Promote welcoming and healthy work 
environments that respect the dignity of each 
person, while serving the needs of students in our 
Catholic schools   

 Support practices of sustainability and respect for 
God’s creation 

 Promote independence, integration and equality of 
opportunity for all members of our Catholic school 
communities 

 Improve understanding of and access to mental 
health supports for staff, students and their 
families 

 Develop the Catholic leadership capacity of one 
another by empowering staff to achieve goals for 
professional growth, leadership and faith 
development in support the learning needs of all 
students 

 Ensure fiscally responsible, transparent and 
accountable decision making practices and 
resource allocation of all school, Board and 
provincial resources to achieve goals that 
equitably meet current needs in our school and 
Board communities 
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Discipleship 
Strategic Initiatives Progress 

Support faith formation for students and staff in collaboration with our home, school and parish communities.  

Communicate and implement the Religious Education Part 1 AQ course in ALCDSB.  

Develop Board themes in alignment with MYSP (Multi-year Strategic Plan) continuing to highlight Renewing the Promise, Catholic Social 
Teachings and Sustainable Development Goals 2019. 

 

Support the implementation of the Grade 11 NBE English Course focusing on pedagogy, understanding the new course curriculum, 
creating safe spaces and wellbeing. 

 

Support practices of sustainability and respect for God’s creation, people and resources.  

 

Scholarship 
Strategic Initiatives Progress 

Support and monitor school based equity goals within SIPSAW supportive of student, staff and family wellbeing utilizing data including 
EDI (Early Development Instrument), MDI (Middle Development Instrument) 

 

Support Student Success teachers and teams with training and resources for mental health promotion, prevention and early intervention.  

Broaden the use of Student Success strength and needs based profiles to support learners through transitions.  

Expand utilization of myBlueprint as a tool for developing learner profiles 7-12 and supporting pathways planning for all learners.  

Promote and support Experiential Learning per EDU-defined priorities for 2019-20 and following UDL principles.  

Expand OYAP experiential learning and pathways exploration programming in grades 6-8.  

Support school teams in their planning, assessment and evaluation of students with special education needs and create alignment and 
consistency in the use of IEP, Behaviour, Safety and Medical Care Plan. 

 

Expand and strengthen understanding of social and emotional development of students by engaging trans-disciplinary teams within the 
classroom working in collaboration with teachers, SERTs, ECEs, EAs, Administrators and parents. 

 

Facilitate a review of intermediate programming across the system.  

Engage Nicholson Catholic College and St. Michael Catholic School communities in discussions regarding program alignment planning, 
K – 12. 

 

Plan for learner variability using The Universal Design for Learning Framework in all classrooms K-12.  

Create on-going support structures and feedback loops that support shifting the teaching and learning paradigm to reflect: 
 personalization of the curriculum 
 higher levels of teacher collaboration and pedagogical documentation in order to respond to student needs 
 higher levels of student inquiry across the curriculum 
 increased fluidity of student groupings, 
 larger, uninterrupted learning blocks, 
 flexible use of learning spaces, 
 increased emphasis on knowledge building and innovation. 

 

Demonstrate increased educator consistency of effective mathematics instruction using the Pedagogical System (non-threatening 
learning environment, classroom discourse, worthwhile tasks, tools and representations) with a focus on foundational concepts and skills 
from the mathematics curriculum K-adult. 

 

Review and build upon best practices in literacy K-adult.  
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Strategic Initiatives Progress 

Support the professional learning of K-12 educators as they purposefully integrate technological tools, supporting teaching and learning 
at the point of instruction and enhance the use of content creation apps, virtual manipulatives and coding devices. 
 

 

Students reflect upon, assess and document their learning using Fresh Grade Next in all K-6 classrooms.  

Implement Year 3 of the ALCDSB FSL Plan (2017-2020) with the assistance of the French as a Second Language Steering Committee.  

Support the implementation of the Grade 11 NBE English Course focusing on pedagogy, understanding the new course curriculum, 
creating safe spaces and wellbeing. 

 

Expand use of myBlueprint IPPs, portfolios and Exit Surveys (Grade 8 and 12) to provide opportunities for students to express their 
views, expectations, needs and abilities on all matters related to their school experience. 

 

Support practices of sustainability and respect for God’s creation, people and resources.  

 

Stewardship 
Strategic Initiatives Progress 

Continue to foster an interest and passion for leadership development.  

Build a strong and viable Induction Program that will mentor newly appointed leaders with the support and knowledge of their peers.  

Continue to support NTIP teachers in an authentic and timely manner through the active leadership of the steering committee.  

Design rich and engaging learning opportunities that capture students’ voices, building confidence and engagement in their own learning 
and using the outdoor learning opportunities. 

 

Engage school leaders in ongoing growth and development of Learning Commons through LRA professional learning and personalized 
visits. 

 

Continue to build a culture of able-mindedness, engaging with stakeholders, implementing the Board Accessibility Plan and completing 
all compliance reports. 

 

Engage with the Special Education Advisory Committee in championing inclusion and increasing awareness and understanding of 
disabilities with ALCDSB. 

 

Develop further capacity for transition practices, which foster independence and the social, emotional, spiritual, academic and physical 
wellbeing of students using internal and external resources (PPM 156). 

 

Engage with community and provincial partners to explore innovative practices in support of students with neurodevelopmental 
disabilities and advance the implementation of tiered intervention and integrated rehabilitation services. 

 

Consolidate planning for new learning spaces in accordance with the ALCDSB vision for teaching and learning.  

Support collaborative, cross-departmental focus on self-regulation; better understanding stress (K-Adult) foundational to the well-being of 
staff and students. 

 

Continue to build relationships of mutual trust and support among the LTS team and the system we serve, as we embark on a new 
organizational support model. 

 

Support/lead the development of a new culture of collaboration among all departments as we embark on the integration of new software 
that will build efficiencies around our shared system work. 

 

Develop a 21st Century Teaching and Learning Blueprint. 
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Strategic Initiatives Progress 

Implementation of the Mental Health and Well-being Strategy with specific emphasis on: 

 student centred learning framework (School Mental Health Ontario SMHO) and AIM framework (Welcome, Include, Promote, 
Partner, Understand) 

 enhanced partnerships with community agencies including Public Health, Maltby and Children’s Mental Health 

 ALCDSB Mental Health Leadership Team and Advisory Group is re-established to include student and parent voice 

 

Complete full payroll integration of the Board’s automated callout system with the HR/Payroll system to streamline the process of 
absence reporting and timesheet processing. 

 

Review and re-establish a Board wide orientation program for all staff.  

Conduct a review of the disability management program through consultation and collaboration with Principals and Vice-Principals.  

Develop a quarterly Human Resources newsletter.  

Implement electronic leave forms, including automated submission, approval and tracking.  

Continue to develop a positive labour relations climate and culture through by achieving a settlement on local collective agreement 
provisions. 

 

Continue the development of an occupational health and safety strategy.  

 



www.alcdsb.on.ca 
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Issue: 

The Board has prepared its annual Board Improvement Plan for Student Achievement and Well-Being 

(BIPSAW).  This plan describes the work which will be undertaken in 2019-2020 related to our system 

priorities for student faith formation, achievement, service and wellness. 

Background: 

The Board has been working to develop an awareness and understanding with staff about innovations in 

education that put students at the centre of the planning, teaching, learning and assessment cycle.  As we 

look to the future, we know that there are key concepts and teaching/learning strategies that should be 

taking place consistently across all schools and in every classroom throughout the Board in the areas of 

Discipleship, Scholarship and Stewardship.   

The BIPSAW is a succinct yet comprehensive Kindergarten – Grade 12 plan that describes the collective 

priority work of system and school staff which targets improved student engagement, achievement and 

formation across all schools in Algonquin and Lakeshore Catholic District School Board. It is the Board’s 

key program document which unites and guides our work, building coherence in the priorities identified in 

the pillars of Discipleship, Scholarship and Stewardship. 

This year’s plan was developed by a large team of over 60 senior staff, school administrators, elementary 

and secondary teachers, central Board staff, Catholic School Council Chairs and secondary students.  

System and school data along with previous BIPSAWs and stakeholder input informed the design of this 

year’s system priorities and actions. We continue to refine our strategic priorities, success criteria and 

monitoring strategies for each of our three pillars. It will be used as the foundation for the development of 

School Improvement Plans for Student Achievement and Well-Being in all schools. 

 

To: Board of Trustees 

From: David DeSantis, Director of Education 

Prepared by: David P. Giroux, Superintendent of School Effectiveness  

Date: September 24, 2019  

Subject: Board Improvement Planning for Student Achievement and Well-Being  



 
 

 
 

No further action is required at this time. 

 

Primary Responsibility for Follow-up 

 

Chair of the Board  

Vice-Chair of the Board   

Senior Administration √ David P. Giroux, Superintendent of School Effectiveness  

Other  

 

 

DG/bc 



 

ALCDSB BOARD IMPROVEMENT PLAN FOR STUDENT ACHIEVEMENT AND WELL-BEING 2019-2020 

THE ALGONQUIN AND LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD SUPPORTS STUDENTS TO BECOME DISCERNING BELIEVERS, LIFELONG LEARNERS AND RESPONSIBLE CITIZENS 
We are a Catholic school system, called to work in partnership with home, parish and community, on our journey to understand and live the way of Jesus Christ. We are committed to excellence in 

Catholic education and to lifelong learning, so that those with whom we journey may become caring and contributing citizens in a world of constant challenge. 

 
 

 

 Envision 
Mission and  

Theory of Action 

Sow 
System Priorities 

Nurture 
Success Criteria 

Discern 
Monitoring 
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Mission: 

As a community of 
learners, created in the 

image of God, we inspire 
and nurture strong 

communities of Catholic 
faith – home, school, 

parish, and community. 
 

Theory of Action: 
If we nurture: communities 

that accompany; build 
relationships; encourage 

and instill hope; and form 
joyful disciples, then 

students will see 
themselves as beloved 

children of God who are 
deeply engaged with their 
community and the world 

around them. 
Renewing the Promise 

(2018) 

Nurture student-centred 
learning communities of faith 
that are safe, caring, inclusive, 
respectful, and healthy. 
 

-Educators and support staff, through caring adult relationships, will model and explicitly teach social emotional 

learning skills foundational to well-being and achievement. 
  
-All learners have the knowledge and skills to maintain positive mental health and have access to evidence-based 

mental health promotion, prevention, and early intervention resources. 
  
-School communities demonstrate commitment to Tier 1 promotion goals including: Welcome, Include, Understand, 

Promote, and Partner (AIM: Aligned and Integrated Model).  

 

-Each SIPSAW (School Improvement Plan for Achievement and Well-Being) will have a reasonable equity goal 

supportive of the well-being of students, staff, and families and connected to school based data sources. 

Common Monitoring (CM): 
1. Iterative SIPSAW 

reviews with co-
constructed success 
criteria to ensure 
alignment with the 
BIPSAW 

2. Reports to Executive 
Council 

3. Reports to Trustees 
4. Senior Team School 

Assessments 
5. Central Team Meetings 
6. Student Success Teams 
7. PRISA Report for 

Ministry of Education 
8. Professional Learning 

Communities (PLCs) 
9. School Case 

Conferences 
 

-All learners have caring adults who care 
about them, listen to them and believe in 
them in their community. 
-Early Development Instrument (EDI) and 
Middle Development Instrument (MDI)  
-Suspension & Expulsion Data 
-Attendance Data (Resource: 
attendanceworks.org) 
-Student Voice 
-Schools collaborate with families and 
community partners to access services that 
support well-being (pre-school to adult) 
 -Promoting Positive School Climate and 
Well-Being Plans (required as Bullying 
Prevention / Intervention Plan based on 
2018-19 MDI, Tell Them from Me and 
Compass data) 

Use the dual mandate of 

Catholic education (meeting all 

Ministry expectations and 

teaching the Catholic faith) to 

integrate faith into all elements 

of school life.  

 

-Faith is visible in all areas of the curriculum and in the social life of the school. 
 
-Religious and Family Life Education programs support and strengthen our home and school connection. 
 
-The face of Christ is reflected in all school communities in words, deeds and actions by keeping the dignity of all 
families at the centre of collaborative conversations, in school and with community partners. 

-Ontario Catholic School Graduate 
Expectations are evident across all curricular 
areas 
-Daily/long-range planning demonstrates 
connections to faith across curriculum areas. 
-Growing in Faith, Growing in Christ program 
Feedback Surveys for families (Grades 1-5) 
 

Support all members of the 
ALCDSB community on their 
faith journey. 
 

-Using Renewing the Promise and the Emmaus Story to meet all students and all staff on their faith formation journey 
by providing multiple opportunities as supported by the Religious & Family Life Education Department. 
 
-System-level collaboration with the Archdiocese of Kingston and Pembroke to support strategies and initiatives that 
create opportunities for schools to partner with parishes to create faith communities that are pastoral and 
welcoming. 

-Participation in faith formation initiatives 
-Promoting Positive School Climate and 
Well-being Plans are activated in schools 
-Professional Development Feedback 
Surveys (Faith Life Liaison Workshop, Faith 
Day 2020) 
-Witness Faith Day Feedback 
-Student voice 
-Implementation of Grade 5 Growing in 
Faith, Growing in Christ Program 
-Input/Feedback from all stakeholders 
 
 

 
 
 

https://smh-assist.ca/wp-content/uploads/InfoSheets-Supporting-Minds-MH-Classroom-English.pdf
https://edi.offordcentre.com/
http://www.discovermdi.ca/
https://www.attendanceworks.org/
https://alcdsb-my.sharepoint.com/:w:/r/personal/cassisar_alcdsb_on_ca/_layouts/15/Doc.aspx?sourcedoc=%7B4954463E-EC39-4CAB-BBE6-CD5A34778EF2%7D&file=ALCDSB%20School%20Template%20Promoting%20Positive%20School%20Climate%20and%20Well-Being%20Plan_2014.docx&action=default&mobileredirect=true
https://alcdsb-my.sharepoint.com/:w:/r/personal/cassisar_alcdsb_on_ca/_layouts/15/Doc.aspx?sourcedoc=%7B4954463E-EC39-4CAB-BBE6-CD5A34778EF2%7D&file=ALCDSB%20School%20Template%20Promoting%20Positive%20School%20Climate%20and%20Well-Being%20Plan_2014.docx&action=default&mobileredirect=true
https://iceont.ca/resources/ontario-catholic-school-graduate-expectations/
https://iceont.ca/resources/ontario-catholic-school-graduate-expectations/
https://www.pearsoncanadaschool.com/index.cfm?locator=PS2qKs
https://iceont.ca/news-and-updates/renewingthepromise/
https://www.biblegateway.com/passage/?search=luke+24%3A13-35&version=NRSVCE
https://portal.alcdsb.on.ca/educationalprograms/Religious-Education-and-Family-Life/Pages/default.aspx
https://www.pearsoncanadaschool.com/index.cfm?locator=PS2qKs
https://www.pearsoncanadaschool.com/index.cfm?locator=PS2qKs
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Mission: 

As a welcoming community 
of learners, created in the 
image of God, we believe 
that all children can learn. 
We will design equitable, 
engaging and innovative 

learning opportunities that 
result in the highest level of 

achievement 
 for all. 

  
 

Theory of Action: 
If the faith-based and 
culturally responsive 

environment is designed for 
student-centred learning and 

inquiry, then student well-
being and achievement will 

increase. 
 

Design learning experiences and 
pathways that are accessible and 
responsive for all learners. 

-Educators and students co-develop student learner profiles over the course of the semester/year to 
enable both parties to understand student strengths and needs 
-Using the Universal Design for Learning (UDL) Framework: Multiple Means of Engagement, 
Representation, and Action and Expression will be visible in all learning  

Common Monitoring (CM): 
1. Iterative SIPSAW reviews 

with co-constructed 
success criteria to ensure 
alignment with the 
BIPSAW 

2. Reports to Executive 
Council 

3. Reports to Trustees 
4. Senior Team School 

Assessments 
5. Central Team Meetings 
6. Student Success Teams 
7. PRISA Report for Ministry 

of Education 
8. Professional Learning 

Communities (PLCs) 
9. School Case Conferences  

-Use of panel- and context-specific learner 
profile tools 
-Use of UDL Progression Rubric 
-Early Development Instrument (EDI), 
Middle Development Instrument (MDI), 
and ongoing protective factors 

Students develop increasingly 
sophisticated mental math skills and 
become more fluent and flexible with 
numbers and operations. 

-Educators (K to adult) continue to learn about mathematics content and pedagogy through Number Talks 
and Number Strings 
-Students will be exposed to and will use more sophisticated strategies beginning with the use of 
manipulatives, representations and models in elementary and continuing with more abstract models in 
secondary/adult education 
-Each SIPSAW will have a measurable math goal related to the development of fundamental math skills and 
fluency and flexibility with number and operations and this goal will be monitored at a school level 
 

-EQAO data (Assessments of Mathematics 
for Grades 3, 6, and 9) 
-PRIME data 
-Data gathered from the Early Numeracy 
Behaviours Tool (to be linked)  

Students develop non-fiction writing 
skills across all areas of curriculum. 

-Educators (K to adult) continue to learn about the five types of non-fiction writing (Recount, Explanatory, 
Persuasive, Procedural/Instructional, Descriptive) and the text structures that support each type  ALCDSB 
Literacy for Educators 
-Students will build independence in writing through the Gradual Release of Responsibility (Modelled 
Writing, Shared Writing, Interactive Writing, Guided Writing, Independent Writing) 
-Each SIPSAW will have a measurable writing goal related to the development of non-fiction writing skills, 
and this goal will be monitored at a school level 
 

-EQAO data (Assessments of Writing for 
Grades 3 and 6; OSSLT for Grade 10) 
-Ontario Writing Assessment (OWA) Data 
(K-8) 
-Diagnostic/practice assessment data 
(secondary & adult) 
 

 
 
 
 
 
 
 
 
 
 
 

http://udlguidelines.cast.org/?utm_medium=web&utm_campagin=none&utm_source=cast-home
http://castpublishing.org/wp-content/uploads/2018/02/UDL_Progression_Rubric_FINAL_Web_REV1.pdf
https://edi.offordcentre.com/
http://www.discovermdi.ca/
https://www.youcubed.org/resources/stanford-onlines-learn-math-teachers-parents-number-talks/
https://www.youcubed.org/resources/stanford-onlines-learn-math-teachers-parents-number-talks/
http://www.edu.gov.on.ca/eng/teachers/teacher_guide_math_en.pdf
http://www.edu.gov.on.ca/eng/teachers/teacher_guide_math_en.pdf
http://www.eqao.com/en
http://www.eqao.com/en
https://portal.alcdsb.on.ca/Lists/Publications/ALCDSB%20Literacy%20for%20Educators.pdf
https://portal.alcdsb.on.ca/Lists/Publications/ALCDSB%20Literacy%20for%20Educators.pdf
http://www.eqao.com/en
http://www.eqao.com/en


 

ALCDSB BOARD IMPROVEMENT PLAN FOR STUDENT ACHIEVEMENT AND WELL-BEING 2019-2020 

THE ALGONQUIN AND LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD SUPPORTS STUDENTS TO BECOME DISCERNING BELIEVERS, LIFELONG LEARNERS AND RESPONSIBLE CITIZENS 
We are a Catholic school system, called to work in partnership with home, parish and community, on our journey to understand and live the way of Jesus Christ. We are committed to excellence in 

Catholic education and to lifelong learning, so that those with whom we journey may become caring and contributing citizens in a world of constant challenge. 

 
 

 

 Envision 
Mission and Theory 

of Action 

Sow 
System Priorities 

Nurture 
Success Criteria 

Discern 
Monitoring 

St
ew

ar
d

sh
ip

 

 
Mission: 

As a community of learners, 
created in the image of God, 

we inspire and nurture 
compassionate communities 
of service that give witness to 
Catholic social teaching. We 

recognize that we are all 
called to be stewards of 

God's creation: to take care 
of ourselves, one another 

and the environment. 
“I care, I have responsibility, I 
am a team player, and I have 

a voice.” 
 

Theory of Action: 
If we model and practice 

Catholic social teachings, 

then we will create 

communities that promote 

the common good where our 

students will actively grow 

and engage as responsible 

citizens who contribute to 

the well-being and dignity of 

all and all of God’s creation. 

Stewardship of Self 
 
 
 

-Students, parents, staff and community members are provided an opportunity to express their views, 
expectations, needs and abilities on all matters related to their school experience 
-All members of our Catholic education community see and recognize themselves in their schools and learning 
experiences. 
-The development and practice of self-advocacy and self-knowledge to promote physical, emotional, academic 
success in all learning environments and experiences 
-Self-advocacy – Know thyself – learning style, worth and responsibility 
  Ontario Catholic School Graduate Expectations outline the pathways and goals for student development and 
learning through K-Adult.  

Common Monitoring (CM): 
1. Iterative SIPSAW reviews 

with co-constructed 
success criteria to ensure 
alignment with the 
BIPSAW 

2. Reports to Executive 
Council 

3. Reports to Trustees 
4. Senior Team School 

Assessments 
5. Central Team Meetings 
6. Student Success Teams 
7. PRISA Report for Ministry 

of Education 
8. Professional Learning 

Communities (PLCs) 
9. School Case Conferences 

 

--Indigenous Spaces and learning 
opportunities in all schools 
-Ongoing responsive culture for our 
LGBTQ2S+ community members 
-Implementation of the ALCDSB Mental 
Health and Wellness Strategy 
-Ongoing and expanded use of myBluePrint 
from 7-12 
-Continued use of student profiles and 
transition plans  

Stewardship of Others -School communities and classrooms that recognizes learner variability and plan to support students in their life, 
education and career planning through the lens of faith. 
-Using Renewing the Promise to provide a plan for caring for and supporting all others in our school communities 
along with outlining responsibilities as members of the Catholic Community  
-Continued implementation of the ALCDSB Mental Health, Wellbeing and Addictions Strategy 

-School community participation in the varied opportunities and experiences available that support the learning, 

work and voice of students, parents and staff 

-Ensuring student academic success using Creating Pathways to Success 

 and Learning for All 

 

 

-Participation in physical and 
environmental activities such as ECO 
schools, Celebration of Dance, GROW 
project, etc. 
-Data gathered from EQAO, EQAO data 
(Assessments of Mathematics for Grades 3, 
6, and 9) 
 Early Development Instrument/Middle 
Development Instrument, Early 
Development Instrument (EDI), Middle 
Development Instrument (MDI)Exit 
surveys, Public Health Unit research 
-Use of restorative practice strategies to 
support students 

Stewardship of all God’s 
resources 
 
 
 
 
 
 
 
 

-The provision of multiple opportunities to demonstrate respect and protection of the physical resources in our 

care. 

-The provision of multiple opportunities to understand and demonstrate respect and protection of the human 

resources in our care. 

-Support and enhance the principles of the United Nations Sustainable Development Goals. 

-The provision of multiple opportunities in experiential and inquiry-based learning K-Adult 

- OPHEA Healthy Schools Certification , 
 Student Nutrition Programs and Healthy 
Active living projects are examples 
-Environmental Stewardship opportunities 
relating to energy conservation, recycling, 
experiential learning in outdoor 
environments. 
-Ongoing promotion of the use of Outdoor 
Environmental Education facilities 
-Implementation of the ALCDSB Mental 
Health, Wellbeing and Addictions Strategy  
and Planning for Success A Guide for 
Special Education    

 
 

https://iceont.ca/resources/ontario-catholic-school-graduate-expectations/
https://myblueprint.ca/
https://www.alcdsb.on.ca/programs/mentalHeath/Documents/MH,%20Addictions%20and%20Well-Being%20Strategy%202018-2021.pdf
http://www.edu.gov.on.ca/eng/document/policy/cps/CreatingPathwaysSuccess.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf
http://www.eqao.com/en
http://www.eqao.com/en
http://www.eqao.com/en
https://edi.offordcentre.com/
https://edi.offordcentre.com/
http://www.discovermdi.ca/
http://www.discovermdi.ca/
https://sustainabledevelopment.un.org/?menu=1300
https://www.ophea.net/healthy-schools-certification
https://www.alcdsb.on.ca/programs/mentalHeath/Documents/MH,%20Addictions%20and%20Well-Being%20Strategy%202018-2021.pdf
https://www.alcdsb.on.ca/programs/mentalHeath/Documents/MH,%20Addictions%20and%20Well-Being%20Strategy%202018-2021.pdf
https://portal.alcdsb.on.ca/Lists/Publications/Planning%20for%20Success%20A%20Guide%20for%20Special%20Education%20Manual%202019%202020.pdf
https://portal.alcdsb.on.ca/Lists/Publications/Planning%20for%20Success%20A%20Guide%20for%20Special%20Education%20Manual%202019%202020.pdf
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Issue: 

To provide Trustees with an overview of the results of the 5th cycle of The Early Development 

Instrument (EDI) and highlight Board directions in response to this data.  

Background: 

Algonquin and Lakeshore Catholic District School Board completed its 5th cycle of The Early 
Development Instrument (EDI) in January and February of 2018. The Early Development 
Instrument (EDI) is a population-level tool that measures children’s developmental health at the 
transition from early years to school age and is directly connected to the overall learning 
outcomes of the Full Day Kindergarten Program.  
 
Educator teams completed the observation-based questionnaire for all Year 2 students across 
the Board. The tool looks at five areas of a child’s early development; 
 
• Physical Health and Well Being 
• Social Competence 
• Emotional Health and Maturity 
• Language and Cognition 
• Communication and General Knowledge 

 
The EDI tool measures outcomes in the early years to help understand trends in the 
developmental health of young children within different communities. It has been shown to be a 
good predictor of lifelong health, education and social outcomes. Data gathered through the EDI 
helps support the planning and equitable allocation of resources for local child and family 
services and supports research initiatives. Understanding the range of vulnerability is helpful in 
determining appropriate action to support children’s development. 

 

To: Board of Trustees 

From: David DeSantis , Director of Education 

Prepared by: 
Theresa Kennedy, Superintendent of School Effectiveness 
Sarah Cassidy, Special Assignment Teacher 

Date: September 24, 2019 

Subject: 
EARLY DEVELOPMENT INSTRUMENT (EDI) RESULTS AND 
DIRECTIONS 



 
 

 
 

Over the past 2 cycles, ALCDSB has made a commitment to dive more deeply into this data 

and use it as a significant driver to inform our work in the Early Years and beyond. It is also an 

important piece of information to consider when ensuring equitable outcomes for all learners. 

The EDI data helps us to understand the communities surrounding our schools and this 

contextual data guides our focused support at the Board, school and classroom level. The more 

information we have about the lives and experiences of our students and their families outside 

of school, the better equipped we are to support the whole child in authentic ways.  

We have used the overall Board EDI results to guide our system level priorities of Self 

Regulation and Outdoor Education. In addition to this, we know that ALCDSB is comprised of an 

incredibly diverse number of school communities. Each community comes with its own 

strengths and barriers to success. The EDI data allows us to not only compare the variance of 

vulnerability in developmental health and learning outcomes between schools, but also helps us 

to be more strategic in terms of planning prevention and intervention programs at the school 

level. 

When we understand the unique vulnerabilities in communities and the conditions that create 

these gaps, we begin to see families and students through God’s soft eyes and are called to 

reframe and respond to the stressors families face with support and compassion.  

This initiative advances the work of the ALCDSB strategic plan. Specifically, in the areas of: 

Scholarship 

As a community of learners, created in the image of God, we: 

• Build understanding of the importance of student learner profiles and use them when 

planning, supporting and identifying the strengths, interests and needs of students. 

• Review Early Development Instrument (EDI) data results to inform school and system 

planning in the Early Years. 

Stewardship 

As a community of learners, created in the image of God, we:  

• Inspire and nurture compassionate communities of service. 

• Promote welcoming and healthy work environments that respect the dignity of each person, 

while serving the needs of students in our Catholic schools.  

• Promote independence, integration and equality of opportunity for all members of our 

Catholic school communities. 

• Deepen system practices that promote Equity and Inclusive education, recognizing the 

inherent dignity of every person, having been created in the image and likeness of God. 

The ALCDSB EDI Summary Report and 5 Cycles Data Report are included for your information. 

Sarah Cassidy, Special Assignment Teacher, will present an overview of the EDI results and the 

Early Years Plan in response to this data.  

  



 
 

 
 

This report is provided for your information. No further action is required at this time. 

Primary Responsibility for Follow-up 

Chair of the Board  

Vice-Chair of the Board   

Senior Administration √  Theresa Kennedy, Superintendent of School Effectiveness 

Other  

 

 



Summary Report
Senior Kindergarten Students in the 

province of Ontario

Algonquin and Lakeshore CDSB

School year 2017/2018

A snapshot of children’s 
developmental health at school entry



About the EDI
A teacher-completed instrument called the Early
Development Instrument (EDI) was developed at
the Offord Centre for Child Studies at McMaster
University to measure children’s ability to meet
age-appropriate developmental expectations at
school entry. The EDI focuses on the overall
outcomes for children as a health‐relevant,
measurable concept that has long‐term
consequences for individuals and populations.
The data derived from the collection of the EDI
facilitate and encourage community, provincial,
national, and international monitoring of the
developmental health of our young learners. 
 
Data collection across Canada shows that in
most jurisdictions 25% or more of children
entering kindergarten are vulnerable in at least
one aspect of their development. Further
research linking EDI findings to later educational
data demonstrate that, on average, kindergarten
vulnerability predicts ongoing vulnerability in the
school system. Numerous studies have shown that
early vulnerability predicts a child’s lifelong
health, learning, and behaviour. 
 
The EDI is designed to be a tool to increase the
mobilization of communities and policy makers in
order to have a positive impact on children’s
development in their local areas. Understanding
the state of children’s development at the
population level, that is for all children, is
foundational to mobilizing stakeholders towards
change.
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Thanks to all of our partners for their hard
work and commitment to the EDI. A very
special thanks to all of the teachers who
have committed their time and energy to
filling out EDI questionnaires over the years.
Without you, none of this would have been
possible.



Number of Children in Analyses:

From Received Questionnaires to Reports

Below is an illustration of the flow of EDI questionnaires from when they are received to the final valid number of
questionnaires used for analysis. Special Needs reports will only be generated for sites with at least 10 children.

EDI Descriptive Report 

School year 2017/2018 Ontario/Algonquin and Lakeshore CDSB  1

Total EDIs completed 
822

Linked provincially 
820

Not linked provincially 
2

Other class assignment 
or missing class 

assignment 
1

Children in class more than 1 month

Yes 
813

No 
6

Children with no SN 
766

Missing data for more 
than 1 domain 

0

Children without 
Special Needs 

included in report 
766

Children indicated as SN 
or missing SN assignation 

47

Missing SN assignation 
0

Missing data for more 
than 1 domain 

0

Children with Special 
Needs included in 

Special Needs report 
47

In class <1 month 
2

Moved out of class 
1

Moved out of school 
2

Child unknown to teacher 
0

Other 
1



EDI Descriptive Report 

The EDI measures

children’s developmental

health at school entry by

asking questions covering

five different areas of

their early development.

Physical Health & Well-Being - 13 questions 
Children are healthy, independent, and rested each day.

Social Competence - 26 questions 
Children play and get along with others, share, and show self-confidence.

Emotional Maturity - 30 questions 
Children can concentrate on tasks, help others, show patience, and are not often
aggressive or angry.

Language & Cognitive Development - 26 questions 
Children are interested in reading and writing, can count, and recognize numbers and
shapes.

Communication Skills & General Knowledge - 8 questions 
Children can tell a story and communicate with adults and other children.

EDI Domains

Descriptive characteristics of the Algonquin and
Lakeshore CDSB 2017/2018 cohort (N=766)

Number %

Sex

Girl 391 51.0%

Boy 375 49.0%

Missing 0 0.0%

Language Status

ELL 65 8.5%

ALF 0 0.0%

PANA 0 0.0%

None 700 91.4%

Missing 1 0.1%

French Immersion

French Immersion 176 23.0%

Non-French Immersion 587 76.6%

Missing 3 0.4%

Age

Average Age 5.6 -

These are some examples of
the contextual variables that
may influence EDI scores.
Communities are encouraged to
explore other contextual factors
that may help better explain EDI
data.

On average, older children
have better EDI scores than
younger children.
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EDI Descriptive Report 

The EDI uses the 10th

percentile for vulnerability

because it captures all the

children who are

struggling, even those

whose struggles may not

be apparent.

Vulnerable Children
"Vulnerable" describes the children who score below the 10th percentile cut-off of the Ontario
baseline population. Higher vulnerability indicates that a greater percentage of children are
struggling.

The graph below illustrates Algonquin and Lakeshore CDSB 2017/2018 results for the
percentage of children vulnerable on at least one and at least two domains compared to the
Ontario population.

Percentage of Children Vulnerable by Domain
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EDI Descriptive Report 

EDI research across
Canada shows that
vulnerability at school
entry is associated with
poorer scores on
provincial standardized
tests in Grades 3 and 4.
Research also shows an
association between
vulnerability and the
likelihood of having
some form of Special
Needs status by Grade
9. 
 
(Brown & Parekh, 2010;
Calman & Crawford,
2013; D’Angiulli,
Warburton, Dahinten, &
Hertzman, 2009)

Distribution of EDI Scores

The graphs below illustrate the percentage of Algonquin and Lakeshore CDSB children who fall
in the Vulnerable, At Risk, and On Track categories for each domain. Your site is shown in
relation to the distribution of scores in Ontario.

Note: Distributions may not equal 100% due to missing values in a domain

Algonquin and Lakeshore CDSB (n = 766)
Physical Health & Well-Being (n = 766)

77.9%

Social Competence (n = 766)

70.5%

Emotional Maturity (n = 765)

21.4% 62.4%

Language & Cognitive Development (n = 766)

76.4%

Communication Skills & General Knowledge (n = 766)

75.7%

 Vulnerable

Children with scores below the
10  percentileth

 At Risk

Children with scores between
the 10  and 25  percentilesth th

 On Track

Children with scores above the
25  percentileth

 
Ontario (n = 123912)
Physical Health & Well-Being (n = 123870)

79.2%

Social Competence (n = 123907)

75.1%

Emotional Maturity (n = 123557)

74.6%

Language & Cognitive Development (n = 123811)

80.1%

Communication Skills & General Knowledge (n = 123890)

73.8%
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17.5% 4.6%

13.1% 16.4%

16.1%

10.1% 13.6%

9.5% 14.8%

16.3% 4.5%

9.9% 14.9%

11.3% 13.8%

7.5% 12.2%

10.0% 16.2%



Contextual Factors 

Special Concerns 
Minimum: 0 
Maximum: 11 

physical disability
visual impairment
hearing impairment
speech impairment
learning disability
emotional problem
behavioural problem
home
environment/problems
at home
chronic
medical/health
problems
unaddressed dental
needs
other

Special Skills 
Minimum: 0 
Maximum: 7 

Demonstrates special
numeracy skills or
talents
Demonstrates special
literacy skills or
talents
Demonstrates special
skills or talents in art
Demonstrates special
skills or talents in
music
Demonstrates special
skills or talents in
athletics/dance
Demonstrates special
skills or talents in
problem solving in a
creative way
Demonstrates special
skills or talents in
other areas

Section D – Special Concerns
Note: the following chart ONLY includes children who do not have Special Needs.

Yes No Missing

Number % Number % Number %

Child Receiving School Based
Support 54 7.0% 712 93.0% 0 0.0%

Child Currently Receiving
Further Assessment 39 5.1% 723 94.4% 4 0.5%

Child Currently on Wait List to
Receive Further Assessment 61 8.0% 696 90.9% 9 1.2%

Child Needs Further
Assessment 137 17.9% 623 81.3% 6 0.8%

Yes, Observed Yes, Parent
Info/Diagnosis Yes, Both

Number % Number % Number %

Physical Disability 4 0.5% 1 0.1% 1 0.1%

Visual Impairment 4 0.5% 5 0.7% 2 0.3%

Hearing Impairment 3 0.4% 0 0.0% 2 0.3%

Speech Impairment 26 3.4% 6 0.8% 17 2.2%

Learning Disability 19 2.5% 0 0.0% 1 0.1%

Emotional Problem 45 5.9% 1 0.1% 1 0.1%

Behavioural Problem 37 4.8% 0 0.0% 4 0.5%

Home Environment /
Problems at Home 31 4.0% 4 0.5% 1 0.1%

Chronic Medical / Health
Problems 9 1.2% 1 0.1% 2 0.3%

Unaddressed Dental Needs 5 0.7% 0 0.0% 0 0.0%

Other 31 4.0% 1 0.1% 5 0.7%

Children with 1+
Special Skills 29.2% Children with 1+

Special Concerns 17.8%

School year 2017/2018 Ontario/Algonquin and Lakeshore CDSB  5

Special 
Concerns

14.9%
114
Yes



Contextual Factors 

Early Intervention

Program: 
Includes: speech/

language therapy, a

parent who attended a

parenting program, a

Head Start program, a

School's Cool program,

etc., or if child has had

similar in-home services

Section E – Additional Questions

Child attended Year 1 (Junior
Kindergarten)

95.8%
734
Yes

3.4%
26
No

0.8%
6

Missing

Child attended an early
intervention program

8.5%
65
Yes

71.9%
551
No

19.6%
150

Missing

Child attended other
community learning program

34.2%
262
Yes

31.2%
239
No

34.6%
265

Missing

In non-parental care prior to
kindergarten entry

38.6%
296
Yes

27.9%
214
No

33.4%
256

Missing

Centre based, within
our school building

4.2%
32
Yes

Centre based, in the
community

13.1%
100
Yes

Home based child care 12.7%
97
Yes

Child's home, non-
relative

0.7%
5

Yes

Child's home, relative 3.4%
26
Yes

Pre-school/Nursery
school

1.3%
10
Yes

Other/Don't know 6.1%
47
Yes

Type of arrangement

29.1%
223

Full-time

6.0%
46

Part-time

64.9%
497

Missing
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Contextual Factors 

Recognizing the
contextual factors in
your community, like a
child’s experiences
before school entry, may
help explain EDI
vulnerability. In addition
to the variables on the
EDI, all communities are
encouraged to explore
locally relevant factors
that may affect children’s
development.

Section E – Additional Questions

Type of care arrangement before school Type of care arrangement after school

Centre based, within our
school building

9.1%
70
Yes

Centre based, within our
school building

13.7%
105
Yes

Centre based, in the
community

1.3%
10
Yes

Centre based, in the
community

4.2%
32
Yes

Home based child care 4.7%
36
Yes

Home based child care 5.7%
44
Yes

Child’s home, non-relative 0.8%
6

Yes

Child’s home, non-relative 0.9%
7

Yes

Child’s home, relative 2.0%
15
Yes

Child’s home, relative 14.8%
113
Yes

Other/don’t know 2.1%
16
Yes

Other/don’t know 9.4%
72
Yes

Child gets dropped off before school

48.6%
372
By bus

38.3%
293

By parent /
guardian

3.0%
23

From school-
based child-care

1.3%
10

Other

Child gets picked up after school

50.4%
386
By bus

30.3%
232

By parent /
guardian

8.4%
64

From school-
based child-care

2.3%
18

Other
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Group Comparisons 

Please note: 
Some of the group

comparisons may be

labeled as Not

Applicable (N/A) or are

missing from the analyses

because the groups were

too small (under five

students) to retain

confidentiality. 

 

Older children are

defined as those above

the mean age and

younger children are

defined as those below

the mean age.

Group Comparisons
Although understanding overall vulnerability for your site is important, it does not tell the
whole story. Comparing children based on certain demographics, such as sex and age, is an
effective way of understanding how contextual factors in your site may be influencing EDI
vulnerability rates.

Sex

Age of child

Physical Health & Well-Being Social Competence

Emotional Maturity Language & Cognitive Development

Communication Skills
& General Knowledge

 Vulnerable

 Not vulnerable

Physical Health & Well-Being Social Competence

Emotional Maturity Language & Cognitive Development

Communication Skills
& General Knowledge

Site mean age:

5.61

School year 2017/2018 Ontario/Algonquin and Lakeshore CDSB  8

20.5% Boys 14.6% Girls 16.0% Boys 10.2% Girls

29.6% Boys 13.6% Girls 11.2% Boys 9.0% Girls

11.7% Boys 7.4% Girls

15.8% Older 19.2% Younger 12.1% Older 14.0% Younger

19.2% Older 23.6% Younger 6.1% Older 14.0% Younger

5.0% Older 14.0% Younger



Subdomain Profiles 

Exploring subdomains is
an important step in
determining the areas of
development that are
influencing vulnerability
rates in various domains.
Subdomains in which a
large percentage of
children are doing poorly
can be used to inform
the action needed to
address children’s
weaknesses.

Subdomain Profiles
Each of the five domains is divided into subdomains, except for Communication Skills and
General Knowledge. The subdomains were originally identified using factor analysis. The
table below shows the breakdown of subdomains for each domain.

Physical Health
& Well-being

Social
Competence

Emotional
Maturity

Language &
Cognitive

Development

Communication
Skills & General

Knowledge

Physical
readiness for
school day

Overall social
competence

Prosocial &
helping
behaviour

Basic literacy
Communication
skills & general
knowledge

Physical
independence

Responsibility &
respect

Anxious &
fearful
behaviour

Interest in
literacy/numeracy
& memory

Gross & fine
motor skills

Approaches to
learning

Aggressive
behaviour

Advanced literacy

Readiness to
explore new
things

Hyperactivity &
inattention

Basic numeracy

Scores for domains and subdomains on the EDI vary from 0 to 10. Some subdomains
represent skills that a child in kindergarten, based on his or her developmental age, is
expected to have mastered already. Other subdomains represent areas of development that
are still emerging.

Based on skills and abilities that each subdomain represents, groups of scores were identified
representing children who met:

All/almost all of the developmental expectations
Some of the developmental expectations
Few/none of the developmental expectations

In contrast to the "on track", "at risk", and "vulnerable" groups identified for domains in the
EDI Descriptive Report, which are based on the distribution of scores in the province/territory
or in Canada, the subdomain categories are distribution-free.

The following section outlines the percentage of your children who are meeting all/almost all,
some, or few/none of the developmental expectations for each subdomain. An investigation
of percentages of children who fall into the "few/none" category will identify areas of the
greatest weakness in the population. The results for the Ontario Cycle 5 population are
included as a comparison.
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Subdomain Profiles 

Physical Health & Well-being

Social Competence

 Few/None    Some    All/Almost All

Physical readiness for school day 
Children who never or almost never experienced
being dressed inappropriately for school activit ies,
coming to school t ired, late or hungry.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

0.0% 94.3%

0.0% 94.8%

Physical independence 
Children who are independent in looking after their
needs, have an established hand preference, are
well coordinated, and do not suck a thumb/finger.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

0.0% 86.6%

0.0% 90.4%

Gross & fine motor skills 
Children who have an excellent ability to physically
tackle the school day and have excellent or good
Gross & fine motor skills.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

20.9% 60.1%

20.6% 61.5%

Overall social competence 
Children with excellent or good overall social
development, very good ability to get along with
other children and play with various children, usually
cooperative and self-confident.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

41.6%

48.1%

Responsibility and respect 
Children who always or most of the t ime show
respect for others, and other’s property, fo llow
rules and take care of materials, accept
responsibility for actions, and show self-control.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

75.5%

77.1%

Appoaches to learning 
Children who always or most of the t ime work
neatly, independently, and solve problems, fo llow
instructions and class routines, easily adjust to
changes.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

63.8%

67.1%

Readiness to explore new things 
Children who are curious about the surrounding
world, and are eager to explore new books, toys
and games.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

77.8%

76.5%
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5.7%

5.2%

13.4%

9.5%

19.1%

17.9%

15.9% 42.4%

9.0% 42.9%

9.1% 15.4%

5.6% 17.3%

8.7% 27.4%

7.3% 25.6%

4.7% 17.5%

3.3% 20.1%



Subdomain Profiles 

“Children grow according

to the qualities of

stimulation, support, and

nurturance they get on a

moment to moment basis

throughout their waking

hours.” 

 

– Dr. Clyde Hertzman

Emotional Maturity

Language & Cognitive Development

 Few/None    Some    All/Almost All

Prosocial and helping behaviour 
Children who often show most of the helping
behaviours: helping someone hurt, sick or upset,
offering to help spontaneously, invite bystanders to
join in.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

37.1% 22.1% 40.9%

30.1% 30.5% 38.2%

Anxious and fearful behaviour 
Children who rarely or never show most of the
anxious behaviours; they are happy and able to
enjoy school, and are comfortable being left at
school by caregivers.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

76.9%

87.2%

Aggressive behaviour 
Children who rarely or never show most of the
aggressive behaviours; they do not use aggression
as a means of solving a conflict, do not have
temper tantrums, and are not mean to others.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

73.9%

81.7%

Hyperactivity & inattention 
Children who never show most of the hyperactive
behaviours; they are able to concentrate, sett le in
to chosen activit ies, wait their turn, and most of the
time think before doing something.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

22.1% 64.5%

76.0%

Basic literacy 
Children who have all the basic literacy skills: know
how to handle a book, can identify some let ters
and attach sounds to some let ters, show
awareness of rhyming words, know the writ ing
directions, and are able to write their own name.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

73.2%

76.9%

Interest in literacy / numeracy and
memory 
Children who show an interest in books and
reading, math and numbers, and have no difficulty
with remembering things.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

71.9%

76.1%

Advanced literacy 
Children who have at least half of the advanced
literacy skills: reading simple, complex words or
sentences, writ ing voluntarily, writ ing simple words
or sentences.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

78.9%

79.7%

Basic numeracy 
Children who have all the basic numeracy skills: can
count to 20 and recognize shapes and numbers,
compare numbers, sort and classify, use one-to-
one correspondence, and understand simple t ime
concepts.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

80.8%

83.9%
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6.1% 16.8%

2.5% 10.0%

16.1% 9.9%

10.0% 8.2%

13.3%

12.2% 11.6%

9.7% 17.1%

7.3% 15.7%

15.4% 12.5%

13.5% 10.0%

14.1% 7.0%

12.3% 7.5%

10.3% 8.9%

8.5% 7.3%



Subdomain Profiles 

Communication Skills & General Knowledge
 Few/None    Some    All/Almost All

Communication Skills & General
Knowledge 
Children who have excellent or very good
communication skills; can communicate easily and
effectively, can participate in story-telling or
imaginative play, articulates clearly, show adequate
general knowledge, and are proficient in their native
language.

Algonquin and
Lakeshore CDSB

Ontario

0 25 50 75 100

24.3% 55.9%

26.2% 51.9%
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19.8%

21.8%



Special Needs Report 

The rate of special needs

amongst kindergarten

children in the EDI

Normative II sample is

3.8%. This is comparable

to the rate of 4.2% of

children ages 5 to 9 with

disabilities found on the

2006 Statistics Canada

Participation and Activity

Limitation Survey. 

 

(Janus, Hughes, & Duku,

2010; Statistics Canada,

2008).

Special Needs Report

Descriptive characteristics of the Algonquin and
Lakeshore CDSB 2017/2018 Special Needs cohort
(N=47)

Under the definition of special needs is a broad
range of disorders affecting behaviour,
communication, as well as physical or intellectual
development. Children with special needs often
contend with multiple problems, which require
tailor-made, flexible support. These children may
also have above average abilit ies in certain areas,
adding to the complexity of providing appropriate
support to help them reach their optimal
development.

Children with Special Needs: General
Guidelines

The child has already been identified as
having special needs (e.g., a medical,
physical, mental health diagnosis by a
doctor, pediatrician, psychologist, or
assessment by a Speech and Language
Pathologist, Audiologist, etc.)

Because of the unique challenges associated with helping children with special needs, the following report is
provided so not to lose the individuality of the results of these children. The more specific needs of this
group must be addressed individually. Providing the following Special Needs Report allows for the school
boards and communities to focus on these children’s needs and to plan better for future years.

Number %

Sex

Girl 18 38.3%

Boy 29 61.7%

Missing 0 0.0%

Language Status

ELL 3 6.4%

ALF 0 0.0%

PANA 0 0.0%

None 44 93.6%

Missing 0 0.0%

French Immersion

French Immersion 6 12.8%

Non-French Immersion 41 87.2%

Missing 0 0.0%

Age

Average Age 5.6 -

It  is important to remember that
children with special needs do not
constitute a uniform group, and
much can be learned by examining
EDI scores across categories of
impairment.

On average, older children have
better EDI scores than younger
children.

School year 2017/2018 Ontario/Algonquin and Lakeshore CDSB  13



Special Needs Report 

The EDI uses the 10th

percentile for vulnerability

because it captures all the

children who are

struggling, even those

whose struggles may not

be apparent.

Vulnerable Children
"Vulnerable" describes the children who score below the 10th percentile cut-off of the Ontario
baseline population. Higher vulnerability indicates that a greater percentage of children are
struggling. A comparison group is not provided because the composition of the special needs
group in each individual site may not be reflective of the province-wide group of children with
special needs.

The graph below illustrates Algonquin and Lakeshore CDSB 2017/2018 results for the
percentage of children with special needs vulnerable on at least one and at least two domains.

Percentage of Children with SN Vulnerable by Domain
%
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Special Needs Report 

Special Concerns 
Minimum: 0 
Maximum: 11 

physical disability
visual impairment
hearing impairment
speech impairment
learning disability
emotional problem
behavioural problem
home
environment/problems
at home
chronic
medical/health
problems
unaddressed dental
needs
other

Special Skills 
Minimum: 0 
Maximum: 7 

Demonstrates special
numeracy skills or
talents
Demonstrates special
literacy skills or
talents
Demonstrates special
skills or talents in art
Demonstrates special
skills or talents in
music
Demonstrates special
skills or talents in
athletics/dance
Demonstrates special
skills or talents in
problem solving in a
creative way
Demonstrates special
skills or talents in
other areas

Section D – Special Concerns
Note: the following chart ONLY includes children who have Special Needs.

Yes No Missing

Number % Number % Number %

Child Receiving School Based
Support 40 85.1% 6 12.8% 1 2.1%

Child Currently Receiving
Further Assessment 27 57.4% 19 40.4% 1 2.1%

Child Currently on Wait List to
Receive Further Assessment 18 38.3% 24 51.1% 5 10.6%

Child Needs Further
Assessment 28 59.6% 16 34.0% 3 6.4%

Yes, Observed Yes, Parent
Info/Diagnosis Yes, Both

Number % Number % Number %

Physical Disability 2 4.3% 3 6.4% 5 10.6%

Visual Impairment 1 2.1% 2 4.3% 5 10.6%

Hearing Impairment 1 2.1% 4 8.5% 2 4.3%

Speech Impairment 3 6.4% 7 14.9% 10 21.3%

Learning Disability 4 8.5% 4 8.5% 10 21.3%

Emotional Problem 6 12.8% 5 10.6% 6 12.8%

Behavioural Problem 6 12.8% 5 10.6% 10 21.3%

Home Environment /
Problems at Home 6 12.8% 2 4.3% 2 4.3%

Chronic Medical / Health
Problems 3 6.4% 2 4.3% 5 10.6%

Unaddressed Dental Needs 2 4.3% 1 2.1% 0 0.0%

Other 1 2.1% 4 8.5% 8 17.0%

Children with 1+
Special Skills 17.0% Children with 1+

Special Concerns 87.2%

School year 2017/2018 Ontario/Algonquin and Lakeshore CDSB  15

Special 
Concerns

83.0%
39
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Glossary
Developmental health: The full range of developmental outcomes, including physical and mental
health, behavioural adjustment, literacy, mathematics achievement, and more.

Special Needs: Children identified as needing special assistance in the classroom due to chronic
medical, physical, or mental disabling conditions.

On track: The total group of children with scores above the 25th percentile of the distribution.

At risk: The total group of children with scores between the 10th and 25th percentiles of the
distribution.

Vulnerable: The total group of children with scores below the 10th percentile cut-off of the
distribution.

French Immersion: Only for Anglophone communities; a program in which kindergarten students
are introduced early to French language through immersion, however, the main language of the
schools remains to be English.

Domains: Broad areas of development which include physical health and well-being, social
competence, emotional maturity, language and cognitive development, and communication skills and
general knowledge.

Subdomains: Each of the five EDI domains is comprised of subdomains that measure a more
specific area of development. There are 16 subdomains in total. Children are rated as ‘meeting
few/no developmental expectations’, ‘meeting some developmental expectations’, and ‘meeting
all/almost all developmental expectations’ on each subdomain.

Ontario baseline: The first provincial EDI collection in Ontario from 2004-2006. Used as a
reference for all subsequent EDI collections in Ontario. Vulnerability is based on cut-offs from this
population.

Ontario 2018: The fifth provincial collection that took place during the 2017-18 school year.

Linked provincially: EDI questionnaires that have been matched by the Ontario government to a
student information database.

Missing: Question not answered by teachers.

Tel: (905) 525-9140 
General Inquiries: ext. 21469 
Fax: (905) 574-6665

Email: edisrl@mcmaster.ca

www.edi.offordcentre.com

Mailing Address 
McMaster University 
1280 Main St. W. MIP 201A

Hamilton, Ontario L8S 4K1



5 Cycles of the EDI
in Ontario

Algonquin and Lakeshore CDSB

A snapshot of children’s 
developmental health at school entry



About the EDI in Ontario
The Early Development Instrument (EDI) has a long

history in the province of Ontario. Between

2003/2004 and 2011/2012 the Ministry of Children

and Youth Services (MCYS) sponsored three full

provincial collections of the EDI, completed over

three-year cycles. Most publicly funded school boards

participated in each full provincial collection. Some

school boards completed their EDI collection across

all three years of a cycle, whereas others completed

the entire school board in a single year.

The Ministry of Education sponsored the EDI

collections in 2014/2015 and 2017/2018. In contrast

to previous cycles, the fourth and fifth provincial

collections took place entirely in a single year.

Cycle I Cycle II Cycle III Cycle IV Cycle V

2003/2004 
2004/2005 
2005/2006

2006/2007 
2007/2008 
2008/2009

2009/2010 
2010/2011 
2011/2012

2014/2015 2017/2018

In Ontario, the first province-wide implementation of

the EDI was completed between 2004-2006. These

data constitute the Ontario "Baseline" or Cycle I, and

are used to determine the 10th percentile cut-offs for

subsequent reporting for all cycles.

Contents
Demographics . . . . . . . . . . . . . . . . . . . . . . 1

Vulnerability:
Algonquin and Lakeshore CDSB . . . . . . . . 2

Vulnerability: Ontario . . . . . . . . . . . . . . . . 3

Critical Difference . . . . . . . . . . . . . . . . . . . 4

Thanks to all of our partners for their hard
work and commitment to the EDI. A very
special thanks to all of the teachers who
have committed their time and energy to
filling out EDI questionnaires over the years.
Without you, none of this would have been
possible.



Demographics 

All analyses in this

report include children

that are in senior

kindergarten, have not

been identified by

teachers as having

special needs, have

been in class for more

than one month and

have a minimum

number of items

completed on the EDI

questionnaire.

Why look at EDI data over time?

The information collected through the EDI helps us to understand the state of children’s
developmental health by connecting the conditions of early childhood experiences to learning
outcomes and future successes.

Examining how children are doing over time is important for mobilizing stakeholders towards
change. Focusing on strengthening the areas in which children are vulnerable allows schools,
communities, and governments to make decisions on how to best support early development.
Investigating how children’s developmental health is changing over time can also allow for
evaluation and strategic planning around what is currently being done to support children and
their families.

We hope the 5 Cycles of EDI in Ontario report will assist you in your invaluable work in the
early years sector, aid in informing planning and resource allocation, but most of all, help to
build, strengthen, and enhance your connections with community partners.

Algonquin and Lakeshore CDSB

Cycle I Cycle II Cycle III Cycle IV Cycle V

Children included in
this report

674 635 643 699 767

Number 
(%)

Number 
(%)

Number 
(%)

Number 
(%)

Number 
(%)

Girls
355 

(52.7%)
312 

(49.1%)
319 

(49.6%)
363 

(51.9%)
393 

(51.2%)

Boys
319 

(47.3%)
323 

(50.9%)
324 

(50.4%)
336 

(48.1%)
374 

(48.8%)

Language Status
(ELL, ALF, PANA, FSL)

14 
(2.1%)

13 
(2.0%)

9 
(1.4%)

25 
(3.6%)

65 
(8.5%)

Children requiring
further assessment

73 
(10.8%)

69 
(10.9%)

82 
(12.8%)

108 
(15.5%)

138 
(18.0%)

Average age (in
years)

5.7 5.6 5.7 5.7 5.6

Average days absent 4.0 3.3 5.2 6.4 5.7

Note: Numbers may not exactly match previously released reports as the EDI now requires children to have been in class for more

than one month to be included in any analyses. T his change was made as part of improving EDI methodology and creating

consistency across provinces.
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Vulnerability: Algonquin and Lakeshore CDSB 

The EDI uses the 10th

percentile for

vulnerability in a

domain because it

captures all the

children who are

struggling, even those

whose struggles may

not be apparent.

"Vulnerable" describes the children who score below the 10th percentile cut-off of the Ontario
Baseline population on any of the five domains. Higher vulnerability indicates that a greater
percentage of children are struggling in comparison to the Ontario data. As a comparison we
have included the results from all five cycles for Ontario on the next page. This will allow you to
compare your site’s results to those for the entire province.

The graphs below illustrate the percentage of children vulnerable on at least one and at least
two domains.

Percentage of Children Vulnerable by Domain 
Algonquin and Lakeshore CDSB
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Vulnerability: Algonquin and Lakeshore CDSB 

Research linking EDI

findings to later

educational data

demonstrate that, on

average, kindergarten

vulnerability predicts

ongoing vulnerability

in the school system.

Numerous studies have

shown that early

vulnerability predicts a

child’s lifelong health,

learning, and

behaviour.

Below are graphs of the percentages of children vulnerable in each domain, and of children
vulnerable in one or more, or two or more domains in each of the cycles in the whole province
of Ontario.

Percentage of Children Vulnerable by Domain 
Ontario
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Critical Difference 

For more information

on critical difference or

to calculate critical

difference in your

area, please visit

earlylearning.ubc.ca/s

upporting-

research/critical-

difference/  

 

HELP also has a

webinar for

communities looking to

better understand

critical difference  

 

youtu.be/pEG8YWmco

q8

How do we know if children's developmental health is
changing over time?

When exploring trends in children’s development over time, what we want to know is whether
children are doing better, worse, or about the same as in the past. Although the vulnerability
rate in an area may have changed over time, we want to know whether or not that change is
large enough to be meaningful. If we establish that a change in vulnerability rate is meaningful,
that means that we are confident that it is real, rather than a result of uncertainty due to
sampling or measurement issues. 
 
Our colleagues from the Human Early Learning Partnership (HELP) at the University of British
Columbia developed a method to help communities and stakeholders make informed
judgements about meaningful change in EDI vulnerability over time. The method is called critical
difference.  
 
Critical difference is the amount of change over two time points in an area’s EDI vulnerability
rate that is large enough to be statistically meaningful.

How to use critical difference: An example

Neighbourhood 'A' has a vulnerability rate on 'one or more domains' of 26% in T ime II, based
on scores for 63 children. In T ime I, the vulnerability rate was 34%, based on scores for 52
children. This means vulnerability has dropped 8 percentage points. 
 
To find out whether this is big enough to be meaningful we must calculate the critical difference
percentage for our population size (see next page for your site's calculations). The critical
difference for 63 children is 9 percentage points in T ime II; the critical difference for 52 children
is 10 percentage points in T ime I. The average critical difference between both cycles is 9.5
percentage points. 
 
Since the average critical difference is larger than the observed drop in vulnerability of 8
percentage points (34% to 26%), the vulnerability rate has not changed enough to be
considered a meaningful difference.

   
Time II  

26% 
(63 children)

Time I 
34% 

(52 children)

  

Critical 
difference 
value: 9

Average: 9.5

Critical 
difference 
value: 10

Change in EDI 
vulnerability 
from Time I to  
Time II:

Average critical 
difference value: 
(amount of change 
needed to be considered 
meaningful)

8%

9.5

NOT a 
meaningful 

change
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Critical Difference 

A comparison of Cycle
IV vs. Cycle V data is
provided for your site.
We encourage
comparisons with other
cycles. To do so please
use the online calculator
available through the
HELP website 
 
http://earlylearning.ubc.
ca/supporting-
research/critical-
difference/  
 

Note Research on
critical difference values
has not been produced
for Vulnerable on 2 or
more domains, which is
why it is not included in
the tables.

Domain

Cycle IV vs Cycle V

Change in
Vulnerability

Increase / Decrease
Critical Difference

Value

Physical Health &
Well-Being

2.1% ↑ 2.6

Social
Competence

0.1% ↓ 1.7

Emotional
Maturity

5.0%* ↑ 1.9

Language &
Cognitive
Development

1.9%* ↑ 1.7

Communication
Skills & General
Knowledge

0.6% ↑ 2.1

Vulnerable on at
least ONE EDI
domain

6.7%* ↑ 2.6

*denotes a meaningful difference in vulnerability between cycles

This table provides the
change in vulnerability
from Cycle IV to Cycle V.
An increase in
vulnerability is
represented by an
upwards arrow,
indicating there were
more vulnerable children
in Cycle V than Cycle IV.
A decrease in
vulnerability is
represented by a
downward arrow,
indicating there were less
vulnerable children in
Cycle V than Cycle IV.
Please note that less
vulnerability is the more
favourable outcome. The
required critical
difference value for
meaningful change is
provided as a reference.

Algonquin and Lakeshore CDSB Vulnerability

Domain

Cycle I Cycle II Cycle III Cycle IV Cycle V

# of
children

% vul.
# of

children
% vul.

# of
children

% vul.
# of

children
% vul.

# of
children

% vul.

Physical Health &
Well-Being

672 14.1% 634 14.6% 643 12.6% 699 15.6% 767 17.7%

Social
Competence

674 7.3% 635 10.7% 643 8.4% 699 13.4% 767 13.3%

Emotional
Maturity

671 7.3% 635 12.8% 642 10.4% 696 16.6% 766 21.6%

Language &
Cognitive
Development

667 7.7% 635 8.7% 643 6.1% 699 8.2% 767 10.0%

Communication
Skills & General
Knowledge

674 7.7% 635 12.9% 643 7.3% 699 8.9% 767 9.5%

Vulnerable on at
least ONE EDI
domain

674 24.9% 635 28.0% 643 24.0% 699 29.8% 767 36.5%

Ontario/Algonquin and Lakeshore CDSB  5

http://earlylearning.ubc.ca/supporting-research/critical-difference/
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Issue:  
 
Each School in Algonquin and Lakeshore Catholic District School Board is responsible for the 
completion of the School Climate Surveys in conjunction with revising their Promoting Positive 
School Climate and Well-Being Plans every two years. In 2018-2019, the Middle Years 
Development Instrument (MDI) was used to gather data in all of our Catholic elementary schools, 
specifically from grades 4 and 7 students, to better understand our student populations’ social-
emotional health and well-being and their experiences in school and in the community.  
 
Experiences in the middle years, ages 6 to 12, have critical and long-lasting effects. During this 
time, children are experiencing significant cognitive, social and emotional changes that establish 
their lifelong identity and set the stage for adolescence and adulthood.  
 
Using this data is one of the many strategies we use to support our system goals for Promoting 
Positive School Climate and Well-Being Plan which acts as our school-level Bullying Prevention 
Plan for each school community, which is mandated by the Ministry of Education. These MDI 
results are being analyzed by both central and school staff and are shared at both school and 
system levels. Our MDI results have informed our school and board-wide planning for this 2019-
2020 school year. 
 
Background:  
 
The MDI uses a strengths-based approach to assess five areas of development that are strongly 
linked to well-being, health and academic achievement. In addition, the MDI focuses on 
highlighting the promotive and protective factors and assets that are known to support and 
optimize development in middle childhood.  
  

To: Board of Trustees  

From: David DeSantis, Director of Education 

Prepared by: Theresa Kennedy, Superintendent of School Effectiveness 

Date: September 24, 2019 

Subject: 
ALCDSB SCHOOL CLIMATE (MIDDLE DEVELOPMENT INSTRUMENT – 
MDI - ELEMENTARY) 
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These areas are:  

• Social and Emotional Development 
• Physical Health and Well-Being 
• Connectedness 
• Use of After-School Time 
• School Experiences 

 
The measures used in MDI help us to achieve a comprehensive portrait of our students’ overall 
well-being and the assets that contribute to their healthy development. The MDI is a population-
level research tool. The value of MDI data lies in seeing patterns across a community or our 
Board, and across time for groups of children during middle childhood. 
 
The MDI Grade 4 and 7 Board Reports includes data reported by children in our schools who 
participated in this survey. The results for key MDI measures are summarized by two indices: 
The Well-Being Index and the Assets Index. The data in these reports focus on children's self-
reported well-being.  
 
Most of the data are represented by 3 categories of Well-Being: High, Medium and Low. The 
results of our survey data include: 
 

• participation rates,  

• demographics, and  

• the five assets known to support development.  
 
In ALCDSB, we know that the assets that support well-being are actionable. Through our school- 
and system-level planning processes, we will continue to intentionally create and maintain 
conditions and opportunities to build relationships with children and cultivate classroom and 
school environments that make every student feel like they belong. 
 
This initiative advances the work of the ALCDSB Strategic Plan. Specifically, in the areas of:  
 
Scholarship: 
- Build understanding of the importance of student learner profiles and use them when 

planning, supporting and identifying the strengths, interests and needs of students.  
 
Discipleship:  
- Support and monitor school-based equity goals within the School Improvement Plan for 

Student Achievement and Well-Being (SIPSAW) supportive of student, staff and family well-
being utilizing data including EDI (Early Development Instrument), MDI (Middle Development 
Instrument). 

 
ALCDSB Mental Health Lead, Melanie Dunlop will be present an overview of the ALCDSB MDI 

data and key areas of focus. 
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The MDI Board reports and technical papers are attached. 
 

 
Primary Responsibility for Follow-up 
 
Chair of the Board  
Vice-Chair of the Board   
Senior Administration √ Theresa Kennedy, Superintendent of School Effectiveness 
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INTRODUCTION TO THE MDI

WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting e�ects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing signi�cant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years a�ects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.

During the late middle childhood years (also referred to as early adolescence), children have an increased awareness
of themselves and others. During middle childhood they are developing ideas about how they may or may not "�t in"
to their social and academic environments (Rubin et al., 2006). These ideas have the power to either promote health
and academic achievement or lead to negative outcomes such as depression and anxiety in adulthood (Jacobs et al.,
2008). Although middle childhood is a time of risk, it is also a time of opportunity. There is mounting evidence to
suggest that positive relationships to adults and peers during this critical time act to increase a child's resiliency and
school and life success.

WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive questionnaire that helps us gain a deeper understanding of how children are doing at this stage in
their lives. Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition, the MDI is being used across sectors to support
collaboration and inform policy and practice.

The MDI uses a strengths-based approach to assess �ve areas of development that are strongly linked to well-being,
health and academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors
and assets that are known to support and optimize development in middle childhood. These areas are: Social and
Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School
Experiences. Each of these dimensions is made up of several measures. Each measure is made up of one or more
individual questions.

Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices: The Well-Being Index and the Assets Index.

The following illustrates the relationship between MDI dimensions and measures, and highlights which measures
contribute to the Well-Being and Assets Indices.



MDI DIMENSIONS & MEASURES

A measure in the Well-Being Index
A measure in the Assets Index

* A measure in the Grade 7 MDI only

SOCIAL & EMOTIONAL DEVELOPMENT
Measures

Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness

Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making

*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social
Responsibility

PHYSICAL HEALTH AND WELL-BEING
Measures

General Health
Eating Breakfast

Meals with Adults at Home
Frequency of Good Sleep

Body Image

CONNECTEDNESS
Measures

Adults at School
Adults in the  
Neighbourhood

Adults at Home
Peer Belonging
Friendship Intimacy

Important Adults

USE OF 
AFTER-SCHOOL TIME
Measures

Organized Activities
Educational Lessons or
Activities

Youth Organizations
Sports
Music or Arts

How Children Spend their Time
After-school People/Places
Children's Wishes and Barriers

SCHOOL 
EXPERIENCES
Measures

Academic Self-Concept
School Climate

School Belonging
Motivation

Future Goals
Victimization and Bullying



ABOUT THE DATA
This report includes data reported by children in your site who participated in the MDI. Some sites also include data
comparisons to a provincial or territorial average.

Considerations when reviewing MDI data in this report

The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions
will often exceed 100%.
Where sites contain fewer than 35 children, the results are suppressed to ensure that individual children cannot
be identi�ed.

The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories
of Well-Being: High, Medium and Low.

UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The
guide is available to download here (http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-

Technical-Guide-20170207.pdf) .

The 'MDI 101' resource helps to answer frequently asked questions including: Why the
MDI was created; how a population survey di�ers from individual assessments; and
How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .

http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf
http://www.discovermdi.ca/making-sense/mdi-101
http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf


2018/2019 RESULTS FOR ALGONQUIN & LAKESHORE
CATHOLIC DISTRICT SCHOOL BOARD

DEMOGRAPHICS

Population Gender Identity

Total Sample 705 Boys 50%

Girls 50%

Languages Spoken at Home

Aboriginal 0% Arabic 0%

Chinese 0% English 98%

French 13% Other 4%

Polish 0% Portuguese 2%

Punjabi 0% Serbian 0%

Spanish 2% Urdu 0%

Vietnamese 0%

Total Sample: Refers to the total number (#) of children represented in this report. Children are included in the
sample if they complete a question and the data are reported.

Languages Spoken at Home: Children are able to select more than one language spoken at home.

Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the speci�c language. Aboriginal Language data are not publicly available.

Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s).



WELL-BEING & ASSETS INDICES

Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Learn
more about the important relationship between individual measures, the well-being index and the assets index in the
MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .

WELL-BEING INDEX

The Well-Being Index combines MDI measures relating to children’s physical
health and social and emotional development that are of critical importance
during the middle years. These are: Optimism, Happiness, Self-Esteem,
Absence of Sadness and General Health.

Scores from these �ve measures are combined and reported by three
categories of well-being, providing a holistic summary of children’s mental
and physical health.

MEASURES

Optimism 
Happiness 

Self-Esteem 
Absence of Sadness 

General Health 

High Well-Being (Thriving)
Children who score in the
high range on at least 4 of the
5 measures of well-being and
have no low-range scores.

Medium Well-Being
Children who score in the
high range on fewer than 4 of
the 5 measures of well-being,
and have no low-range
scores.

Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.

37% Thriving

24% Medium

39% Low

705
Children

ALGONQUIN & LAKESHORE CATHOLIC DISTRICT
SCHOOL BOARD

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/


ASSETS INDEX

The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s lives.
Assets are considered actionable, meaning that schools and communities can focus their e�orts in these areas to
create the conditions and contexts where children can thrive.

Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to
the School Climate and Bullying and Victimization measures for data related to this asset.

ADULT RELATIONSHIPS
Adults at School

Adults in the
Neighbourhood
Adults at Home

PEER RELATIONSHIPS
Peer Belonging

Friendship Intimacy

NUTRITION & SLEEP
Eating Breakfast

Meals with Adults at
Home

Frequency of Good Sleep

AFTER-SCHOOL ACTIVITIES
Organized Activities

Percentage of children reporting the presence of an asset

<70% 70-79% 80-89% 90%>

80%  
Adult

Relationships

85%  
After-School
Activities

77%  
Peer

Relationships

60%  
Nutrition &
Sleep

ALGONQUIN & LAKESHORE CATHOLIC DISTRICT
SCHOOL BOARD



SOCIAL & EMOTIONAL DEVELOPMENT

The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own behaviour.
Opportunities to develop social and emotional skills can be created in many supportive environments: at school with
teachers and peers, in the home with elders, family or caregivers, and during after-school programs with community
members.

Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

OPTIMISM
Optimism refers to the mindset of having positive expectations for
the future. e.g., "I have more good times than bad times."

0% 25% 50% 75% 100%

Low    15%

Medium    30%

High    55%

EMPATHY
Empathy is the experience of understanding and sharing the
feelings of others. e.g., "I care about the feelings of others."

0% 25% 50% 75% 100%

Low     5%

Medium    13%

High    82%

PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that bene�t others. e.g., "I
helped someone who was hurt."

0% 25% 50% 75% 100%

Low    14%

Medium    40%

High    46%

SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of
things about me are good."

0% 25% 50% 75% 100%

Low     7%

Medium    16%

High    77%

HAPPINESS
Happiness refers to how content or satis�ed children are with their
lives. e.g., "I am happy with my life."

0% 25% 50% 75% 100%

Low    13%

Medium    26%

High    61%

ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I
feel unhappy a lot of the time."

0% 25% 50% 75% 100%

Low    18%

Medium    32%

High    50%

ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry
a lot that other people might not like me."

0% 25% 50% 75% 100%

Low    34%

Medium    29%

High    37%

http://discovermdi.ca/making-sense/social-emotional-development


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g., "If something isn't going
according to my plans, I change my actions to try and reach my
goal."

0% 25% 50% 75% 100%

Low    16%

Medium    35%

High    49%

SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g., "I
can calm myself down when I'm excited or upset."

0% 25% 50% 75% 100%

Low    18%

Medium    32%

High    50%

RESEARCH HIGHLIGHTS
SOCIAL AND EMOTIONAL DEVELOPMENT

Social and emotional competencies include
children’s ability to recognize, understand, and
e�ectively respond to emotions, manage stress
and be optimistic. They also include showing
concern for others, sustaining healthy
relationships, and making e�ective personal and
social decisions (Weissberg, Durlak, Domitrovitch,
& Gullota, 2015).

Middle childhood is an important time for
promoting self-regulation and problem-solving
strategies to help children persevere in the face
of obstacles and setbacks. Related skills and
strategies learned during middle childhood tend
to stick with children throughout the rest of their
lives (Skinner et al., 2016).

A Vancouver-based study asked Grade 10
children to volunteer 1-1.5 hours per week with
elementary school children. After 10 weeks
researchers found participants had signi�cantly
decreased their risk for cardiovascular disease.
The greatest health bene�ts were seen in
children who displayed the highest self-report
measures of empathy and mental health
(Schreier, Schonert-Reichl, & Chen, 2013).



PHYSICAL HEALTH & WELL-BEING

Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children bene�t from guidance and opportunities that
support the development of healthy habits, which they can carry forward into adolescence and adulthood. These
habits include regular physical activity, quality sleep and healthy, social meals.

Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are
available in the MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

GENERAL HEALTH
Children are asked, "In general, how would you describe your
health?"

0% 25% 50% 75% 100%

Low    10%

Medium    48%

High    42%

EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"

0% 25% 50% 75% 100%

2 or fewer times a week     8%

3-4 times a week     7%

5+ times a week    85%

MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult
family members eat meals with you?"

0% 25% 50% 75% 100%

2 or fewer times a week    18%

3-4 times a week     8%

5+ times a week    74%

FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"

0% 25% 50% 75% 100%

2 or fewer times a week    25%

3-4 times a week    12%

5+ times a week    63%

HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?
0% 25% 50% 75% 100%

Always    35%

Often    30%

Sometimes    23%

Hardly ever     8%

Never     5%

HOW DO YOU RATE YOUR BODY WEIGHT?
0% 25% 50% 75% 100%

Very overweight     4%

Slightly overweight    10%

About the right weight    64%

Slightly underweight    14%

Very underweight     7%

http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being


WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?

 

46% 
Before 9 pm

 

32% 
9 pm - 10 pm

 

10% 
10 pm - 11 pm

 

6% 
11 pm - 12 am

 

6% 
After 12 am

HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?

 

37% 
Never-Once/week

 

36% 
2-4 times/week

 

26% 
5+ times/week

DO YOU HAVE A PHYSICAL OR HEALTH CONDITION THAT KEEPS YOU FROM DOING SOME THINGS OTHER KIDS YOUR
AGE DO?
For example, school activities, sports, or getting together with friends. (Children can select all of the options that
apply.)

No health condition 81%

Yes, a physical disability 7%

Yes, a long-term illness 5%

Yes, overweight 4%

Yes, something else 7%

RESEARCH HIGHLIGHTS
PHYSICAL HEALTH & WELL-BEING

Eating meals together as a family often is related
to increased self-esteem and school success, and
decreased chance of eating disorders, substance
abuse, violent behaviour, and symptoms of
depression (Harrison et al., 2015).

Middle childhood is an important time in which
children form lasting viewpoints about their
bodies as they become increasingly self-aware
and self-conscious, comparing themselves to
others. Having a healthy body image is strongly
linked to healthy self-esteem in both boys and
girls (van den Berg et al., 2010).

Children ages 5 to 13 need 9–11 hours of
uninterrupted sleep a night (Hirshkowitz et al.,
2015). When children do not get enough sleep
they are more likely to have troubles at school,
be involved in family disagreements, and display
symptoms of depression (Smaldone, Honig, &
Byrne, 2007).

Because of changes in the brain that take place
around the time of puberty, children are more
strongly attracted to junk foods that contain high
amounts of fat and sugar than adults (Reichelt,
2016).



CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can promote
positive mental health and minimize risks that may be present in children’s lives.

Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes
in them can make a powerful di�erence in a child’s life. For children, connectedness to extended family, community,
as well as land, language, and culture also play an important role in encouraging a strong and healthy sense of
identity.

Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness) .

CONNECTEDNESS WITH ADULTS

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults
they interact with at school. e.g., "At my school there is an adult
who believes I will be a success."

0% 25% 50% 75% 100%

Low     4%

Medium    27%

High    69%

ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults
they interact with in their neighbourhood or community. e.g., "In
my neighbourhood/community there is an adult who really cares
about me."

0% 25% 50% 75% 100%

Low    17%

Medium    27%

High    57%

ADULTS AT HOME
Assesses the quality of relationships children have with the adults
in their home. e.g., "In my home there is a parent or other adult
who listens to me when I have something to say."

0% 25% 50% 75% 100%

Low     4%

Medium    18%

High    78%

NUMBER OF IMPORTANT ADULTS AT SCHOOL

2 or more One None

61% 10% 28%

http://discovermdi.ca/making-sense/connectedness


CONNECTEDNESS WITH PEERS

PEER BELONGING
Measures children's feelings of belonging to a social group. e.g.,
"When I am with other kids my age, I feel I belong."

0% 25% 50% 75% 100%

Low    16%

Medium    23%

High    61%

FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their
peers. e.g., "I have a friend I can tell everything to."

0% 25% 50% 75% 100%

Low    13%

Medium    17%

High    71%

RESEARCH HIGHLIGHTS
CONNECTEDNESS

Children who do not feel part of a group or feel
cast out by their own group are at risk of anxiety
and depression. They are also at higher risk of
low school attendance and future school drop-
out (Viega et al., 2014).

Strong social connections in adolescence are a
better predictor of well-being in adulthood than
their academic achievement (Olsson, 2013).

For younger students during elementary and
middle school years, a nurturing and caring
relationship with a classroom teacher is vital.
Connections with warm and accepting teachers
enhance emotional well-being, increase
motivation, engagement, and success in school
for children in early adolescence. They are also
bu�ers for children who are experiencing mental
health problems (Oberle, 2018).

Social competencies and friendship-building skills
can bu�er children against bullying, anxiety and
depression (Guhn et al., 2013).



USE OF AFTER-SCHOOL TIME

Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain competencies.
Research has consistently found that children who are engaged in after-school activities are more likely to experience
greater academic and social success.

Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .

AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3 pm - 6 pm), how many days did you participate in?":

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g., educational lessons,
youth organizations, music or art lessons and sports practice)

0% 25% 50% 75% 100%

Never    16%

Once a week    10%

Twice or more a week    75%

EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.

0% 25% 50% 75% 100%

Never    59%

Once a week    14%

Twice or more a week    27%

MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.

0% 25% 50% 75% 100%

Never    58%

Once a week    24%

Twice or more a week    18%

YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.

0% 25% 50% 75% 100%

Never    71%

Once a week    13%

Twice or more a week    16%

INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.

0% 25% 50% 75% 100%

Never    48%

Once a week    25%

Twice or more a week    26%

TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team
sport.

0% 25% 50% 75% 100%

Never    51%

Once a week    19%

Twice or more a week    30%

http://discovermdi.ca/making-sense/after-school-time


HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3 pm - 6 pm:

Percentage of children who reported:

COMPUTER USE & TV
VIDEO OR COMPUTER GAMES

0% 25% 50% 75% 100%

Never    26%

Less than 30 min    20%

30 min to 1hr    18%

1-2 hrs    13%

2 or more hrs    23%

WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%

Never     6%

Less than 30 min    14%

30 min to 1hr    27%

1-2 hrs    22%

2 or more hrs    31%

SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS

0% 25% 50% 75% 100%

Never    35%

Less than 30 min    13%

30 min to 1hr    15%

1-2 hrs    14%

2 or more hrs    22%

USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%

Never    46%

Less than 30 min    22%

30 min to 1hr    15%

1-2 hrs     7%

2 or more hrs     9%

READING & HOMEWORK
READ FOR FUN

0% 25% 50% 75% 100%

Never    24%

Less than 30 min    31%

30 min to 1hr    23%

1-2 hrs     9%

2 or more hrs    12%

DO HOMEWORK
0% 25% 50% 75% 100%

Never    24%

Less than 30 min    40%

30 min to 1hr    27%

1-2 hrs     5%

2 or more hrs     4%

ARTS & MUSIC
ARTS & CRAFTS

0% 25% 50% 75% 100%

Never    35%

Less than 30 min    31%

30 min to 1hr    19%

1-2 hrs     8%

2 or more hrs     7%

PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%

Never    68%

Less than 30 min    18%

30 min to 1hr     8%

1-2 hrs     3%

2 or more hrs     3%

SPORTS
PLAY SPORTS OR EXERCISE FOR FUN

0% 25% 50% 75% 100%

Never    25%

Less than 30 min    19%

30 min to 1hr    26%

1-2 hrs    17%

2 or more hrs    13%



WHAT CHILDREN WISH TO BE DOING

Children who answered that they wish to be doing
additional activities were asked to identify one activity they
wish they could do and where they would like to do it. Note:
responses are grouped into categories for reporting
purposes.

WISHES (Number of students)

Computer/Video Games/TV 15

Friends and playing 18

Physical and/or outdoor activities 75

Music and arts 31

Time with family at home 1

Free time/relaxing 6

Other 11

WHERE WOULD YOU LIKE THIS
ACTIVITY TO BE? (Number of

students)

Community Centre 32

Home 62

Park or Playground 22

School 41

Other 54

Children were asked what they want
to be doing during the after-school
hours of 3 pm - 6 pm:

I am already doing the activities I
want to be doing

78%
I wish I could do additional
activities

26%
I am doing some of the activities I
want, but I wish I could do more

3%

PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing after school (3 pm - 6
pm):

(Number of
students)

I have no barriers 346

I have to go straight home after school 182

I am too busy 87

It costs too much 48

The schedule does not �t the times I
can attend

55

My parents do not approve 47

I don't know what's available 49

I need to take care of siblings or do
things at home

54

It is too di�cult to get there 52

None of my friends are interested or
want to go

29

The activity that I want is not o�ered 50

I have too much homework to do 33

I am afraid I will not be good enough in
that activity

46

It is not safe for me to go 29

Other 78



AFTER-SCHOOL PEOPLE AND PLACES

WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)
Never 1x /week 2x +/week

Home 6% 5% 89%

Stay at school for an activity 70% 13% 17%

After-school program or child care 71% 6% 23%

Friend's house 55% 26% 18%

Park/playground/community centre 57% 25% 18%

The mall or stores 67% 20% 13%

Someplace else 45% 30% 25%

WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)

By myself 21%

Friends about my age 26%

Younger brothers/sisters 32%

Older brothers/sisters 29%

Mother (or stepmother/foster mother) 59%

Father (or stepfather/foster father) 45%

Other adult (for example, elder, aunt or uncle, coach, babysitter) 11%

Grandparent(s) 13%

Other 9%

IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:

IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:

71%
Yes

9%
No

20%
Don't know

60%
Yes

10%
No

30%
Don't know



RESEARCH HIGHLIGHTS
USE OF AFTER-SCHOOL TIME

Participation in after-school programs can result
in greater connectedness to school and success
in school as well as decreased negative
behaviours (Durlak et al., 2010).

Children who demonstrate a lack of self-control
and problem solving skills may experience the
greatest bene�t from activities such as music,
arts, and sports that help to develop these skills
(Diamond, 2014).

Challenging and enjoyable after school activities
can improve youth’s ability to reason and
problem solve, exercise choice and discipline, and
be creative and �exible, which are strong
predictors of academic, career, and life success
(Diamond, 2014).

Quiet re�ection time and daydreaming is just as
essential to brain health and development as
active and focused activities (Immordino-Yang,
2012).

A study examining the experiences of children in
Grades 1–5 who participated in after-school
programs found that children who participated in
high-quality, structured after-school programs
had increased social-emotional skills, in addition
to fewer conduct problems and higher social self-
control and assertion (Wade, 2015).



SCHOOL EXPERIENCES

Children's school experiences are important for their personal well-being and academic success. When children have
positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences improves
our ability to cultivate school environments that are safe, caring, and supportive.

Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their
perceptions of themselves as students and how interested and
con�dent they feel in school. e.g., "I am certain I can learn the
skills taught in school this year."

0% 25% 50% 75% 100%

Low     7%

Medium    18%

High    74%

SCHOOL CLIMATE
The overall tone of the school environment, including the way
teachers and students interact and how students treat each other.
e.g., "People care about each other in this school."

0% 25% 50% 75% 100%

Low    14%

Medium    24%

High    62%

SCHOOL BELONGING
School belonging is the degree to which children feel connected
and valued at their school. e.g., "I feel like I am important to this
school."

0% 25% 50% 75% 100%

Low    17%

Medium    18%

High    65%

Percentage of children who feel it is very important to:

67%  
make friends

80%  
get good grades

77%  
learn new things

Percentage of children who agree a little or agree a lot that:

When I grow up, I have
goals and plans for the

future.

83%

http://discovermdi.ca/making-sense/school-experiences


VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how often have you been bullied by other students in the following
ways?":

CYBER
0% 25% 50% 75% 100%

Many times a week     4%

About every week     1%

About every month     2%

Once or a few times    12%

Not at all this year    81%

PHYSICAL
0% 25% 50% 75% 100%

Many times a week     6%

About every week     4%

About every month     7%

Once or a few times    33%

Not at all this year    49%

SOCIAL
0% 25% 50% 75% 100%

Many times a week    10%

About every week     7%

About every month     7%

Once or a few times    33%

Not at all this year    42%

VERBAL
0% 25% 50% 75% 100%

Many times a week     8%

About every week     8%

About every month     9%

Once or a few times    36%

Not at all this year    39%

RESEARCH HIGHLIGHTS
SCHOOL EXPERIENCES

Children’s perception of kindness within a school
is a consistent indicator of a positive school
climate. Students who see kind behaviours in
students, teachers and sta� also describe their
school environments as being safe and
encouraging places to learn. As children
transition from Grade 4 to Grade 8, perceptions
of kindness in schools decrease (Binfet,
Gadermann & Schonert-Reichl, 2016).

Feelings of belonging are associated with lower
emotional distress, the reduction of negative
behaviours (such as bullying and mental health
issues), and are associated to rates of higher
resilience later in life (van Harmelen et al., 2016).

Children and youth who demonstrate empathy
are less likely to bully others and are more likely
to defend against bullying. Research shows that
speci�c empathy skills di�er between those who
bully, are victimized, defend or are bystanders.
Focusing on developing children’s understanding
of what others feel results both in less bullying
and more defending behaviours (van Noorden et
al, 2015).



MOVING TO ACTION

MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of successful
initiatives from across the province to learn from.

We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at
discovermdi.ca, an online resource where you can access information and research on the many aspects of well-
being in middle childhood, resources and tools for understanding and sharing MDI data, and to connect with MDI
Champions who are working on similar issues in their schools and communities. Here are some key resources and
tools to get you started:

UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry and
appreciation. The MDI Field Guide can help walk you
through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and
provide background information during your meaning-
making process.

CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or in�uence over? How will you make
change? We suggest narrowing your e�orts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and its
dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start this
process.

ENGAGING OTHERS
Increasing local dialogue on the importance of child
well-being in the middle years is an excellent way to
start improving outcomes for children. Once you are
ready, review your MDI report with multiple audiences:
children, parents and elders, caregivers and teachers,
school administrators, after-school programmers, local
early/middle childhood committees, local government
and other community stakeholders. Visit the MDI Field
Guide for tips and tools to widen the conversation and
to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .

MAKING CHANGE
The MDI provides opportunities to weave together data
and local knowledge to create a change process that
re�ects the unique context of your school, district or
community. The Field Guide’s ‘Making Change
Workshops’ support school (http://www.discovermdi.ca/making-

change/school/) and community change-makers
(http://www.discovermdi.ca/making-change/community/) through
the process of facilitating exploration of MDI data,
creating action teams, and turning ideas into concrete
plans. There are full facilitation guides for each
workshop, paired with worksheets and companion slide
decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .

SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify
results in these areas. Sharing data with children will
provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .

BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather
than simply duplicating them. Discover MDI provides
opportunities to connect with seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out
their advice and submit your burning questions, explore
the growing collection of MDI examples, stories, and
downloadable tools (http://www.discovermdi.ca/resources/) , and
access training opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be inspired,
edit, adapt or create new!

If you have any additional questions about the MDI
project, please visit our website at
earlylearning.ubc.ca/mdi or contact the MDI team at
mdi@help.ubc.ca.

http://www.discovermdi.ca/
http://www.discovermdi.ca/understanding-the-mdi/mdi-data/
http://www.discovermdi.ca/understanding-the-mdi/mdi-101/
http://www.discovermdi.ca/mdi-references/
http://www.discovermdi.ca/making-change/sharing/
http://www.discovermdi.ca/making-change/school/
http://www.discovermdi.ca/making-change/community/
http://www.discovermdi.ca/making-change
http://www.discovermdi.ca/resources/
http://www.discovermdi.ca/connect/mdi-champions/
http://www.discovermdi.ca/resources/
http://www.discovermdi.ca/connect/events-training/
http://www.earlylearning.ubc.ca/mdi
mailto:mdi@help.ubc.ca
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INTRODUCTION TO THE MDI

WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting e�ects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing signi�cant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years a�ects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.

During the late middle childhood years (also referred to as early adolescence), children have an increased awareness
of themselves and others. During middle childhood they are developing ideas about how they may or may not "�t in"
to their social and academic environments (Rubin et al., 2006). These ideas have the power to either promote health
and academic achievement or lead to negative outcomes such as depression and anxiety in adulthood (Jacobs et al.,
2008). Although middle childhood is a time of risk, it is also a time of opportunity. There is mounting evidence to
suggest that positive relationships to adults and peers during this critical time act to increase a child's resiliency and
school and life success.

WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive questionnaire that helps us gain a deeper understanding of how children are doing at this stage in
their lives. Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition, the MDI is being used across sectors to support
collaboration and inform policy and practice.

The MDI uses a strengths-based approach to assess �ve areas of development that are strongly linked to well-being,
health and academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors
and assets that are known to support and optimize development in middle childhood. These areas are: Social and
Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School
Experiences. Each of these dimensions is made up of several measures. Each measure is made up of one or more
individual questions.

Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices: The Well-Being Index and the Assets Index.

The following illustrates the relationship between MDI dimensions and measures, and highlights which measures
contribute to the Well-Being and Assets Indices.



MDI DIMENSIONS & MEASURES

A measure in the Well-Being Index
A measure in the Assets Index

* A measure in the Grade 7 MDI only

SOCIAL & EMOTIONAL DEVELOPMENT
Measures

Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness

Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making

*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social
Responsibility

PHYSICAL HEALTH AND WELL-BEING
Measures

General Health
Eating Breakfast

Meals with Adults at Home
Frequency of Good Sleep

Body Image

CONNECTEDNESS
Measures

Adults at School
Adults in the  
Neighbourhood

Adults at Home
Peer Belonging
Friendship Intimacy

Important Adults

USE OF 
AFTER-SCHOOL TIME
Measures

Organized Activities
Educational Lessons or
Activities

Youth Organizations
Sports
Music or Arts

How Children Spend their Time
After-school People/Places
Children's Wishes and Barriers

SCHOOL 
EXPERIENCES
Measures

Academic Self-Concept
School Climate

School Belonging
Motivation

Future Goals
Victimization and Bullying



ABOUT THE DATA
This report includes data reported by children in your site who participated in the MDI. Some sites also include data
comparisons to a provincial or territorial average.

Considerations when reviewing MDI data in this report

The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions
will often exceed 100%.
Where sites contain fewer than 35 children, the results are suppressed to ensure that individual children cannot
be identi�ed.

The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories
of Well-Being: High, Medium and Low.

UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The
guide is available to download here (http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-

Technical-Guide-20170207.pdf) .

The 'MDI 101' resource helps to answer frequently asked questions including: Why the
MDI was created; how a population survey di�ers from individual assessments; and
How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .

http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf
http://www.discovermdi.ca/making-sense/mdi-101
http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf


2018/2019 RESULTS FOR ALGONQUIN & LAKESHORE
CATHOLIC DISTRICT SCHOOL BOARD

DEMOGRAPHICS

Population Gender Identity

Total Sample 642 Boys 48%

Girls 52%

Languages Spoken at Home

Aboriginal 0% Arabic 0%

Chinese 0% English 97%

French 8% Other 5%

Polish 0% Portuguese 3%

Punjabi 0% Serbian 0%

Spanish 2% Urdu 0%

Vietnamese 0%

Total Sample: Refers to the total number (#) of children represented in this report. Children are included in the
sample if they complete a question and the data are reported.

Languages Spoken at Home: Children are able to select more than one language spoken at home.

Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the speci�c language. Aboriginal Language data are not publicly available.

Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s).



WELL-BEING & ASSETS INDICES

Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Learn
more about the important relationship between individual measures, the well-being index and the assets index in the
MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .

WELL-BEING INDEX

The Well-Being Index combines MDI measures relating to children’s physical
health and social and emotional development that are of critical importance
during the middle years. These are: Optimism, Happiness, Self-Esteem,
Absence of Sadness and General Health.

Scores from these �ve measures are combined and reported by three
categories of well-being, providing a holistic summary of children’s mental
and physical health.

MEASURES

Optimism 
Happiness 

Self-Esteem 
Absence of Sadness 

General Health 

High Well-Being (Thriving)
Children who score in the
high range on at least 4 of the
5 measures of well-being and
have no low-range scores.

Medium Well-Being
Children who score in the
high range on fewer than 4 of
the 5 measures of well-being,
and have no low-range
scores.

Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.

33% Thriving

26% Medium

41% Low

642
Children

ALGONQUIN & LAKESHORE CATHOLIC DISTRICT
SCHOOL BOARD

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/


ASSETS INDEX

The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s lives.
Assets are considered actionable, meaning that schools and communities can focus their e�orts in these areas to
create the conditions and contexts where children can thrive.

Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to
the School Climate and Bullying and Victimization measures for data related to this asset.

ADULT RELATIONSHIPS
Adults at School

Adults in the
Neighbourhood
Adults at Home

PEER RELATIONSHIPS
Peer Belonging

Friendship Intimacy

NUTRITION & SLEEP
Eating Breakfast

Meals with Adults at
Home

Frequency of Good Sleep

AFTER-SCHOOL ACTIVITIES
Organized Activities

Percentage of children reporting the presence of an asset

<70% 70-79% 80-89% 90%>

70%  
Adult

Relationships

78%  
After-School
Activities

79%  
Peer

Relationships

59%  
Nutrition &
Sleep

ALGONQUIN & LAKESHORE CATHOLIC DISTRICT
SCHOOL BOARD



SOCIAL & EMOTIONAL DEVELOPMENT

The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own behaviour.
Opportunities to develop social and emotional skills can be created in many supportive environments: at school with
teachers and peers, in the home with elders, family or caregivers, and during after-school programs with community
members.

Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

OPTIMISM
Optimism refers to the mindset of having positive expectations for
the future. e.g., "I have more good times than bad times."

0% 25% 50% 75% 100%

Low    19%

Medium    35%

High    45%

EMPATHY
Empathy is the experience of understanding and sharing the
feelings of others. e.g., "I care about the feelings of others."

0% 25% 50% 75% 100%

Low     3%

Medium    17%

High    79%

PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that bene�t others. e.g., "I
helped someone who was hurt."

0% 25% 50% 75% 100%

Low    16%

Medium    37%

High    47%

SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of
things about me are good."

0% 25% 50% 75% 100%

Low    14%

Medium    20%

High    66%

HAPPINESS
Happiness refers to how content or satis�ed children are with their
lives. e.g., "I am happy with my life."

0% 25% 50% 75% 100%

Low    18%

Medium    29%

High    53%

ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I
feel unhappy a lot of the time."

0% 25% 50% 75% 100%

Low    22%

Medium    30%

High    47%

ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry
a lot that other people might not like me."

0% 25% 50% 75% 100%

Low    36%

Medium    25%

High    38%

http://discovermdi.ca/making-sense/social-emotional-development


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g., "If something isn't going
according to my plans, I change my actions to try and reach my
goal."

0% 25% 50% 75% 100%

Low    14%

Medium    38%

High    48%

SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g., "I
can calm myself down when I'm excited or upset."

0% 25% 50% 75% 100%

Low    18%

Medium    35%

High    47%

RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the
consequences of one's actions and making good choices about
personal behaviour. e.g., "When I make a decision, I think about
what might happen afterward."

0% 25% 50% 75% 100%

Low     6%

Medium    25%

High    69%

SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and
thoughts while understanding their in�uence on behaviour. e.g.,
"When I'm upset, I notice how I am feeling before I take action."

0% 25% 50% 75% 100%

Low    16%

Medium    41%

High    43%

PERSEVERANCE
Perseverance refers to determination. It means putting in
persistent e�ort to achieve goals, even in the face of setbacks. e.g.,
"Once I make a plan to get something done, I stick to it."

0% 25% 50% 75% 100%

Low    29%

Medium    37%

High    35%

ASSERTIVENESS
Assertiveness means communicating a personal point of view. It
includes the ability to stand up for oneself. e.g., "If I disagree with a
friend, I tell them."

0% 25% 50% 75% 100%

Low     7%

Medium    35%

High    58%

CITIZENSHIP AND SOCIAL RESPONSIBILITY

I believe I can make a di�erence in the world

Disagree a lot 9%

Disagree a little 10%

Don't agree or disagree 21%

Agree a little 31%

Agree a lot 29%

I try to make the world a better place

Disagree a lot 4%

Disagree a little 5%

Don't agree or disagree 22%

Agree a little 37%

Agree a lot 32%

HAVE YOU EVER  
VOLUNTEERED?

65%
Yes

35%
No

ARE YOU CURRENTLY  
VOLUNTEERING?

18%
Yes

82%
No

DO YOU PLAN TO VOLUNTEER  
IN THE FUTURE?

82%
Yes

18%
No



RESEARCH HIGHLIGHTS
SOCIAL AND EMOTIONAL DEVELOPMENT

Social and emotional competencies include
children’s ability to recognize, understand, and
e�ectively respond to emotions, manage stress
and be optimistic. They also include showing
concern for others, sustaining healthy
relationships, and making e�ective personal and
social decisions (Weissberg, Durlak, Domitrovitch,
& Gullota, 2015).

Middle childhood is an important time for
promoting self-regulation and problem-solving
strategies to help children persevere in the face
of obstacles and setbacks. Related skills and
strategies learned during middle childhood tend
to stick with children throughout the rest of their
lives (Skinner et al., 2016).

A Vancouver-based study asked Grade 10
children to volunteer 1-1.5 hours per week with
elementary school children. After 10 weeks
researchers found participants had signi�cantly
decreased their risk for cardiovascular disease.
The greatest health bene�ts were seen in
children who displayed the highest self-report
measures of empathy and mental health
(Schreier, Schonert-Reichl, & Chen, 2013).



PHYSICAL HEALTH & WELL-BEING

Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children bene�t from guidance and opportunities that
support the development of healthy habits, which they can carry forward into adolescence and adulthood. These
habits include regular physical activity, quality sleep and healthy, social meals.

Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are
available in the MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

GENERAL HEALTH
Children are asked, "In general, how would you describe your
health?"

0% 25% 50% 75% 100%

Low    13%

Medium    51%

High    36%

EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"

0% 25% 50% 75% 100%

2 or fewer times a week    22%

3-4 times a week    12%

5+ times a week    66%

MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult
family members eat meals with you?"

0% 25% 50% 75% 100%

2 or fewer times a week    13%

3-4 times a week     8%

5+ times a week    79%

FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"

0% 25% 50% 75% 100%

2 or fewer times a week    23%

3-4 times a week    22%

5+ times a week    55%

HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?
0% 25% 50% 75% 100%

Always    21%

Often    30%

Sometimes    28%

Hardly ever    13%

Never     7%

HOW DO YOU RATE YOUR BODY WEIGHT?
0% 25% 50% 75% 100%

Very overweight     4%

Slightly overweight    21%

About the right weight    55%

Slightly underweight    17%

Very underweight     4%

http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being


WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?

 

15% 
Before 9 pm

 

39% 
9 pm - 10 pm

 

24% 
10 pm - 11 pm

 

11% 
11 pm - 12 am

 

11% 
After 12 am

HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?

 

30% 
Never-Once/week

 

50% 
2-4 times/week

 

20% 
5+ times/week

DO YOU HAVE A PHYSICAL OR HEALTH CONDITION THAT KEEPS YOU FROM DOING SOME THINGS OTHER KIDS YOUR
AGE DO?
For example, school activities, sports, or getting together with friends. (Children can select all of the options that
apply.)

No health condition 80%

Yes, a physical disability 2%

Yes, a long-term illness 9%

Yes, overweight 4%

Yes, something else 8%

RESEARCH HIGHLIGHTS
PHYSICAL HEALTH & WELL-BEING

Eating meals together as a family often is related
to increased self-esteem and school success, and
decreased chance of eating disorders, substance
abuse, violent behaviour, and symptoms of
depression (Harrison et al., 2015).

Middle childhood is an important time in which
children form lasting viewpoints about their
bodies as they become increasingly self-aware
and self-conscious, comparing themselves to
others. Having a healthy body image is strongly
linked to healthy self-esteem in both boys and
girls (van den Berg et al., 2010).

Children ages 5 to 13 need 9–11 hours of
uninterrupted sleep a night (Hirshkowitz et al.,
2015). When children do not get enough sleep
they are more likely to have troubles at school,
be involved in family disagreements, and display
symptoms of depression (Smaldone, Honig, &
Byrne, 2007).

Because of changes in the brain that take place
around the time of puberty, children are more
strongly attracted to junk foods that contain high
amounts of fat and sugar than adults (Reichelt,
2016).



CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can promote
positive mental health and minimize risks that may be present in children’s lives.

Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes
in them can make a powerful di�erence in a child’s life. For children, connectedness to extended family, community,
as well as land, language, and culture also play an important role in encouraging a strong and healthy sense of
identity.

Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness) .

CONNECTEDNESS WITH ADULTS

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults
they interact with at school. e.g., "At my school there is an adult
who believes I will be a success."

0% 25% 50% 75% 100%

Low     8%

Medium    33%

High    60%

ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults
they interact with in their neighbourhood or community. e.g., "In
my neighbourhood/community there is an adult who really cares
about me."

0% 25% 50% 75% 100%

Low    24%

Medium    31%

High    45%

ADULTS AT HOME
Assesses the quality of relationships children have with the adults
in their home. e.g., "In my home there is a parent or other adult
who listens to me when I have something to say."

0% 25% 50% 75% 100%

Low     4%

Medium    16%

High    80%

NUMBER OF IMPORTANT ADULTS AT SCHOOL

2 or more One None

40% 13% 46%

http://discovermdi.ca/making-sense/connectedness


CONNECTEDNESS WITH PEERS

WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)

At School At Home

This person teaches me how to do things that I don't know. 78% 76%

I can share personal things and private feelings with this person. 30% 76%

This person likes me the way I am. 55% 84%

This person encourages me to pursue my goals and future plans. 55% 77%

I get to do a lot of fun things with this person or because of this person. 32% 76%

The person is like who I want to be when I am an adult. 20% 51%

The person is always fair to me and others. 53% 66%

The person stands up for me and others when we need it. 33% 66%

The person lets me make decisions for myself. 48% 68%

PEER BELONGING
Measures children's feelings of belonging to a social group. e.g.,
"When I am with other kids my age, I feel I belong."

0% 25% 50% 75% 100%

Low    16%

Medium    22%

High    62%

FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their
peers. e.g., "I have a friend I can tell everything to."

0% 25% 50% 75% 100%

Low    10%

Medium    13%

High    77%

RESEARCH HIGHLIGHTS
CONNECTEDNESS

Children who do not feel part of a group or feel
cast out by their own group are at risk of anxiety
and depression. They are also at higher risk of
low school attendance and future school drop-
out (Viega et al., 2014).

Strong social connections in adolescence are a
better predictor of well-being in adulthood than
their academic achievement (Olsson, 2013).

For younger students during elementary and
middle school years, a nurturing and caring
relationship with a classroom teacher is vital.
Connections with warm and accepting teachers
enhance emotional well-being, increase
motivation, engagement, and success in school
for children in early adolescence. They are also
bu�ers for children who are experiencing mental
health problems (Oberle, 2018).

Social competencies and friendship-building skills
can bu�er children against bullying, anxiety and
depression (Guhn et al., 2013).



USE OF AFTER-SCHOOL TIME

Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain competencies.
Research has consistently found that children who are engaged in after-school activities are more likely to experience
greater academic and social success.

Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .

AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3 pm - 6 pm), how many days did you participate in?":

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g., educational lessons,
youth organizations, music or art lessons and sports practice)

0% 25% 50% 75% 100%

Never    22%

Once a week    12%

Twice or more a week    66%

EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.

0% 25% 50% 75% 100%

Never    76%

Once a week    12%

Twice or more a week    12%

MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.

0% 25% 50% 75% 100%

Never    73%

Once a week    16%

Twice or more a week    11%

YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.

0% 25% 50% 75% 100%

Never    84%

Once a week     9%

Twice or more a week     7%

INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.

0% 25% 50% 75% 100%

Never    60%

Once a week    16%

Twice or more a week    24%

TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team
sport.

0% 25% 50% 75% 100%

Never    51%

Once a week    13%

Twice or more a week    36%

http://discovermdi.ca/making-sense/after-school-time


HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3 pm - 6 pm:

Percentage of children who reported:

COMPUTER USE & TV
VIDEO OR COMPUTER GAMES

0% 25% 50% 75% 100%

Never    27%

Less than 30 min    13%

30 min to 1hr    14%

1-2 hrs    18%

2 or more hrs    28%

WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%

Never     4%

Less than 30 min    11%

30 min to 1hr    22%

1-2 hrs    23%

2 or more hrs    40%

SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS

0% 25% 50% 75% 100%

Never    36%

Less than 30 min     8%

30 min to 1hr    10%

1-2 hrs    13%

2 or more hrs    33%

USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%

Never    23%

Less than 30 min    20%

30 min to 1hr    21%

1-2 hrs    14%

2 or more hrs    22%

READING & HOMEWORK
READ FOR FUN

0% 25% 50% 75% 100%

Never    37%

Less than 30 min    30%

30 min to 1hr    19%

1-2 hrs     7%

2 or more hrs     7%

DO HOMEWORK
0% 25% 50% 75% 100%

Never    18%

Less than 30 min    27%

30 min to 1hr    36%

1-2 hrs    12%

2 or more hrs     8%

ARTS & MUSIC
ARTS & CRAFTS

0% 25% 50% 75% 100%

Never    57%

Less than 30 min    18%

30 min to 1hr    15%

1-2 hrs     4%

2 or more hrs     6%

PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%

Never    70%

Less than 30 min    15%

30 min to 1hr     9%

1-2 hrs     2%

2 or more hrs     3%

SPORTS
PLAY SPORTS OR EXERCISE FOR FUN

0% 25% 50% 75% 100%

Never    22%

Less than 30 min    15%

30 min to 1hr    25%

1-2 hrs    18%

2 or more hrs    20%



WORKING & VOLUNTEERING
VOLUNTEER

0% 25% 50% 75% 100%

Never    81%

Less than 30 min     8%

30 min to 1hr     5%

1-2 hrs     3%

2 or more hrs     3%

WORK AT A JOB
0% 25% 50% 75% 100%

Never    68%

Less than 30 min     8%

30 min to 1hr     9%

1-2 hrs     6%

2 or more hrs     9%



WHAT CHILDREN WISH TO BE DOING

Children who answered that they wish to be doing
additional activities were asked to identify one activity they
wish they could do and where they would like to do it. Note:
responses are grouped into categories for reporting
purposes.

WISHES (Number of students)

Computer/Video Games/TV 3

Friends and playing 22

Physical and/or outdoor activities 68

Music and arts 14

Time with family at home 1

Work related activities/volunteering 4

Free time/relaxing 1

Other 5

WHERE WOULD YOU LIKE THIS
ACTIVITY TO BE? (Number of

students)

Community Centre 32

Home 36

Park or Playground 30

School 27

Other 47

Children were asked what they want
to be doing during the after-school
hours of 3 pm - 6 pm:

I am already doing the activities I
want to be doing

83%
I wish I could do additional
activities

20%
I am doing some of the activities I
want, but I wish I could do more

3%

PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing after school (3 pm - 6
pm):

(Number of
students)

I have no barriers 288

I have to go straight home after school 162

I am too busy 131

It costs too much 75

The schedule does not �t the times I
can attend

91

My parents do not approve 40

I don't know what's available 55

I need to take care of siblings or do
things at home

68

It is too di�cult to get there 71

None of my friends are interested or
want to go

81

The activity that I want is not o�ered 61

I have too much homework to do 84

I am afraid I will not be good enough in
that activity

83

It is not safe for me to go 19

Other 61



AFTER-SCHOOL PEOPLE AND PLACES

WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)
Never 1x /week 2x +/week

Home 2% 3% 95%

Stay at school for an activity 68% 14% 18%

After-school program or child care 85% 5% 10%

Friend's house 52% 33% 16%

Park/playground/community centre 62% 21% 17%

The mall or stores 65% 25% 11%

Someplace else 47% 31% 22%

WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)

By myself 38%

Friends about my age 33%

Younger brothers/sisters 40%

Older brothers/sisters 34%

Mother (or stepmother/foster mother) 68%

Father (or stepfather/foster father) 57%

Other adult (for example, elder, aunt or uncle, coach, babysitter) 9%

Grandparent(s) 12%

Other 6%

IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:

IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:

75%
Yes

9%
No

15%
Don't know

65%
Yes

11%
No

24%
Don't know



RESEARCH HIGHLIGHTS
USE OF AFTER-SCHOOL TIME

Participation in after-school programs can result
in greater connectedness to school and success
in school as well as decreased negative
behaviours (Durlak et al., 2010).

Children who demonstrate a lack of self-control
and problem solving skills may experience the
greatest bene�t from activities such as music,
arts, and sports that help to develop these skills
(Diamond, 2014).

Challenging and enjoyable after school activities
can improve youth’s ability to reason and
problem solve, exercise choice and discipline, and
be creative and �exible, which are strong
predictors of academic, career, and life success
(Diamond, 2014).

Quiet re�ection time and daydreaming is just as
essential to brain health and development as
active and focused activities (Immordino-Yang,
2012).

A study examining the experiences of children in
Grades 1–5 who participated in after-school
programs found that children who participated in
high-quality, structured after-school programs
had increased social-emotional skills, in addition
to fewer conduct problems and higher social self-
control and assertion (Wade, 2015).



SCHOOL EXPERIENCES

Children's school experiences are important for their personal well-being and academic success. When children have
positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences improves
our ability to cultivate school environments that are safe, caring, and supportive.

Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .

RESULTS FOR ALGONQUIN & LAKESHORE CATHOLIC DISTRICT SCHOOL BOARD

ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their
perceptions of themselves as students and how interested and
con�dent they feel in school. e.g., "I am certain I can learn the
skills taught in school this year."

0% 25% 50% 75% 100%

Low     8%

Medium    19%

High    73%

SCHOOL CLIMATE
The overall tone of the school environment, including the way
teachers and students interact and how students treat each other.
e.g., "People care about each other in this school."

0% 25% 50% 75% 100%

Low    21%

Medium    31%

High    48%

SCHOOL BELONGING
School belonging is the degree to which children feel connected
and valued at their school. e.g., "I feel like I am important to this
school."

0% 25% 50% 75% 100%

Low    28%

Medium    24%

High    48%

Percentage of children who feel it is very important to:

61%  
make friends

82%  
get good grades

67%  
learn new things

Percentage of children who agree a little or agree a lot that:

When I grow up, I have
goals and plans for the

future.

84%

I feel I have important
things to do in the

future.

80%

 

I plan to graduate from high school.

99%
Yes

1%
No

I plan to graduate from college,
university, or some other training

after high school.

96%
Yes

4%
No

http://discovermdi.ca/making-sense/school-experiences


VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how often have you been bullied by other students in the following
ways?":

CYBER
0% 25% 50% 75% 100%

Many times a week     2%

About every week     2%

About every month     4%

Once or a few times    16%

Not at all this year    76%

PHYSICAL
0% 25% 50% 75% 100%

Many times a week     2%

About every week     3%

About every month     5%

Once or a few times    27%

Not at all this year    63%

SOCIAL
0% 25% 50% 75% 100%

Many times a week     7%

About every week     6%

About every month    10%

Once or a few times    29%

Not at all this year    48%

VERBAL
0% 25% 50% 75% 100%

Many times a week     8%

About every week     8%

About every month    10%

Once or a few times    28%

Not at all this year    46%

RESEARCH HIGHLIGHTS
SCHOOL EXPERIENCES

Children’s perception of kindness within a school
is a consistent indicator of a positive school
climate. Students who see kind behaviours in
students, teachers and sta� also describe their
school environments as being safe and
encouraging places to learn. As children
transition from Grade 4 to Grade 8, perceptions
of kindness in schools decrease (Binfet,
Gadermann & Schonert-Reichl, 2016).

Feelings of belonging are associated with lower
emotional distress, the reduction of negative
behaviours (such as bullying and mental health
issues), and are associated to rates of higher
resilience later in life (van Harmelen et al., 2016).

Children and youth who demonstrate empathy
are less likely to bully others and are more likely
to defend against bullying. Research shows that
speci�c empathy skills di�er between those who
bully, are victimized, defend or are bystanders.
Focusing on developing children’s understanding
of what others feel results both in less bullying
and more defending behaviours (van Noorden et
al, 2015).



MOVING TO ACTION

MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of successful
initiatives from across the province to learn from.

We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at
discovermdi.ca, an online resource where you can access information and research on the many aspects of well-
being in middle childhood, resources and tools for understanding and sharing MDI data, and to connect with MDI
Champions who are working on similar issues in their schools and communities. Here are some key resources and
tools to get you started:

UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry and
appreciation. The MDI Field Guide can help walk you
through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and
provide background information during your meaning-
making process.

CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or in�uence over? How will you make
change? We suggest narrowing your e�orts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and its
dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start this
process.

ENGAGING OTHERS
Increasing local dialogue on the importance of child
well-being in the middle years is an excellent way to
start improving outcomes for children. Once you are
ready, review your MDI report with multiple audiences:
children, parents and elders, caregivers and teachers,
school administrators, after-school programmers, local
early/middle childhood committees, local government
and other community stakeholders. Visit the MDI Field
Guide for tips and tools to widen the conversation and
to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .

MAKING CHANGE
The MDI provides opportunities to weave together data
and local knowledge to create a change process that
re�ects the unique context of your school, district or
community. The Field Guide’s ‘Making Change
Workshops’ support school (http://www.discovermdi.ca/making-

change/school/) and community change-makers
(http://www.discovermdi.ca/making-change/community/) through
the process of facilitating exploration of MDI data,
creating action teams, and turning ideas into concrete
plans. There are full facilitation guides for each
workshop, paired with worksheets and companion slide
decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .

SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify
results in these areas. Sharing data with children will
provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .

BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather
than simply duplicating them. Discover MDI provides
opportunities to connect with seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out
their advice and submit your burning questions, explore
the growing collection of MDI examples, stories, and
downloadable tools (http://www.discovermdi.ca/resources/) , and
access training opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be inspired,
edit, adapt or create new!

If you have any additional questions about the MDI
project, please visit our website at
earlylearning.ubc.ca/mdi or contact the MDI team at
mdi@help.ubc.ca.

http://www.discovermdi.ca/
http://www.discovermdi.ca/understanding-the-mdi/mdi-data/
http://www.discovermdi.ca/understanding-the-mdi/mdi-101/
http://www.discovermdi.ca/mdi-references/
http://www.discovermdi.ca/making-change/sharing/
http://www.discovermdi.ca/making-change/school/
http://www.discovermdi.ca/making-change/community/
http://www.discovermdi.ca/making-change
http://www.discovermdi.ca/resources/
http://www.discovermdi.ca/connect/mdi-champions/
http://www.discovermdi.ca/resources/
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MEASURES
General Health
Eating Breakfast
Meals with
  Adults at Home
Frequency of  
  Good Sleep
Body Image

SOCIAL & EMOTIONAL
DEVELOPMENT

5 DIMENSIONS OF THE MDI

PHYSICAL HEALTH &
WELL-BEING

CONNECTEDNESS USE OF 
AFTER-SCHOOL TIME

SCHOOL 
EXPERIENCES

MEASURES
Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness
Absence of Sadness
Absence of Worries
Self-Regulation
  (Short & Long Term)
Responsible
  Decision-Making
Self-Awareness
Perseverance
Assertiveness
Citizenship and Social
  Responsibility

MEASURES
Adults at School
Adults in the
  Neighbourhood
Adults at Home
Peer Belonging
Friendship Intimacy
Important Adults

MEASURES
Organized Activities
    - Educational Lessons
       or Activities
    - Youth Organizations
    - Sports
    - Music or Arts
How Children Spend 
  Their Time
After-School People
  and Places
Children's Wishes and
  Barriers

MEASURES
Academic Self-Concept
School Climate
School Belonging
Motivation
Future Goals
Victimization and 
   Bullying

* These questions are on the Grade 7 MDI only

*

*
*
*
*

WELL-BEING INDEX ASSETS INDEX
A measure in the Assets IndexA measure in the Well-Being Index

The MDI uses a strengths-based approach to assess five areas of development that are strongly linked to 
children’s well-being, health and academic achievement. It focuses on highlighting the protective factors 
and assets that are known to support and optimize development in middle childhood. These areas are: 
Social and Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School 
Time and School Experiences. Each of these dimensions is made up of several measures and each measure 
is made up of one or more questions. The chart below illustrates the relationship between MDI dimensions 
and measures, and highlights which measures contribute to the Well-Being and Assets Indices. 

DIMENSIONS OF THE MDI
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Social and emotional well-being is critical for children’s successful development 
across the life span. When children are able to understand and manage their emotions 
they are better able to show empathy and maintain positive relationships. Social and 
emotional well-being is associated with greater motivation and success in school, as 
well as positive outcomes later in life: post-secondary education, employment, healthy 
lifestyles and psychological well-being.

The MDI asks children to respond to questions about their current social and 
emotional functioning in the following areas: optimism, empathy, prosocial behaviour, 
self-esteem, happiness, self-regulation and psychological well-being. In addition, the 
Grade 7 questionnaire asks about the following: responsible decision-making, self-
awareness, perseverance and assertiveness.
 

OPTIMISM. Optimism refers to the mindset of having positive expectations for the 
future. Optimism predicts a range of long-term benefits including greater success 
in school and work, less likelihood of depression and anxiety, greater satisfaction 
in relationships, better physical health and longer life. It is also a strong predictor 
of resiliency for children facing adversity. Children are asked to rate the following 
statements:

• I have more good times than bad times.

• I believe more good things than bad things will happen to me.

• I start most days thinking I will have a good day.

 
EMPATHY. Empathy is the experience of feeling what another person feels. Research 
shows empathic children are better able to foresee the negative social consequences 
of their actions and are better able to problem-solve during challenging situations. 
Children are asked to rate the following statements:

• I am a person who cares about the feelings of others.

• I feel sorry for other kids who don’t have the things that I have.

• When I see someone being mean it bothers me.

 
PROSOCIAL BEHAVIOUR. Prosocial behaviour is behaving in socially appropriate and 
responsible ways. Not only are prosocial skills valued by teachers, they may also 
protect against bullying from peers. Prosocial children demonstrate greater empathic 
awareness than either bullies or children targeted by bullies. Children are asked to rate 
the following statements:

• I helped someone who was hurt.

• I helped someone who was being picked on.

• I cheered someone up who was feeling sad.

Response Options

Agree a lot
Agree a little
Don’t agree or disagree
Disagree a little
Disagree a lot

 
Scoring

 
High: Children whose average 
responses were ‘Agree a little’ 
or ‘Agree a lot’ 

Medium: Children whose 
average responses were ‘Don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘Disagree a 
little’ or ‘Disagree a lot’

Response Options   
for Prosocial Behaviour questions 

DIMENSIONS OF THE MDI   SOCIAL AND EMOTIONAL DEVELOPMENT

SOCIAL AND 
EMOTIONAL 
DEVELOPMENT

%

%

%

Average for all participating 
school districts.

8%

23%

69%

0% 25% 50% 75% 100%

Example Result

Many times a week
About every week 
About every month
Once or a few times
Not at all this school year

IMG_img_optimism


discovermdi.ca   5MDI TECHNICAL GUIDE

SELF-ESTEEM. Self-esteem refers to a person’s sense of self-worth. It is one of the 
most critical measures of middle childhood health and well-being. It is during the 
middle childhood years that children begin to form beliefs about themselves as either 
“competent” or “inferior” people. Children are asked to rate the following statements:

• A lot of things about me are good.

• In general, I like being the way I am.

• Overall, I have a lot to be proud of.

HAPPINESS. Happiness, or subjective well-being, refers to how content or satisfied 
children are with their lives. Happiness serves a greater advantage than just feeling 
good: children with a positive, friendly attitude are more likely to attract positive 
attention from peers and adults, thus broadening and strengthening their social 
resources. Experiencing happiness also strengthens children’s coping resources when 
negative experiences occur. Children are asked to rate the following statements:

• In most ways my life is close to the way I would want it to be.

• The things in my life are excellent.

• I am happy with my life.

• So far I have gotten the important things I want in life.

• If I could live my life over, I would have it the same way.

ABSENCE OF SADNESS. Depression is estimated to affect 1 in every 15 children in 
Canada. It has a later onset than anxiety, usually beginning around the time of 
puberty. Depression affects children’s ability to concentrate and also limits their ability 
to experience enjoyment or pleasure in things. Depressive symptoms during middle 
childhood may be able to predict later onset of depression. Children are asked to rate 
the following statements (because the MDI is a strengths-based tool, these questions 
are reverse scored): 

• I feel unhappy a lot of the time.

• I feel upset about things.

• I feel that I do things wrong a lot.

DIMENSIONS OF THE MDI   SOCIAL AND EMOTIONAL DEVELOPMENT

Response Options

 
Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot

 
Scoring

 
High: Children whose average 
responses were ‘Agree a little’ 
or ‘Agree a lot’ 

Medium: Children whose 
average responses were ‘Don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘Disagree a 
little’ or ‘Disagree a lot’

Example Result

%

%

%

Average for all participating 
school districts.

2%

15%

83%

0% 25% 50% 75% 100%

IMG_img_optimism


discovermdi.ca  6MDI TECHNICAL GUIDE

ABSENCE OF WORRIES. Anxiety is the most prevalent mental health concern among 
both children and adults. It is estimated that anxiety affects 1 in every 8 children, with 
onset starting as early as 6 years old. Although it is one of the most prevalent mental 
health issues, studies have found that up to 80% of youths with anxiety do not use 
health services. Children are asked to rate the following statements (because the MDI 
is a strengths-based tool, these questions are reverse scored):  

• I worry a lot that other people might not like me.

• I worry about what other kids might be saying about me.

• I worry about being teased.

SELF-REGULATION (SHORT TERM). Self-regulation refers to a person’s ability to 
adapt their behaviour, thoughts or emotions in the context of their environment to 
meet a particular goal. Short-term self-regulation specifically involves responding 
to situations “in the heat of the moment,” such as controlling an impulsive reaction, 
trying not to fidget in class, or focusing one’s attention on an immediate project or 
activity. Children are asked to rate the following statements: 

• When I am sad, I can usually start doing something that will make me  
feel better. 

• After I’m interrupted or distracted, I can easily continue working where  
I left off. 

• I can calm myself down when I’m excited or upset. 

SELF-REGULATION (LONG TERM). While short term self-regulation is often reported in 
younger children, long term self-regulation requires activation of the brain’s prefrontal 
cortex, which is still developing throughout adolescence. This type of self-regulation 
involves planning and adapting one’s behaviour in the present to achieve a goal several 
days, weeks or even months in the future. Examples include saving one’s allowance 
to buy a desired item, studying for a test, or adapting behaviour to maintain a positive 
friendship. Children are asked to rate the following statements:

• If something isn’t going according to my plans, I change my actions to try 
and reach my goal.

• When I have a serious disagreement with someone, I can talk calmly about 
it without losing control.

• I work carefully when I know something will be tricky.

DIMENSIONS OF THE MDI   SOCIAL AND EMOTIONAL DEVELOPMENT

Response Options

 
Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot

 
Scoring

 
High: Children whose average 
responses were ‘Agree a little’ 
or ‘Agree a lot’ 

Medium: Children whose 
average responses were ‘Don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘Disagree a 
little’ or ‘Disagree a lot’

Example Result

%

%

%

Average for all participating 
school districts.

37%

19%

44%

0% 25% 50% 75% 100%

IMG_img_optimism
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The following questions are included only in the Grade 7 questionnaire.

RESPONSIBLE DECISION-MAKING. Responsible decision-making involves the 
ability to make personal choices that benefit one’s own interests while also being 
respectful toward others. This includes being able make realistic appraisals about the 
consequences of one’s actions. Children are asked to rate the following statements:

• When I make a decision, I think about what might happen afterward. 

• I take responsibility for my mistakes. 

• I say “no” when someone wants me to do things that are wrong or dangerous. 

SELF-AWARENESS.  Self-awareness is the ability to accurately recognize the influence 
of personal emotions and thoughts on behaviour. It means being able to accurately 
assess one’s strengths and limitations, while possessing a well-grounded sense of 
confidence and optimism. Children are asked to rate the following statements:

• When I’m upset, I notice how I am feeling before I take action. 

• I am aware of how my moods affect the way I treat other people. 

• When difficult situations happen I can pause without immediately acting.

PERSEVERANCE. Perseverance refers to the persistent effort to achieve one’s goals, 
even in the face of setbacks. For adolescents, it has been associated with higher 
motivation, particularly in the context of school achievement. Children are asked to 
rate the following statements:

• Once I make a plan to get something done, I stick to it. 

• I keep at my schoolwork until I am done with it. 

• I feel a sense of accomplishment from what I do. 

• I am a hard worker. 

• I finish whatever I begin. 

ASSERTIVENESS. Assertiveness includes the ability or willingness to communicate 
one’s point of view; to stand up for oneself, while at the same time respecting the 
perspectives of others. During early adolescence, assertiveness has been found to 
be particularly important in the context of peer influence, such as in relation to risky 
behaviours or engaging in peer victimization. Children are asked to rate the following 
statements:

• If I have a reason, I will change my mind. 

• If I disagree with a friend, I tell them.

• If I don’t understand something, I will ask for an explanation

DIMENSIONS OF THE MDI   SOCIAL AND EMOTIONAL DEVELOPMENT

Response Options

 
Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot

 
Scoring

 
High: Children whose average 
responses were ‘Agree a little’ 
or ‘Agree a lot’ 

Medium: Children whose 
average responses were ‘Don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘Disagree a 
little’ or ‘Disagree a lot’

Example Result

%

%

%

Average for all participating 
school districts.

11%

14%

74%

0% 25% 50% 75% 100%

IMG_img_optimism
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BODY IMAGE. Body image refers to how people view their own bodies. This measure 
becomes especially important during the middle years when children become 
increasingly self-aware and self-conscious, comparing themselves to their peers. 
These anxieties are compounded  by the onset of puberty, particularly for girls. Body 
image dissatisfaction in middle childhood forecasts later depression, low self-esteem, 
and eating disorders in both boys and girls. Children are asked the following questions:  

• How often do you like the way you look?

• How do you rate your body weight?

The MDI questionnaire asks children to evaluate their own physical well-being in 
the areas of overall health (perceptions of their own health conditions), body image, 
nutrition and sleeping habits. Physical health outcomes are not uniquely controlled 
by genetics. They can be affected by different factors or determinants in one’s 
environment: family, relationships, lifestyle, economic and social conditions, as well as 
the neighbourhoods in which we live. Studies have shown that depression and anxiety 
also impact physical health and well-being. Attending to both physical and mental 
health is important for maintaining healthy outcomes across the life course. 

GENERAL HEALTH. General health is described by The World Health Organization 
(WHO) as “not merely the absence of disease or infirmity.” It involves knowing and 
recognizing one’s own state of physical well-being. Children are asked the following 
questions:

• In general, how would you describe your health?

Response Options

 
Excellent  

Good   

Fair  

Poor

Scoring

 
High: Children who 
responded ‘Excellent’

Medium: Children who 
responded ‘Good’

Low: Children who responded 
‘Fair’ or ‘Poor’

Example Result

Response Options

Always

Often

Sometimes

Hardly ever

Never

Response Options

Very Underweight

Slightly Underweight

About the right weight

Slightly Overweight

Very Overweight

PHYSICAL HEALTH 
AND WELL-BEING 

DIMENSIONS OF THE MDI   PHYSICAL HEALTH AND WELL-BEING

%

%

%

Average for all participating 
school districts.

4%

44%

52%

0% 25% 50% 75% 100%

IMG_img_optimism
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Response Options

Before 9:00pm   

9:00pm to 10:00pm  

10:00pm to 11:00pm

11:00pm to 12:00pm

After 12:00am

BREAKFAST. Eating breakfast not only increases nutrient intake for building strong 
bodies, it also immediately improves cognitive, behavioural, and emotional 
functioning, including memory. Studies have found that skipping breakfast is more 
common among girls, children in lower socioeconomic families, and among older 
children. Children are asked the following question: 

• How often do you eat breakfast? 

MEALS WITH ADULTS AT HOME. Children who frequently eat meals with family 
members are more likely to possess social resistance skills used to combat peer-
pressure. These children are also more likely to have higher self-esteem, a sense 
of purpose and a positive view of the future. Eating meals together helps to build a 
sense of family connectedness that is known to support children’s well-being during 
transitions, for example from childhood into early adolescence. Children are asked the 
following question:

• How often do your parents or adult family members eat meals with you? 

JUNK FOOD. Children with increased intake of high fat, high sugar and processed foods 
are at risk for obesity, chronic illness, low self-esteem and depression. These children 
are also lacking the vitamins and nutrients their bodies need to perform in school 
and in extracurricular activities. Major benefits of healthy eating on the other hand, 
include improvements to cognitive and physical performance as well as psychological 
benefits. Children are asked the following question:

• How often do you eat food like pop, candy, potato chips or something else? 

 
FREQUENCY OF GOOD SLEEP. School-age children need approximately ten hours 
of sleep a night. Proper sleep not only affects children’s cognitive capacities, but 
also helps regulate mood. Children who are not getting enough sleep are at risk for 
developing behavioral problems that closely mimic symptoms associated with ADHD: 
hyperactivity, impulsivity and problems sitting still and/or paying attention. Short 
sleep duration is also associated with the development of obesity from childhood to 
adulthood. Children are asked the following questions: 

• How often do you get a good night’s sleep?

• What time do you usually go to bed during the weekdays? 

12

6

39

10
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Response Options

 
Every day

6 times a week

5 times a week

4 times a week

3 times a week

2 times a week

Once a week

Never

Scoring

 
High: 5 or more times per week

Medium: 3-4 times per week

Low: 2 or fewer times per week

 

Example Result

%

%

%

Average for all participating 
school districts.

16%

6%

77%

0% 25% 50% 75% 100%

IMG_img_optimism
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Belonging is a fundamental need for people of all ages. Feeling well-connected is one of 
the most important assets for a child’s well-being. Research shows that children who 
do not feel connected are more likely to drop out of school and to suffer from mental 
health problems. A single caring adult, be it a family member, a teacher in the school 
or a neighbour, can make a very powerful difference in a child’s life. Children who feel 
connected report greater empathy towards others, higher optimism, and higher self-
esteem than children who feel less connected. 

ADULTS AT SCHOOL. School adults, including teachers, principals and school staff, are 
in a unique position to form meaningful bonds with children. Research shows that the 
quality of relationships children have with the adults at their school predicts their levels 
of anxiety and conduct challenges. Children who perceive their teachers as caring 
report feeling more academically and prosocially motivated. Children are asked to rate 
the following statements:

At my school there is an adult who:

• really cares about me.

• believes I will be a success.

• listens to me when I have something to say.

 
ADULTS IN THE NEIGHBOURHOOD/COMMUNITY. Children who have an adult in their 
community to whom they look up to and spend time with report higher self-esteem 
and life satisfaction, feel more competent in school and are less likely to engage in 
risky behaviour. Supportive community adults can include coaches, religious leaders, 
friends’ parents and neighbours, as well as doctors or counsellors. Children are asked 
to rate the following statements:

In my neighbourhood/community (not from your school or family), there is an adult who:

• really cares about me.

• believes that I will be a success.

• listens to me when I have something to say. 

ADULTS AT HOME.  Attachment research suggests that the relationships children have 
with their primary caregiver(s) serve as a model for all future relationships. A healthy 
parent-child relationship enables children to form other healthy relationships that will 
serve them throughout their lives. Children are asked to rate the following statements:

In my home there is a parent or another adult who:

• believes I will be a success.

• listens to me when I have something to say.

• I can talk to about my problems.

Response Options

 
Very much true

Pretty much true

A little true

Not at all true

 
Scoring

 
High: children whose average 
responses were ‘pretty much’ 
or ‘very much’ true

Medium: children whose 
responses were ‘a little true’ 
or those who reported a 
mix of positive and negative 
responses

Low: children whose 
responses were on average 
‘not at all true’

DIMENSIONS OF THE MDI   CONNECTEDNESS

CONNECTEDNESS 
TO ADULTS

Example Result

%

%

%

Average for all participating 
school districts.

3%

10%

87%

0% 25% 50% 75% 100%

IMG_img_optimism
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NUMBER OF IMPORTANT ADULTS AT SCHOOL.  

School adults, including teachers, principals and school staff, are in a unique position 
to observe how children are doing day-to-day and to form meaningful bonds with 
them. Research shows that the quality of relationships children have with the adults 
at their school predicts their levels of anxiety and conduct challenges. Children who 
perceive their teachers as caring report feeling more academically and prosocially 
motivated. The MDI questionnaire asks children to list all of the adults from their 
school who are important to them. Children are asked the following question:

• Are there any adults who are IMPORTANT TO YOU at your school?

If the answer is ‘Yes’, the child is then asked to write the first or last initial of ALL of 
the adults who are important to them. 

 
Why ask the question this way?

Past research has shown that when children are asked to identify the number of 
important adults in their lives, they tend to overestimate. Alternatively, when children 
are asked to identify each important individual by writing down their initials, they are 
more thoughtful and accurate in identifying the number of adults who are truly making 
an impact on their well-being. 

The following questions are included only in the Grade 7 questionnaire.

What makes an adult important to you? (Children can select all of the options that apply)

• This person teaches me how to do things that I don’t know.

• I can share personal things and private feelings with this person.

• This person likes me the way I am.

• This person encourages me to pursue my goals and future plans.

• I get to do a lot of fun things with this person or because of this person.

• This person is like who I want to be when I am an adult.

• This person is always fair to me and others.

• This person stands up for me and others when we need it.

• This person lets me make decisions for myself.

 

Response Options

 
2 or More: Children who listed 
the initials of two or more 
important adults at their school. 

One: Children who listed one 
adult from their school who is 
important to them.

None: Children who did not list 
any adults from their school who 
were important to them.

% %
2 or more One

%
None

DIMENSIONS OF THE MDI   CONNECTEDNESS
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Response Options

 
Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot 

Scoring

 
High: Children whose average 
responses were ‘Agree a little’ 
or ‘Agree a lot’ 

Medium: Children whose 
average responses were ‘Don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘Disagree a 
little’ or ‘Disagree a lot’

Beginning in middle childhood, friendships and peer support begin to have a stronger 
influence on children’s school motivation, academic achievement and success. 
Children begin to place more importance on peer groups than on relationships to 
adults. During this phase of human development children need to feel they have 
friends they can count on.

 
PEER BELONGING. During the middle childhood years children begin to associate more 
with their peers. Children absorb information from peers about how to behave, who 
they are and where they fit. Feeling part of a group can boost self-esteem, confidence 
and personal well-being. Peer relationships provide opportunities for learning 
cooperation, gaining support, acquiring interpersonal skills and persisting through 
difficulties. Children are asked the following questions:

• When I am with other kids my age, I feel I belong. 

• l feel part of a group of friends that do things together. 

• I feel that I usually fit in with other kids around me. 

 
FRIENDSHIP INTIMACY. During the middle years peer relationships grow in complexity. 
Children begin to seek friendships based on quality (having a friend who cares, talks to 
them and helps them with problems) rather than quantity. Close, mutual friendships 
provide validation for children’s developing sense of self and self-esteem. Same-age 
friends are also often in a better position than adults to empathize or provide comfort 
during stressful life events such as a transition to a new school, parent separation or 
difficulties with other peers. Children are asked the following questions:

• I have a friend I can tell everything to. 

• There is somebody my age who really understands me. 

• I have a least one really good friend I can talk to when something is  
bothering me. 

DIMENSIONS OF THE MDI   CONNECTEDNESS

CONNECTEDNESS 
TO PEERS

Example Result

%

%

%

Average for all participating 
school districts.

7%

16%

78%

0% 25% 50% 75% 100%

IMG_img_optimism


discovermdi.ca   13MDI TECHNICAL GUIDE

We know that the environments in which children live and play are important, yet 
we know very little about how school-aged children actually spend their after-school 
hours. The data provided by the MDI attempts to fill gaps in the existing research on 
children’s participation in activities during after-school hours (from 3pm to 6pm). 
These are known as the “critical hours” because they are the hours in which children 
are most often left unsupervised.

Children’s involvement in activities outside of school hours exposes them to important 
social environments. After-school activities such as art and music classes, sports 
leagues, and community groups provide distinct and important experiences that help 
children to build relationship skills and gain competencies. Children who are more 
involved in extracurricular activities tend to experience better school success and are 
less likely to drop out. 

Response Options

 
5 times a week

4 times a week

3 times a week 

Twice a week

Once a week

Never

PARTICIPATION IN ORGANIZED AFTER-SCHOOL ACTIVITIES 

Participation in after-school activities has been shown to boost children’s 
competence, self-esteem, school engagement, personal satisfaction and academic 
achievement. After-school activities allow children to meet new friends, to strengthen 
existing friendships, and to feel like they belong to a group of peers with shared 
interests. For some children, after-school programs can serve as an opportunity to 
bridge the gap between family and peers. The MDI questionnaire asks children how 
often they participate in organized activities (ones that are structured and supervised 
by a teacher, coach, instructor, volunteer or other adult). Children are asked the 
following questions:

During the last week from after school to dinner time (about 3pm to 6pm) how 
many days did you participate in: 

• Educational lessons or activities (e.g. tutoring, math, language school).

• Music or art lessons (e.g. drawing, painting, playing a musical instrument).

• Youth organizations (e.g. Scouts, Girl Guides, Boys and Girls Clubs).

• Individual sports with a coach or instructor (e.g. swimming, dance, 
gymnastics, ice skating, tennis).

• Team sports with a coach or instructor (e.g. basketball, hockey, soccer, 
football).

DIMENSIONS OF THE MDI   USE OF AFTER-SCHOOL TIME

USE OF AFTER-
SCHOOL TIME

Example Result

%

%

%

Average for all participating 
school districts.

21%

10%

70%

0% 25% 50% 75% 100%
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DAILY TIME SPENT DOING UNSTRUCTURED ACTIVITIES

The MDI also explores children’s experiences in unstructured activities. Children 
are asked about the type of unstructured activities they are involved in and how 
often they are involved in these activities during after-school hours (3pm to 6pm). 
Completing homework assignments, watching television or videos (including Netflix 
and YouTube), and computer use are three unstructured activities that children report 
spending most of their time on during the after-school period. A balance of several 
activities both structured and unstructured, rather than spending a lot of time on any 
one particular interest or activity, is the most optimal for supporting children’s holistic 
development. Children are asked the following question:

During the last week from after school to dinner time (about 3pm to 6pm), how 
much time did you spend doing the following activities on a normal day?

• Video/Computer games (Play Station, XBox, Wii, On-line games).

• TV, Netflix, YouTube, streaming videos.

• Hang out with friends in person.

• Hang out with friends on the phone, tablet or computer.

• Homework.

• Read for fun.

• Do arts & crafts.

• Practice a musical instrument.

• Play sports and/or exercise for fun.

• Volunteer.

• Work at a job.
Options are included only in the Grade 7 questionnaire

DIMENSIONS OF THE MDI   USE OF AFTER-SCHOOL TIME

Response Options

 
2+ hours per day

1-2 hours

30 min to 1 hour

Less than 30 min

Not at all 
(I did not do this activity)

Example Result

Average for all participating 
school districts.

0% 25% 50% 75% 100%

33%
28%
12%
14%
13%%

%
%
%
%
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WHAT CHILDREN WISH TO BE DOING AFTER SCHOOL. The MDI is the only population-
level survey that asks children what they wish they could be doing. Children are given 
two choices to select from: 

Think about what you want to do on school days from after school to dinner time 
(about 3pm to 6pm). 

• I am already doing the activities I want to be doing. 

• I wish I could do additional activities. 

 
When  a child selects both answers above a third answer is recorded: I am doing some 
of the activities I want, but I wish I could do more.

 
Those children who express that they wish they could be doing additional activities 
are asked to list one activity they wish they could do. Because of the open-ended 
(qualitative) style of this question, the responses are extremely varied and cannot 
be provided in detail within the MDI reports. Instead, responses are coded into the 
following categories: 

• Physical and/or Outdoor Activities: Team sports, individual sports, being 
outside at a park or playground. 

• Music and Fine Arts: Music and art lessons/practice, crafts, cooking, 
building, writing. 

• Friends and Playing: Hanging out with friends, going to a friend’s house, 
having friends over, any activity specified with friends, games, talking with 
friends. 

• Computer/Video Games:  video games, Internet, social media, movies, TV, 
YouTube, coding, texting, tablets, cell phones. 

• Time with Family/at Home: Being at home, spending time with parents, 
siblings, grandparents, activities with family members. 

• Work Related Activities: Babysitting, working, paper route.

• Free Time/Relaxing: Time to myself, walk home alone, free time, sleeping, 
relaxing, reading. 

• Other: Shopping, chores, travel, clubs. The “Other” category is also used for 
responses that are undecipherable, appear infrequently, or do not fit into a 
clear category.

I am already doing the 
activities I want to be doing

%

I wish I could do 
additional activities

%

I am doing some of the activities I 
want, but I wish I could do more 

%

DIMENSIONS OF THE MDI   USE OF AFTER-SCHOOL TIME
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PERCEIVED BARRIERS TO PARTICIPATING IN DESIRED ACTIVITIES. The MDI 
questionnaire asks children about the barriers that stop them from participating in 
after-school activities. Since the MDI measures children’s perceived barriers, the data 
from this question should not be considered a direct measure of the availability of, or 
access to, after-school programs or opportunities. Instead, the barriers that children 
are reporting should act as a starting point for discussions with parents, schools and 
community service providers. 

Children are asked to select from the following list of barriers (Children can select all of 
the options that apply):

• I have no barriers. 

• I have to go straight home after school.

• I am too busy.

• It costs too much.

• The schedule does not fit the times I can attend.

• My parents do not approve.

• I don’t know what’s available.

• I need to take care of siblings or do things at home.

• It is too difficult to get there.

• None of my friends are interested or want to go.

• The activity that I want is not offered.

• I have too much homework to do.

• I am afraid I will not be good enough in that activity.

• It is not safe for me to go.

• Other.

DIMENSIONS OF THE MDI   USE OF AFTER-SCHOOL TIME
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Response Options

 
Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot

 
Scoring

 
High: Children whose average 
responses were ‘agree a little’ 
or ‘agree a lot’ 

Medium: Children whose 
average responses were ‘don’t 
agree or disagree’ or those 
who reported a mix of positive 
and negative responses

Low: Children whose average 
responses were ‘disagree a 
little’ or ‘disagree a lot’

Children’s sense of safety and belonging at school has been shown to foster school 
success in many ways. When children’s needs in the school environment are met, 
they are more likely to feel attached to their school. In turn, children who feel more 
attached to their school have better attendance and higher academic performance. 
These children are also less likely to engage in high-risk behaviours. 

The MDI questionnaire asks children about the following school experiences: 
academic self-concept, school climate, school belonging, and experiences with peer 
victimization. School success is optimized when children perceive that they are 
learning within a safe, caring and supportive environment:

ACADEMIC SELF-CONCEPT. Academic self-concept refers to a child’s beliefs about 
their own academic ability, including their perceptions of themselves as students 
and how interested and confident they feel at school. Experiencing success and 
receiving consistent positive feedback from parents and teachers greatly influences 
how children view themselves as learners. Children are asked to rate the following 
statements:

• I am certain I can learn the skills taught in school this year. 

• If I have enough time, I can do a good job on all my school work. 

• Even if the work in school is hard, I can learn it. 

 
SCHOOL CLIMATE. School climate is the overall tone of the school environment, 
including the way teachers and students interact and how students treat each other. 
Children’s comfort in their learning environment affects their motivation, enjoyment of 
school, ability to pay attention in class and academic achievement. An optimal school 
environment is one that values student participation, provides time for self-reflection, 
encourages peer collaboration, and enables students to make decisions about 
classroom rules and activities. Children are asked to rate the following statements:

• Teachers and students treat each other with respect in this school. 

• People care about each other in this school. 

• Students in this school help each other, even if they are not friends. 

 
SCHOOL BELONGING. School belonging is the degree to which children feel connected 
and valued at their school. Children who feel a sense of belonging at school also report 
greater happiness and decreased anxiety. Children who experience belonging at 
school have been found to perceive others more favourably and consider the thoughts 
and feelings of others more often. Children are asked to rate the following statements:

• I feel like I belong in this school. 

• I feel like I am important to this school. 

DIMENSIONS OF THE MDI   SCHOOL EXPERIENCES

SCHOOL

EXPERIENCES

Example Result

%

%

%

Average for all participating 
school districts.

4%

14%

82%

0% 25% 50% 75% 100%
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VICTIMIZATION AND BULLYING AT SCHOOL. Bullying is a distinct form of aggressive 
behaviour in which one child or a group of children act intentionally and repeatedly 
to cause harm or embarrassment to another child or group of children who have less 
power. Being bullied has an enduring effect on a child’s self-esteem. Negative thoughts 
continue long after the bullying stops.

Despite recent media attention to the problem of cyber-bullying, it is particularly 
social bullying (manipulation, gossip and exclusion) that increases dramatically during 
the middle years. The MDI questionnaire asks children about four different types of 
bullying. Children are provided with definitions of each type. Children are asked the 
following question:

This school year, how often have you been bullied by other students in the following 
ways?

 
Cyber: For example, someone used the computer or text messages to exclude, 
threaten, embarrass you, or to hurt your feelings. 

Physical: For example, someone hit, shoved, or kicked you, spat at you, beat you up, or 
damaged or took your things without permission.

Social: For example, someone left you out, excluded you, gossiped and spread 
rumours about you, or made you look foolish. 

Verbal: For example, someone called you names, teased, embarrassed, threatened 
you, or made you do things you didn’t want to do.

DIMENSIONS OF THE MDI   SCHOOL EXPERIENCES

Response Options

 
Not at all this school year

Once or a few times

About every month

About every week

Many times a week

Example Result

56%
32%
5%
4%
3%

0% 25% 50% 75% 100%

%

%

%

%

%

Average for all participating 
school districts.
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General Health
Eating Breakfast
Meals with
     Adults at Home
Frequency of  
     Good Sleep

SOCIAL & EMOTIONAL DEVELOPMENT

PHYSICAL HEALTH & WELL-BEING

CONNECTEDNESS

USE OF AFTER-SCHOOL TIME

Optimism
Self-Esteem
Happiness
Absence of Sadness

Adults at School
Adults in the
     Neighbourhood
Adults at Home
Peer Belonging
Friendship
     Intimacy

Organized Activities
    

 WELL-BEING INDEX
  Optimism
  Self-Esteem
  Happiness
  Absence of Sadness
  General Health

 ADULT RELATIONSHIPS
 Adults at School
 Adults in the Neighbourhood
 Adults at Home

 PEER RELATIONSHIPS
 Peer Belonging
 Friendship Intimacy

 NUTRITION & SLEEP
 Eating Breakfast
 Meals with Adults at Home
 Frequency of Good Sleep

 AFTER-SCHOOL ACTIVITIES
 Organized Activities

  ASSETS INDEX

Combining select measures from the MDI helps us paint a fuller picture of children’s overall well-being and the assets that 
contribute to their healthy development. The results for key MDI measures are summarized into two indices: 

• The Well-Being Index consists of measures relating to children’s physical health and social and emotional development that are 
of critical importance during the middle years: Optimism, Self-Esteem, Happiness, Absence of Sadness and General Health. 

• The Assets Index consists of measures of key assets that help to promote children’s positive development and well-being. Assets 
are resources and influences present in children’s lives such as supportive relationships and enriching activities. The MDI measures 
five types of assets: Adult Relationships, Peer Relationships, Nutrition and Sleep, After-School Activities and School Experiences. 
The School Experiences asset is not reported as part of the Assets Index to prevent the ranking of individual schools or districts. 
Please refer to the ‘School Climate’ and ‘Bullying and Victimization’ measures for data related to this asset.

The chart below illustrates the relationship between MDI dimensions and measures, and highlights which measures contribute to 
the Well-Being and Assets Indices.

THE WELL-BEING AND ASSETS INDICES
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THE WELL-BEING INDEX
The Well-Being Index combines MDI measures relating to children’s physical health and social and emotional development that 
are of critical importance during the middle years. These are: Optimism, Happiness, Self-Esteem, Absence of Sadness and General 
Health.

Scores from these five measures are combined and reported by three categories of well-being, providing a holistic summary of 
children’s mental and physical health: ‘Thriving,’ ‘Medium to High’ well-being, or ‘Low’ well-being. 

The Well-Being Index combines scores from the following 15 items:

 
OPTIMISM 

• I have more good times than bad times. 

• I believe more good things than bad things will happen to me. 

• I start most days thinking I will have a good day. 

 
SELF-ESTEEM 

• In general, I like being the way I am. 

• Overall, I have a lot to be proud of. 

• A lot of things about me are good.  

HAPPINESS 

• In most ways my life is close to the way I would want it to be. 

• The things in my life are excellent. 

• I am happy with my life. 

• So far I have gotten the important things I want in life. 

• If I could live my life over, I would have it the same way. 

 
ABSENCE OF SADNESS (reverse-scored) 

• I feel unhappy a lot of the time. 

• I feel upset about things. 

• I feel that I do things wrong a lot.

 
GENERAL HEALTH 

• In general, how would you describe your health? 

Response Options

Agree a lot

Agree a little

Don’t agree or disagree

Disagree a little

Disagree a lot

 
Scoring

 
Thriving: Children who are 
reporting positive responses 
on at least 4 of the 5 
measures of well-being. 

Medium to High Well-Being: 
Children who are reporting 
neither positive nor negative 
responses. 

Low Well-Being: Children 
who are reporting negative 
responses on at least one 
measure of well-being.

Low

Medium to  
High

%

%
Thriving
%Number of 

children

Response Options 
for General Health 
question

Excellent     

Good  

Fair 

Poor

THE WELL-BEING AND ASSETS INDICES
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THE ASSETS INDEX
The Assets Index consists of measures of key developmental assets that help to promote children’s positive development and well-
being. Assets are resources and influences present in children’s lives such as supportive relationships and enriching activities. The 
Assets Index combines scores from the following 23 items:

 

• At my school there is an adult who really cares about me.
• At my school there is an adult who believes I will be a success.
• At my school there is an adult who listens to me when I have something to say.
• In my home there is a parent or another adult who believes I will be a success.
• In my home there is a parent or another adult who listens to me when I have  
    something to say.
• In my home there is a parent or another adult who I can talk to about my problems.
• In my neighbourhood/community (not from your school or family), there is an adult     
    who really cares about me.
• In my neighbourhood/community (not from your school or family), there is an adult 
    who believes that I will be a success.
• In my neighbourhood/community (not from your school or family), there is an adult 
    who listens to me when I have something to say.

• I feel part of a group of friends.
• I feel I usually fit in with other kids.
• When I am with other kids my age, I feel I belong.
• I have at least one really good friend I can talk to.
• I have a friend I can tell everything to.
• There is somebody my age who really understands me. 

• How often do you eat breakfast?
• How often do you get a good night’s sleep?
• How often do your parents or other adult family members eat meals with you?

Last week after school (3pm to 6pm), I participated in:
• Educational lessons or activities
• Art or music lessons
• Youth organizations
• Individual sports with an instructor
• Team sports with an instructor 

ADULT RELATIONSHIPS              
(9 items)

Asset present =  
average response is  
“a little true” or higher

PEER RELATIONSHIPS              
(6 items)

Asset present =  
average response is  
“a little true” or higher

NUTRITION AND SLEEP    
(3 items) 

Asset present =  
3 or more days per week

AFTER-SCHOOL ACTIVITIES    
(5 items) 

Asset present =  
Participates in at least  
one activity

THE WELL-BEING AND ASSETS INDICES
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THE RELATIONSHIP BETWEEN ASSETS AND WELL-BEING
One of the key findings of the MDI, consistent across all participating school districts, is that children’s self-reported well-being is 
related to the number of assets they perceive as being present in their lives. As the number of assets increase, children are more 
likely to report higher well-being, and each additional asset is associated with a further increase in well-being. 

0-1

3

4

2

5

30%

60%

75%

46%

86%
Percent Experiencing Well-Being
Children who have ‘Medium to High Well-Being’
or are ‘Thriving’ on the Well-Being Index

Number of Assets
Number of the following 

assets that children report 
having in their lives:

Adult Relationships
Peer Relationships

After-School Activites
Nutrition and Sleep

Positive School Experiences

THE WELL-BEING AND ASSETS INDICES



Social and emotional learning (SEL) is the 
development of skills or competencies that help 
us “feel” and positively relate to one another. This 
learning can take place at home, in schools and in the 
community and will not only help promote children’s 
well-being and success in life now, but will also 
equip them with lifelong tools to foster well-being. 
On the MDI, social and emotional competencies are 
measured by asking children about their levels of 
optimism, empathy, prosocial behaviour, self-esteem, 
happiness, sadness, worries and self-regulation. 
For grade 7, the MDI also includes questions about 
responsible decision-making, self-awareness, 
perseverance, assertiveness, citizenship, and social 
responsibility.

SOCIAL & EMOTIONAL  
DEVELOPMENT

optimism

empathy

prosocial behaviour

self-esteem

happiness

absence of sadness

absence of worries

self-regulation 

responsible decision-making

self-awareness

perseverance

assertiveness

citizenship and
social responsibility

overview

In the short-term, SEL is linked to:

• Positive attitudes towards oneself, others and school

• Confidence, persistence and a sense of purpose

• Positive social behaviours with adults and peers

• Decreased behavioural issues and risky behaviour

• Increased school success 
 

research

MDI
MIDDLE YEARS DEVELOPMENT INSTRUMENT
discovermdi.ca

In the long-term, SEL is linked to:

• Better chance of high school graduation

• Readiness for post-secondary education

• Career success

• Positive family and work relationships

• Reduced criminal behaviour

• Better mental health

• Engaged citizenship 
 
(see Weissberg, Durlak, Domitrovitch, & Gullotta, 2015).

http://discovermdi.ca


• Be a good listener. Invite your children to talk to you 
about their feelings without offering judgment or 
unsolicited advice.

• Strong emotional reactions from children require calm 
and caring responses rather than threats or punishments. 
Parental warmth helps children calm down so that they 
are better able to self-regulate, whereas trying to impose 
control on children’s behaviour impairs self-regulation. 
Allowing them to solve their own problems also 
promotes self-regulation.

• Practice self-care and self-kindness so you can be your 
best self with your children.

• Model gratitude for your children by regularly saying the 
things you are thankful for, such as nature, family, friends, 
and food.

• Greet each student every day as they come into class so 
you can notice how they doing.

• Remember that SEL isn’t a program – it’s a way of 
classroom life.  A classroom focused on SEL is one where 
teachers provide a safe environment for students, use 
instruction as a tool to develop working relationships 
between peers, increase engagement, and allows 
students to develop and practice using their social and 
emotional skills. 

• Take part in a program to promote teacher and staff 
social and emotional well-being, such as CARE or 
SMART-in-Education

• Increase opportunities for parent-teacher interactions. 
Connecting with parents, and sharing with them what 
social and emotional skills are being taught in school 
will help emphasize the learning taking place. The more 
settings in a child’s life that promote SEL, the more 
opportunities the child will have to practice and develop 
SEL behaviours.

MDI
MIDDLE YEARS DEVELOPMENT INSTRUMENT
discovermdi.ca

A complete list of action ideas resources can be downloaded at discovermdi.ca/resources

SOCIAL & EMOTIONAL DEVELOPMENT
action ideas highlights

• Check in with kids each day to 
see how they are feeling. Try to 
recognize and help them name 
their specific feelings rather than a 
generalized state, such as irritated, 
distracted, or unmotivated instead 
of simply bored.

• Have children participate in creating 
after-school program agreements of 
how they would like the group to run 
including behaviour expectations 
and problem solving.

• Provide training for after-school 
staff on how to model social and 
emotional competencies.

• Give kids a break! Introduce stress 
management techniques, such 
as listening to calming music, 
progressive muscle relaxation, or 
breathing techniques.

http://discovermdi.ca
http://discovermdi.ca/resources
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Issue: 
 
The Hastings Prince Edward Public Health Unit has completed and will action their 
School Health Assessment in collaboration with ALCDSB and other community partners 
over the 2019-2020 school year. The final report, our role in this assessment and impact 
will be presented. 
 
 
Background: 
 
The Hastings Prince Edward Public Health Unit engaged in a school healthy situational 
assessment starting in August 2018. This school health assessment engaged public 
health and school partners and was mandated through the Ontario Public Health 
Standards (OPHS) to address school health. 
 
A situational assessment is an early step in a program planning process that provides 
information to support decision making for public health by identifying priority 
populations, goals, objectives, evidence-informed strategies and activities. Under the 
pillar of Stewardship, ALCDSB was represented on the assessment committee by 
Principal Lisa Romano. 
 
 
No action is required. 

To: Board of Trustees 

From: David DeSantis, Director of Education 

Prepared by: Terri Slack, Superintendent of School Effectiveness 

Date: September 24, 2019 

Subject: Working Together to Build Healthy School Communities 
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Primary Responsibility for Follow-up 
 
Chair of the Board  
Vice-Chair of the Board   
Senior Administration √ David DeSantis, Director of Education 
Other  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
File: Y:\Terri Slack\RECORDS INFORMATION MANAGEMENT\ADM\Meeting Documentation Internal\2019-
2020\Board Committee Meeting\HPE SHA reportSept17, 2019.docx 
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Issue: 

Under the pillar of Stewardship of ensuring fiscal responsibility, transparency and accountable 

decision making practices and resource allocation, Bryan Davies, Capital Projects Manager will 

present an update to Trustees on the various capital projects undertaken this past summer. 

Recommendation:  

During the summer of 2019, the Board completed major renovations at twenty (20) of our school 

sites and spent approximately $7.5 million on these sites utilizing funds from our School 

Condition Improvement and School Renewal budgets.  

 

No further action is recommended at this time. 

 

DW/btd 

Primary Responsibility for Follow-up 

 

Chair of the Board  

Vice-Chair of the Board   

Senior Administration √ Doug Campbell, Controller of Plant & Planning Services 

Other  

 

To: Board of Trustees 

From: D. DeSantis, Director of Education 

Prepared by: D. Campbell, Controller of Plant & Planning Services 

Date: September 24, 2019 

Subject: Presentation:  Capital Project Update – Summer 2019 
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Please find attached Special Education Advisory Committee Meeting Minutes for September 9, 2019. 

 

This is shared for information.  No further action is required.  

 

Primary Responsibility for Follow-up 

 

Chair of the Board  

Vice-Chair of the Board   

Senior Administration √ Karen Shannon, Superintendent of School Effectiveness  

Other  

 

 

 

To: Board of Trustees 

From: David DeSantis, Director of Education  

Prepared by: Karen Shannon, Superintendent of School Effectiveness   

Date: September 24, 2019   

Subject: SEAC Minutes – September 9, 2019 
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SPECIAL EDUCATION ADVISORY COMMITTEE 

Monday, September 9, 2019  
151 DAIRY AVENUE, NAPANEE ON 

 
SEAC Members: 
 

Student Services Department Attendees: 

T. Dall, Trustee 
J. Duggan, Trustee  
L. Patterson, Easter Seals, Kingston 
D. McNichols, Member at Large 
E. Tseng-Farr, Community Living, 
Kingston 
L. Whalen, FASD of Ontario 
J. Agravante, Down Syndrome 
Association of Kingston  
R. Trumble-Elliston, Children’s Mental 
Health, Belleville 
Kristen Whalen, Member at Large  

K. Shannon, Superintendent of School Effectiveness 
N. Gray, Coordinator of Student Services 
C. Wells, Special Assignment Teacher, Student Services 
Shauna Hoekstra, Clinical Team Leader, Student Services  
 

 

Regrets: 
None  

 
Standing Items  

 
1. Opening Prayer  

Prayer was recited with intentions for students and staff as a new school year begins and Peggy Rice. 

 

2. Welcome and introductions  

Mrs. Shannon welcomed everyone back and introduced Nicole Gray and Casey Wells to the Student 

Services team.  Nicole joins the team as Coordinator of Students Services and Casey, Special Assignment 

Teacher.  

 

3. Approval of Agenda  

 

MOVER:      D. McNichols       SECONDER:     R. Trumble-Elliston  

 

THAT the Agenda be approved as presented.    CARRIED 

 
Action Items 
 

mailto:info@alcdsb.on.ca
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1. Approval of SEAC Meeting Minutes of May 15, 2019 

 

MOVER:      R.  Trumble-Elliston                                       SECONDER:     D. McNichols   

 

THAT the Agenda be approved as presented.    CARRIED 

 

2. Business Arising Out of the Minutes 

None 

 
3. Presentations  

 None  

 
4. New Business 

 

Meeting Dates for 2019 2020 

Meeting Dates were shared with members.  New for this year, a meeting will be held in early December 

and not January as winter weather and road conditions in recent years have been challenging to 

coordinate January meeting.   

 

5. Pending Items 

 
6. Correspondence  

 
Greater Essex County District School Board – memos to the Minister of Education reviewed by 
members. 

 
7. Administration Reports 

None  

 
Student Services Updates  
 

• Back to school support – Our Applied Behavior Analysis Advisors and Special Assignment Teachers 

have been in 18 of our schools over the first 5 days of school supporting with the transition back to 

school or to school for the first time.  

 

• Stephanie Lackey, Occupational Therapist, has also been able to offer support to schools in thinking 

about setting up their classroom environments, how they provide choices in flexible seating and working 

spaces and helping understand our student’s sensory experiences.  

 

• Transition Meetings – Student Services members attend transition meetings in order to support the 

school team in planning for new students entering Kindergarten or a new placement, such as a Life 

Skills Development Centre.  Since the Spring, we have been a part of 81 transition meetings. 
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• Professional Assessments – Student Services received a grant to support reducing our waitlists for 

professional assessments including Psychological and Speech and Language Assessments.  With these 

funds we were able to contract private providers and have an additional 65 assessments for our students 

since May 2019. 

 

School Readiness Summer Group 

• Student Services members ran a 2-week camp attended by 5 students who were entering ALCDSB in 

Sept 2019.  In addition, daycare observations, transition to school meetings, resource creation and 

meetings with school teams were also complete by the Student Services team over the summer and into 

last week to ensure a successful start up for our newest, youngest students. 

Training -  

• Student Services held workshops for school staff and central team members in June on teaching social 

skills to children and youth with autism.  This was attended by approximately 65 School staff as well as 

some local community partners. 

• During the 2018-19, Student Services trained 244 staff members in Behaviour Management Systems 

(BMS) training. We are again offering this training monthly this year. 

• In addition, Nicole Gray, Casey Wells and James Iseghayan, Occupational Health and Safety Officer will 

receive training next week to become BMS trainers.  

• Next week, Student Services will welcome Special Education Resource Teachers from all schools in our 

system for a day of training and networking.  

 
8. Information Items 

 

Self Regulation Symposium 

In August, 96 staff attend Self-Regulation Symposium with Dr. Susan Hopkins, Executive Director of Dr. 

Stuart Shanker’s organization.   

Association Reports 
 

Easter Seals Kingston 

• Swim event was held over the summer 

• Currently out of funds for the 2018 2019 year.  New funds will be available in January of 2020 

but will likely back up support.  

Children’s Mental Health, Belleville 

• Residential Program has been meeting amazing youth. 

• Developed a Youth Advisory Team who advice promotions committee. Would like to see DPT 

built into curriculum. 

 
 
 
Community Living, Kingston 
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• Last year Community Living Kingston & District participated in some exploration of transition 

planning tools and have joined a working group with Limestone to develop MyBlueprint for 

students in the School to Community stream.  

• At the Education Committee’s last meeting in June we reviewed the results from the survey we 

circulated.  We were hoping to gather information about how best the Education Committee 

could serve parents and students, but we had very few results and not enough to draw 

conclusions and set a work plan for this year, therefore we decided to think about offering an in-

person feedback session some time in the fall where parents could give us that information.  

Down Syndrome Association of Kingston 

• Swim Squad runs on Sundays from 1-2 pm at the Boys and Girls Club (Frontenac Mall).  The 
first class is on Sunday September 24  

• Extra Awesome After-School Tutoring and Recreation Program runs on Wednesdays from 4:00 
- 6:00 pm at Regiopolis Notre Dame High School.  First session is on September 27.  This fall 
Extra Awesome is partnering with Music Mates through the generous funding from Community 
Foundations of Kingston and Area.  

• Children with Down Syndrome and their siblings in the elementary and high school grade levels  
have the opportunity to have academic support, followed by fun, physical & music activity.  This 
program supports children on a 1:1 basis with University student volunteers and overseen by a 
Professional Educator. 

 
 FASD 

• Today is FASD day.  Breakfast was held in Kingston with 85 registrants and 12/15 agencies. 

• Estimated that 80,00 students have FASD in Ontario schools with less than 1 % diagnosed. 
 

Adjournment at 7:10pm  
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Issue: 

To provide Trustees with an update on the Director of Education’s activities and initiatives to 
date. 
 
Background: 

On February 19, 2019, Director of Education David DeSantis presented to Trustees his entry 
plan, short-term timeline and long-term priorities regarding strategic planning for the ALCDSB.   
 
School visits have been a priority of the Director since his arrival in order to meet and speak 
with school administrators, students and staff in the school communities across the Board.  The 
Director visited all 42 schools across the Board by June 2019.  School visits will continue this 
year with staff meetings and attending the various school events that are happening throughout 
the year.  The following is a list of school visits and activities attended to by the Director to date: 
 

Date School/Site Visited Purpose 
June 24, 2019 St. Michael the Archangel 

Church, Belleville 
Director Introduction to 
Parish Community 

June 27, 2019 Wooden Heads Restaurant, 
Kingston 

Meeting with Charlie Mignault 
regarding Pete Peterson 
Basketball/Queen’s Strategic 
Planning Opportunities 

June 28, 2019 St. Thomas More Catholic 
School and Holy Cross 
Catholic Secondary School 

To present recipients of the 
Quarter Century Club with a 
gift. 

July 24, 2019 Queen’s University Meeting with Ted Christou 
regarding research 
partnerships and Strategic 
Planning 
 

To: Board of Trustees  

From: David DeSantis, Director of Education 

Prepared by: Barb Woods, Administrative Assistant to the Director of Education 

Date: September 24, 2019 

Subject: Director of Education Report 



 
 

 
 

Date School/Site Visited Purpose 
July 26, 2019 Dinkel’s Restaurant, Belleville Meeting with MPP Todd 

Smith 
 

August 12, 2019 CFB Kingston  Meeting with Col. Kirk 
Gallinger, Base Commander, 
CFB Kingston and Colleen 
Fairholme, Executive 
Director, Kingston Military 
Family Resource Centre 

August 14, 2019 Intercontinental, Toronto Summer CODE Meeting 

August 19, 2019 Board Office, Napanee Meeting with Vic Degutis and 
Terri Slack regarding 
International Education 

August 22, 2019 Loyalist Golf and Country 
Club, Bath 

Director’s Charity Golf 
Tournament 

September 3, 2019 Holy Rosary Catholic School Director’s School Visit 

September 4, 2019 J.J. O’Neill Catholic School Director’s School Visit 

September 5, 2019 Nicholson Catholic College 
 
Triboard, Napanee 
 
Quinte West Chamber of 
Commerce 

Director’s School Visit 
 
Director’s Visit 
 
Introductory meeting with 
President Suzanne Andrews 

September 6, 2019 Ambassador Hotel, Kingston United Way KFLA Kick Off 
Breakfast 

September 7, 2019 Board Office, Napanee Trustee PD Session with Jim 
Lochrie on Roberts Rules 
and Parliamentary 
Procedures 

September 8, 2019 Queen of the Most Holy 
Rosary Church 

Director Introduction to 
Parish Community 

September 11, 2019 Holy Name Catholic School Director’s visit to Staff 
Meeting 

September 12, 2019 Quinte Mall, Belleville United Way HPE Kick Off 
Breakfast 

September 13, 2019 Holy Cross Catholic 
Secondary School 

Director’s visit to Staff 
Meeting 

September 17, 2019 St. Joseph Catholic School Director’s visit to Staff 
Meeting 

September 18, 2019 Renfrew Days Inn OCSTA Fall Regional 
Meeting 

September 19, 2019 Our Lady of Mt. Carmel 
Catholic School 
 
Perth 

Director’s Visit to Staff 
Meeting 
 
OCSOA Region 1 

September 20, 2019 Loyola Belleville Loyola Open House 

September 24, 2019 Denny’s, Napanee Director’s Breakfast Meeting 
with Secondary Vice-
Principal’s 



 
 

 
 

 
   
Mr. DeSantis will present to Trustees additional examples of community engagement and 
activities since assuming the role of Director of Education. 
 
 
This report is provided for information only. 
   
 

Primary Responsibility for Follow-up 

Chair of the Board  
Vice-Chair of the Board   
Senior Administration √ David DeSantis, Director of Education 
Other  

 




